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Melius: Journal of Narrative and Language Studies Dergisi Yayin Ilkeleri
Amag¢ ve Kapsam

Atatiirk Universitesi Melius: Journal of Narrative and Language Studies dergisi,
bagimsiz, tarafsiz ve ¢ift kor hakemlik ilkelerine uygun olarak yayinlanmis, bilimsel, agik
erisimli, sadece ¢evrimigi bir dergidir. Dergi, Atatiirk Universitesi Yabanci Diller
Yiiksekokulu’nun resmi yayin organidir ve yilda iki kez Haziran ve Aralik aylarinda
yaymlanmaktadir. Derginin yayin dili Tiirkge, ingilizce ve Fransizca’dir; bu sayede farkli dil
ve kiiltiirlerden aragtirmacilar arasinda etkilesimi tesvik etmek amaglanmistir. Atatiirk
Universitesi Melius: Journal of Narrative and Language Studies dergisi, dil ve anlat1 calismalari
alanindaki arastirmalar1 desteklemeyi amaglayan bir bilimsel dergidir. Dergi, bagimsizlik,
tarafsizlik ve ¢ift-kor hakemlilik ilkelerine uygun bir sekilde yayinlanmakta olup bilimsel

igerigi acik erisim prensibiyle tiim okuyuculara sunmaktadir.

Derginin ana amaci, dil ve anlati konularinda yeni bilgilerin iiretilmesine katkida
bulunmaktir. Bu kapsamda dergide dilbilim, edebiyat, dil 6gretimi, ceviribilim, kiiltiirel
caligmalar ve diger ilgili disiplinlerdeki arastirmalar1 iceren makalelere yer verilmektedir.
Dergi, akademisyenler, dilbilimciler, edebiyatgilar ve diger ilgili aragtirmacilar igin bir platform

saglamay1 hedeflemektedir.

Dergi, makalelerin yayinlanmadan once ¢ift-kor hakem siirecinden gectigi bir
degerlendirme siirecine tabidir. Bu siiregte, makaleler bagimsiz hakemler tarafindan
degerlendirilir ve hakem onay1 alan makaleler editorlerin de goriisleriyle yayinlanir. Bu sayede,
dergiye kabul edilen makalelerin akademik kalitesi ve bilimsel standartlarinin yiliksek diizeyde

tutulmasi hedeflenmektedir.

Derginin tiim masraflar1 Atatiirk Universitesi tarafindan karsilanmaktadir. Dergiye
makale gonderimi ve yayimi licretsizdir. Degerlendirme ve yayin siireci boyunca hi¢bir noktada
ve hicbir kosul altinda yazarlardan herhangi bir {icret talep edilmemektedir. Tiim makaleler,

https://dergipark.org.tr/tr/pub/melius adresinde bulunan ¢evrimi¢i makale gonderimi

araciligryla gonderilmelidir. Yazim kurallari, teknik bilgiler ve gerekli formlar derginin web

sayfasinda mevcuttur.
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Dergide yayimlanan yazilarda ifade edilen ifadeler veya goriisler, Atatiirk Universitesi
Yabanci Diller Yiiksekokulu, editorler, yayin kurulu ve/veya yayincinin goriislerini degil,
yazar(lar)in gorislerini yansitmaktadir; Editorler, yayin kurulu ve yayinci bu tiir materyaller

icin herhangi bir sorumluluk veya yiikiimliiliikk kabul etmez.

Etik Ilkeler ve Yayin Politikasi
Yayin Etigi Beyam

Dergiye gonderilen makaleler derginin amag¢ ve kapsamina uygun olmalidir. Daha 6nce
yaymlanmamig ya da degerlendirme siirecinde olmayan makale bagvurular1 degerlendirmeye
kabul edilir. Herhangi bir makale dergiye gonderildikten sonra, makalede adi gecen tiim
yazarlarin yazili izni olmaksizin yazar isimlerinde ekleme, silme veya isim sirasinda yer

degisikligi yapilamaz.

Dergiye gonderilen tiim makaleler ulusal ve uluslararasi yayin etigi kurallarina tabidir.
Yayimlanacak tiim c¢aligmalarin yayin etigi agisindan tiim sorumlulugu yazar(lar)ina aittir.
Yayimlanacak calismalardaki tiim gorlis ve ifadeler yazar(lar)a aittir ve derginin goriisiinii
yansitmaz. Yayimlanacak makalelerin igeriginden kaynaklanabilecek tiim yasal sorumluluklar

makale yazar(lar)ina aittir.

Yayma kabul edilmeden Once tiim makaleler intihal agisindan incelenir. Makaleler
iThenticate ya da Turnitin yazilimlari kullanilarak taranir ve intihal tespit edilmesi durumunda
makalenin yazar(lar)ina gerekli bilgilendirme yapilir. Editorler, makale degerlendirmenin farkl

asamalarinda intihal kontrolii yapabilirler.

Intihal kontroliinden gegen tiim gonderiler, editdr tarafindan derginin kapsamina
uygunlugu ve orijinalligi acisindan degerlendirmeye alinir. Degerlendirmeyi gecen tiim
gonderiler yayina kabul edilmeden 6nce cift-kér hakem inceleme siirecinden gececektir. Bu
asamada hakemlerin ve yazarlarin kimlik bilgileri gizli tutulmaktadir. Kor hakemlik ve
degerlendirme siirecine uygun olarak her gonderi yansiz bir sekilde degerlendirmeye tabii

tutulur.

Tiim yazarlar fikir ve sanat eserlerinin kullanilmasi telif haklar1 diizenlemelerini esas
alarak metinlerini olusturmalidir. Higcbir kosul altinda, intihal ya da bilimsel art niyete izin

verilmemektedir. Melius’a gonderilen ¢aligmalar intihal agisindan kontrol edilirler. Editorler,
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yayinlanan bir makalede daha sonra intihal veya kanitlanmis bilimsel art niyet iddiasi
saptarlarsa makaleyi geri ¢ekme hakkina sahiptir. Editorler, gerekli goriilen durumlarda

gonderilen ¢alismayi diizeltme, geri cekme veya ¢alisma hakkinda 6ziir yayinlamayi kabul eder.

Acik Erisim Bildirimi
Melius: Journal of Narrative and Language Studies dergisi agik erisimlidir ve derginin
tiim igerigi okura ya da okurun dahil oldugu kuruma ticretsiz olarak sunulur. Okurlar, ticari
amac¢ haricinde, yayinci ya da yazardan izin almadan dergi makalelerinin tam metnini
okuyabilir, indirebilir, kopyalayabilir, arayabilir ve link saglayabilir. Bu BOAI agik erisim

tanimiyla uyumludur.
Yazim kurallarinin giincel siirlimiinii su adreste bulabilirsiniz:

https://derqgipark.org.tr/tr/pub/melius/writing-rules

Bas Edit6r: Dr. Alper Tulgar

E-posta: alper.tulgar@atauni.edu.tr

Editor: Dr. Meryem ODABASI

E-posta: meryemodabasi@atauni.edu.tr

Adres: Atatiirk Universitesi Yabanci Diller Yiiksekokulu, Erzurum, Tiirkiye

Yayinci: Atatiirk Universitesi
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Melius: Journal of Narrative and Language Studies Publication Principles
Aims and Scope

Melius: Journal of Narrative and Language Studies, published by Atatiirk University, is
an independent, unbiased, and double-blind peer-reviewed scientific journal. It is an online-
only journal with an open-access policy. The journal serves as the official publication of Atatiirk
University School of Foreign Languages and is published twice a year, in June and December.
The publication languages of the journal are Turkish, English, and French, promoting

interaction among researchers from different languages and cultures.

The main aim of Melius is to contribute to the production of new knowledge in the field
of language and narrative studies. The journal encompasses various disciplines, including
linguistics, literature, language teaching, translation studies, cultural studies, and related fields.

It aims to provide a platform for academics, linguists, literary scholars, and other researchers.

The journal follows the principles of independence, impartiality, and double-blind peer
review, ensuring the high quality and scientific standards of the published articles. The
submitted articles undergo a rigorous evaluation process before publication, with independent
reviewers assessing their suitability for publication. This process ensures the maintenance of

academic quality and scientific standards for the accepted articles.

All expenses related to the journal are covered by Atatiirk University. The submission
and publication of articles are free of charge. Authors are not required to pay any fees at any
stage of the evaluation and publication process. All articles should be submitted through the

online article submission system available at https://dergipark.org.tr/tr/pub/melius. The

formatting guidelines, technical information, and necessary forms can be found on the journal’s

website.

The views and opinions expressed in the published articles do not necessarily reflect those
of Atatlirk University School of Foreign Languages, the editors, the editorial board, or the
publisher. The editors, editorial board, and publisher do not accept any responsibility or liability

for such materials.
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Ethical Principles and Publication Policy

Publication Ethics Statement

The articles submitted to the journal must be in line with the aims and scope of the journal.
Article submissions that have not been previously published or are not under evaluation will be
considered for review. Once an article is submitted to the journal, no additions, deletions, or
changes in the order of author names can be made without the written permission of all authors

mentioned in the article.
All articles published articles.

Before acceptance submitted to the journal are subject to national and international
publication ethics rules. The authors bear full responsibility for the ethical aspects of all works
to be published. All views and expressions in the published works belong to the author(s) and
do not reflect the views of the journal. The authors are solely responsible for any legal liabilities
that may arise from the content of the for publication, all articles are examined for plagiarism.
The articles are scanned by using iThenticate or Turnitin software, and if plagiarism is detected,
the author(s) of the article are informed accordingly. Editors may perform plagiarism checks at
different stages of article evaluation.

Submissions that have passed the plagiarism check are evaluated by the editor for their
suitability and originality within the scope of the journal. All submissions that pass the
evaluation will undergo a double-blind peer review process before being accepted for
publication. During this stage, the identities of the reviewers and authors are kept confidential.
Each submission is evaluated in an unbiased manner according to the principles of blind peer

review and evaluation.

All authors should create their texts based on the principles of copyright regulations
regarding the use of intellectual and artistic works. Under no circumstances is plagiarism or
scientific misconduct allowed. The works submitted to Melius are checked for plagiarism. If
the editors detect plagiarism or proven scientific misconduct in a published article, they have
the right to retract the article. Editors may, if deemed necessary, accept corrections, retractions,

or publish apologies regarding the submitted work.
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Open Access Statement
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content is freely available to readers or the institutions they are affiliated with. Readers can
read, download, copy, search, and link to the full texts of journal articles without seeking
permission from the publisher or the author, for non-commercial purposes. This aligns with the

definition of open access provided by the Budapest Open Access Initiative (BOAI).
You can find the current version of the writing guidelines at the following address:

https://derqgipark.org.tr/tr/pub/melius/writing-rules

Editor-in-Chief: Dr. Alper Tulgar
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Editors’ Preface
Dear readers and colleagues,

It is with a mix of sorrow and gratitude that we present the first issue of Melius: Journal
of Narrative and Language Studies. As the editors, we are deeply saddened to announce the
passing of our esteemed colleague and mentor, Professor Ahmet Bese. During Professor Ahmet
Bese’s tenure as the director of the School of Foreign Languages, Atatiirk University, we had
the privilege of working closely with him for several years. We had the opportunity of taking
doctorate degree courses taught by Professor Bese during our academic journeys. Though he
was not our official supervisor, his expertise and teaching greatly influenced our learning
experience. Professor Bese was a prominent figure in the field of American Literature, and his
dedication to delve into different literary texts from different angles was truly remarkable. In

recognition of his invaluable contributions, we dedicate this issue to his memory.

In this first issue of Melius, we are pleased to present a varied range of articles that show
the depth and breadth of research within the field of narrative and language studies. These
articles offer insightful analyses, empirical investigations, and systematic reviews that

contribute to our understanding of various aspects of language and literature.

The first article, The Analysis of Heather Raffo’s 9 Parts of Desire, delves into the
complicated layers of Heather Raffo’s compelling play. Through an examination of the play,
the author provides a nuanced understanding of the narrative structure and thematic elements

that make this work a significant contribution to contemporary drama.

Continuing the exploration of language acquisition, the second article titled The Effects
of Explicit Reading Strategy Training on L2 Reading Comprehension in an English
Preparatory School investigates the impact of explicit reading strategy instruction on second
language (L2) reading comprehension. The study offers insights into effective pedagogical
approaches that can enhance reading skills among English language learners.

Shifting our attention to comparative literature, the third article, titled 18. Aswrdan Iki
Farkli Babanin Ortak Seslenisi: Ndbi'nin Hayriyye'si Cer¢evesinde Robinson Crusoe
Romanina Bakmak, examines the novel Robinson Crusoe by comparing Nabi’s Hayriyye. This
comparative analysis provides a fresh perspective on two distinct literary works and sheds light

on the shared themes, motifs, and narrative devices employed by the authors.

Vii



In the systematic review titled Teacher Collaboration in ELT Research: A Systematic
Review, the important findings, methodological approaches, and practical implications are
highlighted after a critical synthesis of the body of literature on teacher collaboration in the ELT

area.

We sincerely thank each and every author who contributed to this issue as well as the
reviewers who offered insightful criticism and direction throughout the peer-reviewing
procedure. We could not have secured the scientific rigor and quality of the articles provided

without their combined efforts.

Lastly, we sincerely thank Kamil Civelek, Mukadder Erkan, Tuba Baykara, Gamze
Sentiirk, and Muzaffer Barin for sharing their personal reflections and honoring the memory of
Professor Ahmet Bese through their heartfelt contributions. It is our hope that their words will
resonate with readers, fostering a deeper appreciation for the legacy of Professor Bese and the

transformative influence of dedicated educators in the academic world.

We invite you, dear readers, to engage with the varied range of topics covered in this issue
and immerse yourselves in the rich world of narrative and language studies. May the research
presented herein inspire new ideas, ignite meaningful dialogues, and contribute to the
advancement of knowledge in our field. We eagerly anticipate the submission of your future

research articles for peer-review and potential publication in our journal.

In memory of Professor Ahmet Bese, whose wisdom and passion for research will

continue to inspire us, we dedicate this issue with profound respect and admiration.
Sincerely,
Dr. Alper TULGAR - Editor-in-Chief of Melius: Journal of Narrative and Language Studies

Dr. Meryem ODABASI - Editor of Melius: Journal of Narrative and Language Studies

viii
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An Analysis of Heather Raffo’s 9 Parts of Desire from the Theories of Identity, Race and
Gender
Heather Raffo’nun 9 Parts of Desire (Tutkunun 9 Par¢ast) Adh Tiyatro Eserinin Kimlik, Irk
ve Cinsiyet Analizleri
Gamze AR?!

Abstract

Gender is a complex issue, especially for women in Iraq during its tumultuous historical period,
and many women suffer from both gendered and racial hardships. Not only sexual harassment
but also a patriarchal society oppress their physical and psychological state of mind. Heather
Raffo’s 9 Parts of Desire is an excellent symbol for indicating how diverse women portray
different identities and experiences. However, each of them fights for one thing: love.
Patriarchal regulations, with their clothing rules or religious restrictions, create limited space
for Iragi women in the play, and the women search for liberation throughout the play. Some
escape from their home countries, and some stay and fight for freedom. However, each
character in the play struggles bravely against difficulties. This study will examine these women
regarding identity, racial, and gender theories. From these approaches, the gender theory will
uncover the essence of the play due to dealing with nine women’s search for desire. The space
reflects these women with lyrical statements, so the theatrical play must be narrated in a poetic
monologue. Using the theories of Homi Bhabha, Stuart Hall, and Julia Kristeva, the study
creates authentic perspectives in Middle Eastern American Drama.

Keywords: Heather Raffo, in-betweenness, 9 Parts of Desire, identity, gender, race, patriarchy

! Lecturer, Bartin University, Department of Foreign Languages, gamzear@bartin.edu.tr

Melius: Journal of Narrative and Language Studies



An Analysis of Heather Raffo’s 9 Parts of Desire from the Theories of Identity, Race and Gender

Heather Raffo’nun 9 Parts of Desire (Tutkunun 9 Par¢ast) Adh Tiyatro Eserinin Kimlik, Irk ve Cinsiyet Analizleri

Oz

Cinsiyet kavrami, tarihteki karmasik donem ile birlikte kadinlar igin -6zellikle Irakli kadinlar-
karmasik bir durum haline gelmistir ve bu nedenle buradaki pek ¢ok kadin hem cinsiyet
acisindan hem de irksal anlamda sikintilar yasamaktadir. Yalnizca cinsel saldir1 degil, bunun
yani sira ataerkil toplum fiziksel ve psikolojik olarak baski uygulamaktadir. Heather Raffo nun
9 Parts of Desire adli eseri, pek ¢ok farkli kadinin yasamlarindaki farkli kimlikleri ve
tecriibeleri nasil yansittigini gésteren 6nemli bir 6rnektir. Fakat her bir karakter tek bir sey icin
savasmaktadir: agk. Kiyafet kurallar1 ya da dinsel kisitlamalar ile ataerkil diizenler oyunda Irakli
kadinlar i¢in sinirli bir alan olusturur ve oyun boyunca her bir karakter kendi 6z kimliklerini
arar. Bazilar1 kendi memleketlerinden kacarken, bazilari ise 6zgiirliik i¢in kalip savasirlar, ama
oyundaki her bir karakter cesur Kkalpleriyle zorluklar karsisinda miicadele etmektedir. Bu
caligma, kimlik, 1tk ve cinsiyet ac¢isindan bu kadinlari incelemektedir. Bu yaklasimlar arasinda
cinsiyet teorisi, 9 kadinin tutku arayiglartyla oyunun 6ziinii yansitacaktir. Tiyatro oyunu ayni
zamanda kadimnlar1 lirik bir anlatimla ifade eder ve bu nedenle poetik monolog seklinde
sunulmustur. Homi Bhabha, Stuart Hall ve Julia Kristeva gibi farkli teorisyenler sayesinde,
caligma Orta Dogu Amerikan Tiyatrosu’nda otantik bir bakis agis1 yaratmay1 hedeflemektedir.
Anahtar Kelimeler: Heather Raffo, arada kalma, 9 Parts of Desire, kimlik, cinsiyet, 1k,

ataerkil diizen

Melius: Journal of Narrative and Language Studies 2



Gamze Ar

Introduction

“God created sexual desire in ten parts; then he gave nine parts to women and one to men”
(Ali b. Abi Talib gt in Raffo, 2006, p. 12). The play starts with the caliph of Talib, the founder
of the Shi’a sect of Islam, and this statement indicates how women are considered seductive
beings. Womanhood is always viewed as an inferior and sexually gendered category worldwide.
Islamic countries especially describe women as obedient to their husbands. Conversely, men
are considered authoritative and influential people in the patriarchal society, and they generally

rule over wars that destroy history.

Heather Raffo’s 9 Parts of Desire presents how women experience harsh difficulties and
overcome these troubles with the desire for freedom and liberation. Raffo has a multicultural
heritage: her father is from Irag, and her mother is American. In the Author’s Note for the play,
Raffo states how she is classified as the ‘other’ from the perspectives of Iraqi people. She tells
a story of what an Iraqi border patrolman says to her, even after stating her ethnic background.
He says, “Welcome to your father’s country; we hope you take back a good expression of the
Iragi people, know our people are not our government, please be at home here, and when you
return, tell your people about us” (Raffo, 2006, p. ix). This statement sheds light on Raffo’s
alienation from her home country and her original identity. Iraqi people cause Raffo to feel
marginalized in her home country, Irag. It also leads her to search for the meanings of identity
and home. Her search extends to 9 Parts of Desire, where she presents various Iraqi women’s
identities, most colored by traumatic experiences under the dictator Saddam’s government. In
this theatrical play with poetic monologues, each Iragi woman reveals her ultimate desire for

liberation and freedom from painful hardships.

The play 9 Parts of Desire has many political and historical illustrations, including the
results of the Gulf War, the restrictive Saddam policy, and the bombings in Iragq. Written in
2003, Raffo constructs a type of political agenda with undefinable traumatic situations: brutal
tortures towards Iragi women and men appear as inhumane reactions to the history of Irag. In
the article “Shahrzad Tells her Stories in Raffo’s Nine Parts of Desire,” this gloomy atmosphere
is mentioned with historical references: “Under Saddam regime and for more than a generation,
Iragi people lived in a state of ‘permanent paranoia,” which created fear of being expressible”
(Mahadi, 2012, p. 93). The play is full of traumatic and painful war experiences narrated by
nine women. It can be considered “an example of how art can make the world eloquently name
pain” (Lahr, 2004, par. 3). Raffo is also concerned about feminist issues with the depictions of

women who suffer from many difficulties and who show the excellent resistance against the

Melius: Journal of Narrative and Language Studies 3



An Analysis of Heather Raffo’s 9 Parts of Desire from the Theories of Identity, Race and Gender

Heather Raffo’nun 9 Parts of Desire (Tutkunun 9 Par¢ast) Adh Tiyatro Eserinin Kimlik, Irk ve Cinsiyet Analizleri

patriarchal government and society. In addition, the Iragi-American writer Raffo uses multiple
cultural iconographies to demonstrate her home culture. Inside these iconographies, the most
significant element is Islam itself and traditional clothes such as the abaya. In part involving
identity theory, these cultural heritages will be seen by analyzing characters as they are essential
for creating a sense of belonging in their minds. This study will also focus on 9 Parts of Desire

regarding three theories: identity, race, and gender.

Iragi-American playwright and artist Heather Raffo grew up in Okemos, Michigan, with
her father’s Iraqi traditions. As a result, Raffo experiences in-betweenness in that she was born
in America with her Iraqi cultural identity. In her life, Raffo suffered from many hardships
because of living in the US with her Iraqgi identity. The countries of Iraq and the US create in-
betweenness in her life because these two countries are entirely different from each other, and
she is always trapped simultaneously in between the two identities. Her eye-opening visits to
Iraq led her to attribute diverse prosperities as she was writing about the real experiences of

Iragi women in 9 Parts of Desire. The following quotation explicitly states her writing process:

She visited Iraq twice, once when she was only five years and the other once in 1993. During
a 1993 visit to the Saddam Art Center in Baghdad, she saw a painting in a back room called
"Savagery," which depicted a nude woman clinging to a barren tree. Raffo’s curiosity about
the artist and the work let her begin interviewing Iragi women. She interviewed Iragi women
inside and in exile for over ten years. The composites she has drawn of their lives - stories of
hardship, violence, and precarious survival - comprise her play Nine Parts of Desire, which
she wrote in 2003. (Mahadi, 2012, p. 90)

The Saddam Art Center in Baghdad can be a turning point for Raffo’s life because she starts to
collect harsh memories of Iragi women and narrates these women’s experiences in a poetic
monologue. Her observation reflects how the patriarchy and its practices create the effect of
loss for Iragi women, and as a result, historical destruction causes a fearful identity.
Furthermore, Raffo’s language is very harsh: she strictly criticizes the Iragi society and
government; for example, she states: “I did a painting once of a woman/ eaten by Saddam’s
son” (Raffo, 2006, p. 8). As the woman stated in those lines, Saddam and his government
victimized many innocent people. Being a woman in lIraq is quite tricky with a patriarchal
government. Raffo authentically expresses the nine women’s desires and wishes for liberation

and love in 9 Parts of Desire.
An Analysis of Heather Raffo’s 9 Parts of Desire

Heather Raffo’s 9 Parts of Desire is an experimental theatrical play with poetic

monologues in which all the characters tell their personal experiences with a sincere mood.
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Each woman is seen as strong and brave despite oppressive historical events. Raffo uses English
and some Arabic words throughout the play to construct a multicultural identity. The play has
nine characters: Mullaya, Layal, Amal, Huda, The Doctor, Iragi Girl, Umm Ghada, The
American, and Nanna. All women wear the abaya, a traditional cloth covering the body of
women, strengthening the idea of obedience for womanhood. The play starts with the
expressions of Mullaya that are full of catastrophic and gloomy atmosphere. She emphasizes
how history shapes their fates with the destruction of Genghis Khan:

When the grandson of Genghis Khan/ burned all the books in Baghdad/ the river ran black
with ink/ What color is this river now? / It runs the color of old shoes/ the color of distances/
the color of soles torn and worn/ this river is the color of worn soles. (Raffo, 2006, p. 4)

These lines reveal the patriarchal roots and their harm towards humanity and cultural heritage.
Another character is Layal, an artist, and she defends her home country while in Irag, not as an
escape from Irag. She is an essential symbolization of resistance in the play as she states: “and
we are looking for something always / I think it’s light” (Raffo, 2006, p. 7). These lines create
hope for humanity despite all the destructive bombing incidents in Irag. Amal is a more dynamic
character than the others with her search for peace and love. Amal’s expressions indicate her
emotional state of mind, and this character continuously changes location because of her
complex love relationships. As a result, she has difficulties with the sense of belonging and
home in her life. The other character, 70-year-old Huda, criticizes Saddam and his government,
and she mostly mentions political issues with references to Communism and bourgeoise: “I
protested all my life, I was always political / even if | was bourgeois /in 58 anybody intelligent
was Communist” (Raffo, 2006, p. 19).

The play contains political and satirical illustrations depicting the Gulf War and bombing
events. The Doctor explains the brutal oppression of history via medical references. The
radiation damages many Iraqi people’s lives and their future generations. The Doctor states:
“And the cancers, la, I’ve never seen them in Iraq, girls of seven, eight years old with breast
cancer. But it’s toddlers even with breast cancer, more than once cancer in the same patient,
whole families all suffering from cancer—" (Raffo, 2006, p. 21). As seen with this statement,
even little children have cancer due to the effects of bombings during the Gulf War. The
Doctor’s striking expression upon this issue, “it’s better, maybe, death—" (Raffo, 2006, p. 21)
summarizes how the world is becoming dirtier with cruel practices, and even death is the best
escapism from a natural face of life. Iraqi Girl is another character in the play, and she is

oppressed under the dark history of Irag. She tries to understand all the dire circumstances
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around her. For instance, she narrates her mother’s protective manner with the following

statements:

I have not been to school/ since America came/ “You are stupid,” she says, “you don’t need
to go to school.”/ But I think she didn’t like the soldiers coming to our school/ they looked
like N-Sync, mostly Justin Timberlake, / and they made all the girls to laughing really hard/
and since that day she won’t let me go to school/ because I waved to them. (Raffo, 20086, p.
23)

The mother of an Iraqi girl here expresses her desperate excuses to protect her daughter from
the rapist and savage American soldiers. There are many innocent commentaries of Iraqgi girls
on all the situations at that time. Umm, Ghada is another hopeful character despite all
difficulties in history. In the poetic monologue, Umm Ghada states: “I named my daughter
Ghada./ Ghada means tomorrow./ So | am Umm Ghada, Mother of Ghada./ It is a sign of joy
and respect to call a parent by their kunya” (Raffo, 2006, p. 28). The implication for tomorrow
illustrates hope with the name Ghada, but all the sad events and dead bodies destroy this
hopefulness in the play. The other character, Nanna, is an older woman who sells items in the
play. She reflects the American capitalist society because she continues to sell cultural things
despite all the losses and deaths. Nanna also remembers gendered commentaries with her

personal experiences:

My teacher say no/ it is wrong before Allah/ drawing her hair and her body showing—/ I am
disrespecting./ So | look to the other children and/ they drawing only the fathers and
grandfathers/ because of the name line. (Raffo, 2006, p. 44)

Patriarchal practices start in schooling time, and children subconsciously learn about the
discriminated society. Showing women’s hair and bodies is a great sin in Islam, and this
perception creates various taboos for women in Iraq. The last character in the play is the US,
and she is presented as a watcher from America of all the catastrophes in Iraq via TV.
Throughout the play, she tries to contact her uncle, and their helpless connection with a
telephone strengthens how the American adheres to her home country. Her identity searches
for cultural and traditional heritage with a desire for a common culture. The next part will focus

on these characters in terms of identity and racial and gendered theories.
Identity Theory

Identity is a complex phenomenon, and each woman in the play has a solid but traumatic
identity. Historical and social circumstances in life shape it, and Stuart Hall with Paul Du Gay
explains it as follows: “ldentities are constructed within, not outside, discourse; we need to

understand them as produced in specific historical and institutional sites within specific
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discursive formations and practices, by specific enunciative strategies” (1996, p. 4). Discourses
created by cultural and historical practices mirror the processes of characters in that each
experiences different perceptions. Raffo herself has the problem of in-betweenness because of
her parents’ cultural contradiction, so she reflects the nine women with deeply sensitive moods

in poetic expressions.

In the play, the most apparent indicator of identity is cultural iconographies such as the
Muslim prayer, a traditional song such as “Che Mali Wali,” and the abaya, the traditional cloth
for women and men. Both these values are unique for Muslims because their principles strictly
show the practices of Islam and religion as an essential element for constructing identities. For
instance, the abaya is a kind of cloth that covers a woman’s body as it is a religious rule to
protect the body of women. The nine women merge their cultural identities by using traditional
heritage icons. Despite their cultural practices in Irag, they feel loss and desperation because of
the historical turbulence and the lack of originality in many parts of the play. For example,
Mullaya, with poverty in her life, suffers from emptiness, and this impoverished condition can
imply that she lives with a lack of identity. The following statements express her emptiness:
“My feet hurt/ I have holes in my shoes/ I have holes now even in my feet/ there are holes
everywhere/ even in this story” (Raffo, 2006, p. 5). The pain in her feet powerfully illustrates
Mullaya’s tiredness due to patriarchal effects and poor living conditions. Another identity
problem is seen in the contradiction between men and women. Throughout 9 Parts of Desire,
Raffo emphasizes how patriarchal society is dominant and oppresses women in Irag. However,
women always resist this tyranny and try to construct their own identities with love, desire, or
regret in the play. Laclau explicitly argues the identity with references to the man and woman

contradiction:

If an objectivity partially affirms itself, it is only by repressing that which threatens it. Derrida
has shown how an identity’s constitution is always based on excluding something and
establishing a violent hierarchy between the two resultant poles - man/woman, etc. What is
peculiar to the second term is thus reduced to the function of an accident as opposed to the
essentiality of the first. It is the same with the black-white relationship, in which white, of
course, is equivalent to ‘human being’. ‘Woman’ and ‘black’ are thus ‘marks’ in contrast to
the unmarked terms of 'man’ and ‘white’. (Laclau gt in Hall, 1996, p. 5)

The continuous struggle between two poles creates constructed identities in society. For
instance, womanhood is always credited with an obedient and suitable identity; on the other
hand, manhood is considered a solid and authoritative identity. In the play, Amal and her love
relationships show the constructed identities of men and women. She states her second marriage

in this way:
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So | marry him, my second marriage, / and | went to his village in Israel. / He promised me/
we would move and go to Europe somewhere or Canada/ but then we never move/ his wife
didn’t want—/ aa, his other wife, number one, she makes him stay. (Raffo, 2006, p. 14)

These lines shed light on many significant issues, such as identity and gender. Amal’s second
marriage happens somewhere outside Irag, and so it is understood that gendered regulation is
seen everywhere. Moreover, her second husband has another wife. It is an insulting event for

Amal as there is no marriage equality, creating hypocrisy in love affairs.
Racial Identity

Race is about power relations worldwide because it creates constructed identities and
situations. Delgado states, “As marginalized people we should strive to increase our power,
cohesiveness, and representation in all significant areas of society. We should do this because
we are entitled to these things, and fundamental fairness requires this allocation of power”
(2009, p. 110). For example, America manipulates ethnic and racial issues with its cultural
mosaics, and in history, it has tried to be a world power. Thus, it exploits other countries and
nations while misusing their traditional practices. The playwright Heather Raffo is racially and
ethnically in a multi-cultural status because of her parental background, and she is the one who

is suffering an identity crisis in her personal life.

9 Parts of Desire has racially essential points that are analyzed from the perspective of
women. One of the characters, Huda, mentions that there is no segregation between different

racial groups in Irag:

the worst thing I fear most now is civil war. / Iraqis don’t want to be cut up, to be separated.
/ Ya’ni, we had fine interrelations/ my family married with the Shi’a, my husband was a
Kurd/ there was no segregation sort of thing— these people/ they have been living together
in this area for thousands of years. (Raffo, 2006, p. 39)

It is a significant commentary that Iraqi people give importance to living together, and the unity
with diverse ethnicities inside one culture shapes the culture of Iragis. However, external forces
such as American soldiers and historical economic depressions damage the Iraqgi culture. Racial
and ethnic connections are also seen in the conversation between the American and her uncle
throughout the terrorist attacks in Irag. The American is worried about her family and relatives
in the play. Her emotional expressions give a critical aspect of understanding how Iragis protect
their connections despite hardships in communication tools such as the telephone. The
American reveals her worries with the following lines, which involve just “I love you” and the
names of her families: “I love you/ habibti, habibti/ I love you/Behnam/ Rabab/ Ammar/
Bashshar/ Nassar/ Luma” (Raffo, 2006, p. 59).
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Another racial commentary can be again seen with the American in that she is in America

but carries Iraqgi heritage with her soul. She tells the racial points in her poetic monologue:

We just keep going/ subway/ rush rush/ Christmas shopping/ and/ the war, it’s all so
heartbreaking don’t you think? / I don’t even know/ hundreds of thousands? / How many
Iragis? / And/ a woman actually turned to me/ and said that/ she said/ “The war it’s all so
heartbreaking”/ she was getting a pedicure. / I walk/ I can’t walk/ down/ the street/ I want/
New York to shop. / Why don’t we count the number of Iraqi dead? (Raffo, 2006, p. 49)

Christmas shopping and ‘war’ reveal the clash of cultures that Iraq and America have entirely
different practices and traditions. Besides, the indifference of American women represents
American society in the play, as America is such a greedy country that it destroys Iraq and its
folks. Kristeva’s term “abject” emerges as a fundamental understanding of the race issue in that
a person can alienate himself/herself with the loss of authentic self rather than others. Kristeva
explains it as follows: “Abjection, on the other hand, is immoral, sinister, scheming, and shady:
a terror that dissembles, a hatred that smiles, a passion that uses the body for barter instead of
inflaming it, a debtor who sells you up, a friend who stabs you.” (Kristeva, 1982, p. 4). In the
play, a woman with a pedicure can be an abject position because she loses her moral values.

Abjection is seen with hostile and disgusting meanings in depicting the racist woman here.
Gender Theory

Gender is the foremost issue in 9 Parts of Desire because of its feminist outlooks and
criticism. Raffo chooses nine strong women characters to strengthen the effects of monologues,
and these women’s expressions are mentioned in a poetic style. Women search for freedom and
liberation against men who are reflected as “savages--brutes, betrayers, rapists” (Lahr, 2004, p.
136). From the perspective of feminism, 9 Parts of Desire “brings us closer to the inner life of
Irag than a thousand slick-surfaced TV reports” (Teachout, 2005, par. 2). The play has emerged
as a powerful symbol for showing traumatic experiences in that each woman is also the
embodiment of victimized patriarchal culture. One of the suffering women, Huda, expresses
the torture and emotional rape around her: “We could hear things, all night, always rape, / or
rape with electronic instruments” (Raffo, 2006, p. 52). History is so brutal that many people
have traumatic disorders in their lives. Besides patriarchy and terrorism in history, religion also
restricts women; for instance, it orders them to cover their heads, and an Iraqgi girl states her
mother’s fear about this issue: “She doesn’t leave the house/ except to go to the market/ with
my uncle/ and before she goes she covers her hair/ she is afraid of getting stolen by gangs—/

now they steal women for money/ or to sell them.” (Raffo, 2006, p. 24). Women cannot go
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outside without men, and these scary thoughts are shaped by historical situations such as
American soldiers who rape or terrorist bombing attacks.

In patriarchal societies, women have challenges understanding their identities because
dominance is in the hands of manhood. The following statement explicitly summarizes the
situation of womanhood in the context of identity: “ldentity is based on a distinction of the self
from what is believed to be not self” (Boehmer, 2005, p. 76). Simon de Beauvoir tries to catch
the readers’ attention while asking questions about the definition of womanhood in The Second

Sex:

Why do women not contest male sovereignty? No subject posits itself spontaneously and at
once as the inessential from the outset; it is not the Other who, defining itself as Other,
represents the One; the Other is posited as Other by the One positing itself as One. But in
order for the Other not to turn into the One, the Other has to submit to this foreign point of
view. Where does this submission in woman come from? (2010, p. 27)

Homi Bhabha’s ‘third space’ theory explains how Arabs alienate from their own cultures
while living outside their home countries, and in the play, Raffo gives the idea of alienation
with the nine-strong women. Some of these women are living in their own home countries. Still,
some are far away from their homelands, observe all the catastrophes in the media, and are
significantly impacted and experience alienation in the sense of belonging to the home. For
instance, the Americans and Huda are considered the watchers of their countries’ news outside.
In addition to all these issues, it is essential to think that being a woman in an Islamic country
is much more complex than in other countries. The hardships of being far away from home are

stated with the references of Frantz Fanon in The Location of Culture:

If psychiatry is the medical technique that aims to enable man no longer to be a stranger to
his environment, | owe it to myself to affirm that the Arab, permanently an alien in his own
country, lives in a state of absolute depersonalization. The social structure existing in Algeria
was hostile to any attempt to put the individual back where he belonged (Bhabha, 1994, p.
40-41).

In the part of gender theory, Amal is one of the most significant characters with her
continuous change of location and love affairs. She shows incredible bravery in deeply loving
and following her dreams in the play. From the perspective of feminism, she resists the
patriarchal society with her free self-decisions. Amal has many husbands, and the first one
cheats on her. She states this situation in the poetic monologue: “I left him. / I was feeding my
daughter, Tala, at the time/ and driving my son Omar to school/ | forgot some papers for Omar/
so I drove back to get them/ and I saw my husband in bed with my very close friend” (Raffo,

2006, p. 13). This brief and shocking statement emphasizes how Amal cares for her children,
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unlike her husband, who cheats on her. Amal's sincere devotion to her children without

provision makes her a courageous birth mother.
Conclusion

Heather Raffo’s 9 Parts of Desire depicts how Iragi women fight for liberation through
their traumatic experiences. Raffo expresses her in-betweenness while talking in the poetic
monologue. She strengthens the idea of being a woman in an Islamic country. At that time,
historical hardships such as terrorist bombings and American harassment severely repressed
women in addition to their cultural patriarchy, such as Islamic and social rules that are
determined by manhood in society. The images of Iraqi women are explicitly seen inside Iraq
and in exile, and these images erase the general conception of loyal Arab American women.
The nine women, who illustrate the dark sides of history with their poetic expressions, follow
their desires for love, liberation, or freedom. Heather Raffo is a powerful representative voice
for Iragi women with 9 Parts of Desire. At the same time, she is an embodiment of the in-
betweenness between the Iragi and American identities. She tries to embrace the American
identity with her Iragi one. These two cultures are entirely different, so she also lives otherness

in American society.

Having used the traumatic stories about war, Raffo implies 9/11 in history, leading to
fragmented identities for women, especially after the sexual and social harassment. Her
theatrical play is a political commentary and a poetic source in Arab American Theater. It helps
to create a voice for women in Arab countries because the play provides an understanding of
the statement that “the eye of the needle of the other before it can construct itself” (Hall, 1996,
p. 89). Raffo creates this eye while reflecting on her Iraqgi identity that comes from her father’s
side. Each woman in the play symbolizes diverse issues via historical, social, and cultural
references. For example, the artist Layal tries to construct her own space with colors and
paintings to reflect life's harsh realities. Raffo is also seen as the combination of two different

cultures, but she is close to the Iraqi culture, and the following quotation expresses her feelings:

I am an American, but | became aware of myself as an Iragi--had a sense of myself as “the
other”--for the first time during the Gulf War... I’d walk down the street and overhear people
saying, “Let’s go fuck the Iragis.” | realized from that point on that my cousins in Irag--
family whom | loved--would be viewed by many Americans as dark and dirty. (Renner, 2005,
p. 20)

Despite living in America, her statement indicates her sense of belonging to Iraq in that she sees
her American identity as the “other”. She suffers from in-betweenness because these two

cultures are entirely different in terms of various cultural and religious practices. In the play,
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the American can be the reflection of Raffo as she uses ‘my great city’ for Iraq, and her
connections with both cultures reveal her multi-cultural aspects of her. The following lines in a

monologue explicitly illustrate her feelings towards her home country and the other:

Sorry for my great city/ hopes this never happens again—/ all the family/ worried sick about
me. / And/ my mom’s family in Michigan/ they all called my parents in Michigan to see if
was OK/ | know they love me but/ they didn’t call me personally/ and my Iraqi family are
calling from halfway around the world/ calling New York/ they didn’t stop until/ they heard
my voice. (Raffo, 2006, p. 56)

At that point, belongingness is the crucial term for accepting the social norms in society.
Belongingness is “the experience of personal involvement in a system or environment so that

persons feel themselves to be an integral part of that system or environment” (Hagerty et al.,

2002, p. 794).

In the play, the nine women attempt to belong to the place where they live, but many
problems face them. The most crucial is their religious and cultural differences, as Iraq and
America have entirely different practices. They alienate themselves and those around them
because it naturally appears from the other rules and traditions. The nine women reveal the play
as not only the materialist side of America but also a political agenda. By narrating their stories
in a poetic style, Raffo tries to transmit the deep emotional sides of women. Besides these
moving parts, they also demonstrate excellent resistance against the patriarchal society and its
dominant system. In general, history sheds light on women's traumatic experiences, and 9 Parts
of Desire is involved in historical and political issues in terms of this perspective. It also reflects
diverse identity analysis with strong women characters. Thus, it can be seen as a perfect
manifestation of Arab women in the aspect of feminism, and it is beneficial for the Middle
Eastern Arab American Drama to understand the context of Arab American women's identities

better. Raffo constructs a feminist and political perspective with her play, 9 Parts of Desire.
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Abstract

Reading, which is an essential skill in L2 learning and teaching, has been a topic of investigation
from various perspectives. Many reading approaches, on the other hand, are widely used to
enhance students’ text comprehension. There are also many studies on teaching the reading
strategies explicitly or implicitly. This study aims to investigate the effects of explicit reading
strategy training on L2 reading comprehension in an English preparatory school. The paper
discusses if direct instruction of reading strategies has an impact on learners’ understanding of
written texts, and how this affects their success. In order to answer this question, a quantitative
method was used to obtain numerical data. The contributors of this study consisted of 42
university students. They are B1 level English learners in a state university in the Department
of Basic English. They were given the same reading passage as well as the same set of follow-
up questions. One class answered the inferencing questions after receiving an explicit reading
strategy training session whereas the other class answered the questions without any reading
strategy training. The results suggested that the learners who had explicit reading strategy
instruction achieved a higher percentage of correct responses on a given test. The results
implied that explicit strategy training reinforced the L2 reading comprehension in a positive

way.
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0Oz

Ikinci dil 6grenimi ve dgretiminde temel bir beceri olan okuma, ¢esitli agilardan inceleme
konusu olmustur. Ote yandan bir¢ok okuma yaklasimi, dgrencilerin metni anlamalarini
gelistirmek i¢in yaygin olarak kullanilmaktadir. Okuma stratejilerinin acik ya da Ortiik olarak
ogretimine yonelik de bircok ¢alisma bulunmaktadir. Bu ¢alisma, bir Ingilizce hazirlik
okulunda ag¢ik okuma stratejisi egitiminin ikinci dilde okudugunu anlama tizerindeki etkilerini
arastirmay1 amaclamaktadir. Calisma su soruyu ele almaktadir: Ogrencilerin okuma stratejisi
farkindaligi basarilarint nasil etkiler? Bu soruya cevap verebilmek icin nicel bir yontem
kullanilarak sayisal veriler elde edilmistir. Bu ¢alismanin katilimcilarini 42 {iniversite 6grencisi
olusturmustur. Yildiz Teknik Universitesi Temel Ingilizce Béliimii'nde Bl seviyesinde
Ingilizce 6grenen Ogrencilerdir. Katilimcilara ayni okuma parcast ve ayni takip sorulari
verilmistir. Bir sinif agik bir okuma stratejisi egitimi aldiktan sonra ¢ikarim sorularini
yanitlarken, diger sinif herhangi bir okuma stratejisi egitimi almadan sorular1 yanitlamistir.
Sonuglar, agik okuma stratejisi egitimi alan 6grencilerin belirli bir testte daha yiiksek bir dogru
yanit ylizdesi elde ettigini gostermistir. Veriler, agik strateji egitiminin ikinci dilde okudugunu

anlamay1 olumlu bir sekilde giiclendirdigine isaret etmistir.

Anahtar Kelimeler: ELT, okuma stratejileri, agiktan strateji egitimi, okudugunu anlama,

c¢ikarim yapma
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Introduction

Reading activity is a significant provider of input for language students. It is recognized
as one of the critical skills in foreign language education because it can facilitate improvement
in learners’ language competencies by reinforcing their receptive and eventually productive
skills. To illustrate, Horst (2005) concludes that the students’ vocabulary knowledge, one of the
most note-worthy language competencies that each L2 learner is expected to enrich, could be
boosted with the help of extensive reading because it provides meaningful, contextualized, and
compelling input. Thus, it is essential to equip language learners with the reading skills to
understand written texts so that they can make use of any authentic materials they encounter to
improve their language skills and competencies.

Furthermore, the literature on L2 acquisition suggests that linguistic development can be
achieved by the practice of reading. Being able to comprehend reading input quickly and
efficiently is a crucial skill that university students should acquire while they are studying
English as a foreign or a second language. Academic reading texts are succinct and
sophisticated so they can be challenging even for competent readers. Therefore, language
learners consider improving their reading skills as their primary target in the L2 education
process. In order to realize this target, learners tend to benefit from reading strategies, which

are specially designed skill teaching activities and instructions. (Lee & Spratley, 2010)

Reading strategies help less competent learners overcome their difficulties in L2 reading.
Grenfell and Harris (1999) suggest that whether these strategies should be taught explicitly or
not to be taught at all has been largely debated over the years. However, it has been lately agreed
that teaching the strategies overweighs not teaching them. According to Sencibaugh (2007),
some language learners cannot fully comprehend the text without intervention, and we cannot
expect all learners to discover the literal and inferential meaning on their own. Harris and
Pressley (1991) concluded accomplished L2 learners benefit from a range of techniques
whereas not adept ones cannot make use of fewer reading strategies. According to Chaury
(2016), it might be because activating the prior knowledge to make predictions is difficult for
some students, so they cannot benefit from higher-level reading strategies such as inferencing.
Thus, these students need to learn the reading strategies in a way that is clearly expressed and
demonstrated. In addition, Soleimani and Hajghani (2013) studied the impact of explicit
training of reading techniques on Iranian L2 learners’ literary understanding. The researchers

found that direct reading technique instruction seemed to increase learners’ consciousness of
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reading methods and might motivate learners to apply them. However, it was unable to improve

learners’ reading proficiency.

The aforementioned findings lead us to the logical conclusion that more research is still
needed on literacy technique training, especially in our country, where there is a dearth of
investigations in the field. Instruction on reading strategies can be given either explicitly or
implicitly, and there is limited consensus on the optimal way to instruct reading methods to L2
learners. To increase students' knowledge of the techniques and improve their ability to
implement them, learners in Tirkiye, where English is taught as a second tongue, might
necessitate more direct literacy technique instruction backed by sufficient exercise. However,
it's possible that implicit training of reading retention techniques can be more practical, negating
the need for explicit instruction. Consequently, this investigation focuses specifically on B1-
level preparatory school students in a state university to examine the impact of explicit
instruction of specifically designed reading strategy methods. The study also attempts to
address the research gap in the field in Tiirkiye.

Regarding the significance of reading strategies and the way they are taught, the study

addresses the following questions:

1. Does explicit teaching of reading strategies impact students reading comprehension in
English?

2. Is there any significant difference in terms of reading comprehension between learners
who get explicit instruction on reading strategies and those who do not receive explicit

reading strategy training?
Theoretical Framework
Reading

Through the text, the author and the reader establish a dialogue, and this interactive
process is called reading. Omaggio (1993) puts forward that it is a mental process, a form of
interaction because the reader creates the interpretation of the text by actively participating in
the formulation of the meaning itself, and the reader decodes the message through a series of
strategies. In addition, Day and Bamford (1998) acknowledge that reading activity is a process

of creating interpretation based on any source of written material. Because it is one of the most
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commonly utilized language skills in our daily lives, it is also crucially important for academic
purposes. Most of the published academic works are on the Internet, and while the students
browse the Internet to look for academic information, the primary language skill that they need
is reading. Besides, most of the sources are in English. Thus, the ability to read in English
effectively is vital for university students. Moreover, McDonough and Shaw (1993) refer to
English as a library language because students sometimes need to scrutinize works of literature
written in English although, they are never going to speak this specific language. Therefore,

reading is regarded as the most fundamental language skill of all.

Reading used to be considered a passive operation in which the reader decodes the
symbols without using prior knowledge or experience; however, nowadays, it is regarded as an
active process of readers creating meaning from the text (Kusrini, 2017). According to
Goodman (1976), it is a psycholinguistic guessing activity. His study has changed the approach
to reading skill entirely as well as the way to teach it. Similar to the way we interact with the
actual world by using our prior knowledge and experiences we have, we make use of these
phenomena while we are reading a text, too. Grabe (1997) claims that reading should be
regarded as an active form of comprehension. In order to read more efficiently, language
learners should be taught specific reading strategies such as; making inferences, scanning the
text for details, skimming the text for the gist, and guessing the meaning from the context. He
also asserts that reading activity is the extraction of the message from a narrative in an efficient
way to reach signification. In addition, teachers want learners to deal with the text to understand
the message in it and obtain information within it. To do that, they expect the learners to respond
to some comprehension questions according to the content.

Vacca, Vacca & Gove (1991) suggest that defining reading from many perspectives is
possible, for example, in terms of understanding, decoding the message, being a mental process,
and interaction via symbols. Basically, reading activity is a way to communicate information
between the reader and the author. The reader attempts to comprehend the message that the
author has encoded. Thus, reading requires decoding and comprehending processes. This
process can be considered as an exercise of uttering printed symbols into a characterization
similar to verbal language, either unspoken or spoken. Reading is not only voicing the written
symbols but also a process of comprehension (Rumelhart, 1985). Because it is a procedure, the
reader embarks on monitoring the linguistic surface representation and concludes with the
meaning related to the message that the author has had in mind. Therefore, it is a cognitive and

perceptional process.

18
Melius: Journal of Narrative and Language Studies



The Effects of Explicit Reading Strategy Training on L2 Reading Comprehension in an English Preparatory School
Bir Ingilizce Hazirhik Okulunda Agik Okuma Stratejisi Egitiminin Yabanci1 Dilde Okudugunu Anlamaya Etkisi

The authors define reading as an active receptive skill that comprises the reader’s
attempt to interpret based arguments (visual data) with the help of his/her background
information (non-visual data) in order for the reader’s understanding to be accurate enough to

correspond to the author’s aim.
Literature Review
Reading Strategies

Students who are taught through strategy training, according to Mikulecky and Jeffries
(2004), improve their existing cognitive capacities and background information. Strategy
instruction can also be viewed as a problem-solving activity that replaces translation. Learners
gain confidence and motivation as a result of this method. Consequently, individuals might
have an easier understanding of the reading texts they need for their classes. According to Poole
(2009), many studies suggest a link between enhanced reading instruction and proficient
reading among post-secondary L2 learners. Nunan (1999) describes a classification of reading
methods created by teachers at a Chinese university’s ELTU (ELT Department). His work is
adapted by Lopera (2012) to provide brief definitions of the reading strategies and highlighted
in Table 1 below. He further suggests that the teacher might construct specific exercises to
encourage students to apply these beneficial strategies when reading in a second language
(Lopera, 2012).

Table 1
Classification of Reading Strategies Designed by Teachers in ELTU

Strategy Comment

Having a purpose Knowing what you want to gain from the text

Previewing Making a quick survey of the text, identifying the topic, main idea
Skimming Getting the author’s point of view

Scanning Looking for specific details

Predicting Anticipating what is coming next

Inferring Getting the ideas that are not explicit

Cohesive devices Identifying functions of conjunctions

Guessing word meaning Using context, word structure, cognates
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Using what one already knows and applying it to new ideas in the
Background knowledge
text.

Note: Adapted from Nunan (1999) as cited in Lopera (2012: 81)

Garner (1987) suggests that reading techniques play an important part in textual
understanding, and learners who are knowledgeable about reading strategies use them
accurately and properly to understand the narratives. A skilled student is a strategic person who
understands how to handle content and makes use of the necessary strategies to create meaning.
Reading strategies, according to Garner (1987), are often intentional, planned tasks that an
active reader engages in, often to address perceived cognitive failure and improve reading
comprehension. As a consequence, reading techniques encompass how a reader approaches a
reading activity, what textual cues he analyzes, how he comprehends what he has read, and

what he does if he does not comprehend the passage (Farrell, 2001).

Carrel (1989) claims that it is commonly accepted that employing a variety of strategies
increases reading comprehension and that most learners will experience many challenges if they
do not do so. Thus, reading techniques are needed for effective reading, and they should be
taught, devised, and described in every reading lesson by inquiring questions like what
strategies to use, where to use them, when to use them, how much, how often, and why to use
them in deciphering written texts. It is urged that the learner adopt a combination of techniques

rather than one strategy alone to achieve success (Sahan, 2012).

Reading techniques are generally classified by O’Malley and Chamot (1990) as cognitive,
metacognitive, as well as affective/civic. Metacognitive techniques are higher-order executive
competencies that involve organizing, analyzing, and assessing the effectiveness of a reading
task. They can be used to design, organize, assess, review, compose, create goals and objectives,
monitor, manage, or self-direct practically any form of learning activity. Metacognitive
methods assist a student in coordinating his or her own learning process, and they are necessary
for successful language learning. Directed attention, self-evaluation, self-administering, and
self-inspection are examples of meta-cognitive methods. The stages or activities employed in
education that require direct analysis, alteration, or integration of class materials are named or
cited as cognitive techniques. They monitor and function on fresh input directly in order to
facilitate learning. Reciting, simplifying, rationalizing inferentially, anticipating, examining,
using contextual hints, taking notes, and exercising certain features of an intended language,
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such as clause construction and unfamiliar lexical items, assist a learner in interpreting and
producing the new language. Cognitive methods, unlike metacognitive ones, are not applicable
to all sorts of learning activities. Instead, they appear to be linked to specific learning activities.
Collaborating and asking for clarification are examples of affective/civic methods. They are
about how a student chooses to interact with other students and native speakers. They can be

used for a multitude of activities (Sahan, 2012).

Kusrini (2017) suggests that the activities or tasks that go along with the reading need to
have two goals: the first goal is to motivate students, and the second is to help them build
valuable micro-skills for reading. In order to boost student motivation, strategy training should

be complemented by engaging activities.

1. Predicting: It is a reading technique that is used in a variety of situations. The prediction
was once thought to be the heart and soul of reading comprehension. According to Nuttal
(1996), if a reader comprehends a passage, he may predict what is going to happen next with a
high degree of accuracy. It demands the use of schemata concerning how texts function, such
as how texts are created and how people think. As a result, generating predictions is an effective
way to encourage readers to activate their previous experience, which is a crucial element of

text comprehension.

2. Finding the main ideas: It is critical to assist learners in locating the passage’s essential
concepts and avoiding becoming distracted by an unknown language. Matching exercises, text
with pictures, and text with headings are common sorts of activities that help enhance this skill.
This simply serves to make the reader think a little harder to comprehend the gist of a text, to

understand how it's structured, or to get a sense of the writer's tone or intent (Grellet, 1981).

3. Analyzing text organization: It might be hard to determine what details are critical in a
paragraph and where they should appear. The reader can see what belongs to the passage and

how sentences are connected using text-organizing techniques.

4. Inferring: The reader’s attention is drawn to the text’s general atmosphere through
inferring activities. They also aid in the development of their lexicon. It's the process of
extracting a personal meaning from a piece of text. It entails a mental process of synthesizing

what is read with background information that is relevant (schema). This blending produces the
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reader's own understanding of the passage. According to Grabe (2010), the writer would have
implied the information; and the reader would have to rely on previous information or
awareness of the context to determine the implicitly expressed information embedded in the

content.

Reed and Lynn (2016) discovered that explicit inference training increased the
performance of middle school children with learning difficulties on a reading comprehension
multiple-choice test from post-test to post-test. Hall et al. (2019) claimed that inference teaching
intervention had a statistically considerable and drastic effect on learners with reading

comprehension challenges.

Elleman (2017) conducted an analysis of 25 investigations on inference teaching
treatments for slow and competent readers and discovered that inference training improved
students’ general and inferential understanding. Less-skilled readers had a bigger overall benefit
from inference measures than skilled readers. Again, the majority of measures used in included
surveys were investigator-prepared, and strongly associated to study instructions; only five
studies had impacts obtained from norm-referenced, standardized assessments. Inference
training was found to be beneficial in enhancing both the inferential and literal understanding
of less-experienced students. Positive benefits were seen in studies that lasted only a few weeks.

Learners who learned inference in a small group of ten or fewer pupils showed the most gains.

5. Dealing with unknown vocabulary: Smith (1971) stated that drawing conclusions from
the rest of the script rather than looking it up in a dictionary was the best approach to identifying
unknown vocabulary in a text. To deal with unknown lexical items, this viewpoint differentiates
top-down from bottom-up thinking, underlining that the reader's interpretation of lexical items

is highly reliant on context.

6. Self-Monitoring: In the 1970s, a technique known as meta-cognition theory was put
forward to test pupils’ awareness of reading processes. Metacognition is the study of cognition.
In reading, meta-cognition relates to the student's prior knowledge of the text, the learner’s
awareness of strategy use, and the importance of specific methods (Kusrini, 2017).

Teaching Reading Strategies Explicitly

Ballou (2012) suggests that explicit strategy teaching is one way that teachers can help

their students improve their understanding of the text. Explicit strategy training entails making
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students conscious of the thought processes that excellent readers utilize while engaging with
content, as well as providing them with particular techniques to assist and improve their
understanding as the readers read a range of content. According to Gee (2001), instructors can
raise the possibility that all learners will become adept language utilizers and, consequently,
receive access to the numerous opportunities which come with potent usage of mainstream

communication by explicitly teaching learners how proficient readers process text.

Iwai (2011) asserts that learners quickly comprehend why a certain approach is necessary
and how to employ it independently when an instructor is skilled at assisting the learners in
building a practical and contextual understanding of the techniques. In conclusion, learners gain
the most from the direct explanation of strategies, also known as explicit strategy training. For
all sorts of readers, strategy training has been utilized to promote comprehension. Over time,
academics have focused their research on a wide range of subjects, from young children to
adults, and have found that explicit introduction of reading methods has a favorable impact on
text achievement and attitudes. Teachers can utilize strategy instruction to imitate and
distinguish the reading strategies in a concise, clear, and direct manner. They also use it to urge
learners to utilize and recognize the aforementioned methods in a voluntary manner (Smith,
2006).

According to the study conducted by Boulware-Gooden et al. (2007), learners who
received explicit strategy training increased their level of understanding by 20% more than
those in the control group after taking part in a five-week investigation. On the other hand,
students who received an intervention including explicit reading training exhibited substantial
benefits in reading comprehension than those who did not, according to Nelson & Manset-
Williamson (2006). Even though the explicit reading treatment was deemed to be quite
demanding for instructors and learners than the education taken by the other trainees because
this needed more preparation for both parties to self-adjust and have autonomy for one's
education, pupils in the treatment class unexpectedly demonstrated a higher rise in their

constructive practice of learning from pre-test to post-test.

Takallou (2011) claims that successful strategy education is straightforward, embedded,
goal-oriented, and individualized, meaning that lessons on techniques ought to be given in a

setting where learners may wish to engage in completing the tasks at hand. Strategy teaching is

23
Melius: Journal of Narrative and Language Studies



Ibrahim Yagiz Dikkatli & Eyyiip Yasar Kiirim

significantly more successful once education is blended into regular curricular classroom
exercises, along with several methods introduced within a prolonged time rather than addressed
independently, he adds.

Methodology

The present study was conducted at a School of Foreign Languages, Department of Basic
English, in a state university in Tiirkiye to gain a better understanding of how explicit strategy
instruction affects L2 students’ reading comprehension.

Context

The study was carried out in the School of Foreign Languages at a state university. The
population of the preparatory school, where the study was pursued, is more than 3500 students.
Based on the proficiency levels of the students, there are four levels in the preparatory school,
namely Al, A2, B1, and B2 Levels. In addition, the medium of instruction is English for all

levels. Besides, the preparatory school is a Pearson Assured Organization.
Participants

The participants who stepped forward to take part in this study were B1-level preparatory
school students. The participants’ language proficiency level was determined by the proficiency
test and the placement test applied at a state university. Fifty-five volunteer students participated
in the research, and there were 29 female learners and 26 male learners. All students who
participated in the study were Turkish native speakers, and the majority of them were
engineering students. After being briefed on the extent and purpose of the study, the volunteers
gave written consent. Teachers who helped to conduct this study in their classes were full-time
instructors at a state university with sophisticated backgrounds and qualifications in English
language teaching.

Method

The researcher employed a quantitative data collection technique to evaluate the learners’
understanding of strategy use, as well as their metacognitive awareness, and to observe the
effect of explicit reading technique education. The study required action research since the
researcher wanted to explore how straightforward reading strategy instruction affects L2

reading activity comprehension in his class and see if his teaching style can be improved.
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For the present study, ethical approval was obtained from the Social and Human Sciences
Research Ethics Committee of the state university. It was conducted on February 1%, 2023.
(Ethics approval number: 20230201891)

Data Collection

The research was conducted in two classes, and both classes consisted of Bl-level
students. First, the scope and aim of the experimentation were explained in detail to the
participants, and their written consent was taken after an informed assent form was distributed.

In order to collect the data to assess the possible effects of direct reading technique
intervention on L2 reading comprehension, inferring the meaning (making inferences) strategy
was scrutinized because it is a high-level and challenging reading skill for students. Thus, the
effects of explicit teaching would be easier to be observed. Two Bl classes, namely the
experimental group (or treatment/intervention class) and the control group, were selected via
clustered sampling. The experimental group consisted of 31 students. These students had
explicit making inferences strategy training via PowerPoint slides prepared by the researcher,
who is also a member of the Curriculum Development Office at the university where the study
is conducted. During the intervention stage, while presenting the presentation slides, a detailed
explanation of the specific reading strategy was also given by the researcher himself as an
instructor of the experimental class.

The control group, which consisted of 24 students, did not take any form of inference
strategy training. Both classes were given the same reading passage, which was taken from
Reading Explorer 2, the 3" edition by National Geographic Learning. The reading book was
designed for B1 and B2 students according to the CEFR scale. The passage, titled “Seeing
Double”, was taken from the 9th Unit, Section B because the text and the follow-up questions
were specially designed for making inferences reading skill. The instruction and the post-

assessment took place in four weeks.

Data Analysis

The raw data collected from both experimental and control groups were entered into Excel
sheets. Then the information written on Excel sheets was transferred onto the Statistical

Package for Social Sciences (SPSS) program and analyzed meticulously. Students were asked
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nine inference questions based on the text they read. The first part included five true-false
questions; the second part consisted of four questions in which students circle among the
alternatives, namely “definitely, probably, probably not, definitely not”. Whereas the questions
are based on the clues in the text in the first part, the questions in the second part needed not
only textual clues but also background information about the students. For each question a
student answered correctly, they received two points. If the student failed to find the correct
answer, they got one point. To obtain data, the scores of each student were first entered on Excel

sheets and then transferred onto the SPSS program.

In accordance with the objective of the current research, Levene’s Test for Equality of
Variances was used in SPSS. Levene’s test, which is an empirical measure, is a tool to determine
the equality of variances for a variable computed for two or more samples. Many analytical
practices infer that the variables between the participants, from which various groups are
composed, are identical. It is reasonable to examine such presumptions with this type of tool.
Since both the experimental group and the control group consist of B1-level students whose
levels were previously diagnosed by the proficiency and placement tests conducted by the
Pearson-assured state university, it is assumed that the variables of the population are equal.
Thus, Levene’s test is a suitable tool to determine the effects of explicit reading strategy

training, which is the only variable between the two groups.
Findings

The data obtained in the study aimed to answer the research questions: “Does explicit
teaching of reading strategies impact students reading comprehension in English?”” and “Is there
any significant difference in terms of reading comprehension between learners who get explicit
instruction on reading strategies and those who do not receive explicit reading strategy
training?” Table 2 below reveals the mean, standard deviation, and standard error of the mean

for experimental and control groups.

Table 2
Group Statistics
o Std. Error
G N Mean Std. Deviation
Mean
Experimental
31 5.87 99 17
D1 Group
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Control
24 4.79 1.31 .26
Group

As seen in the above Table 2 the study was conducted in two groups. The experimental
group consisted of 31 students, and the control group was composed of 24 students. The mean
score in the experimental group was 5.87 with a standard deviation of 0.99, whereas the mean
score in the control group was 4.79 with a standard deviation of 1.31. It can be deduced that the
figures retrieved from the dataset are within permissible limits in line with the norms and

ideal parameters. The Table 3 below presents the results for Levene’s test and t-test.

Table 3

Independent Samples Test

Levene’s Test T-test for Equality of Means
for Equality of

Variances
) Mean Std. 95%
Sig. ) _
] Difference  Error Confidence
F Sig. t df (2- )
_ Differe  Interval of the
tailed) _
nce Difference
Lower Upper
Equal
Variances 93 33 346 53 001 1.07 31 45 1.70
Assumed
Equal
Variances 334 4146  .002 1.07 32 42 1.73
Not Assumed
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According to the data analysis presented in Table 3, the significance value is 0.33. And
since it is higher than p<0.05, it can be seen that the data are normally distributed. The normal
distribution is based on continuous numeric values, with possible values encompassing the
entire real number line. On the other hand, the 2-tailed significance value is below 0.05 for both
groups. Thus, it may be concluded that there is a remarkable difference between the two studied
sample groups. In order to reach a conclusion from these values, the data presented in both
tables should be combined. It can be acknowledged that the mean difference is in favor of the

experimental group (as this group has a higher score).
Discussion

The aim of the present study was to determine how explicit reading strategy instruction
affected L2 readers’ comprehension. Upon analyzing the findings, one can see that there is a
significant difference in terms of reading comprehension between the control group and the
experimental group. Based on the experimental group results, direct reading strategy teaching
and L2 comprehension has a favorable and substantial association. The results of the test given
after the intervention suggest that the experimental group has a higher level of reading
comprehension. The findings about the positive and noteworthy impacts of explicit reading
strategy instruction on L2 reading comprehension provide evidence that is aligned with various
other research in the domain. For example, the results are consistent with those of Nelson and
Manset-Williamson (2006). The authors found that learners who experienced explicit reading
strategy training showed a substantial increase in their reading comprehension at the end of the

pre-test to post-test period.

The reason why pupils perform better on comprehension assessments may be due to the
effectiveness of direct strategy training though it is not often a simple explanation, and readers
should have a palette of techniques at their disposal to endorse and correct their comprehension
of the content. Based on the results of her research, Raphael (2000) proposes that through
explicit instruction of reading methods, educators and learners are able to discuss complicated
practices that are typically only examined within students' minds. Learners can start to
acknowledge that they belong to a society of readers who suffer the same difficulties but possess
access to a number of solutions that help overcome difficulties by just learning about their
cognitive capabilities as readers. Direct strategy training engages pupils by teaching them
methods that considerably improve their L2 reading interpretation. Thus, her findings align with
the results of the present study.
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However, another study conducted by Taki (2017) revealed that there were no discernible
variations in the overall reading examination results of participants prior to and following the
intervention in both control and experimental groups, suggesting no treatment benefits.
Furthermore, there were no remarkable changes in literary proficiency if the intervention was
given directly or indirectly. The author acknowledged that the majority of the readings and
materials utilized in this experiment were scarce, and more challenging English narratives may

be required to improve students' literacy abilities.

It can be claimed that many reasons may be responsible for the associated investigations'
contradictory results. The evaluation techniques used to measure academic performance, such
as open-ended, multiple-choice, or true-false questions, can play a determining impact on the
outcomes. The variety of information-gathering technologies used to acquire the subjects'
responses will be another rationale for the inconsistent results. In addition, the reason why these
findings contradict those of the present study could be the readiness or the departments of the
participants; or even the attitude of the instructors who applied the interventions. The answers
of various investigation subjects and parties might also play a role in the divergent findings of

related studies.
Conclusion

The results of current research and previous studies have demonstrated the importance of
explicit strategy training for educational performance. Much more empirical research carried
out at various academic degrees, timeframes, and locations can demonstrate the positive impact
of strategy instruction. The learners in the present investigation also were explicitly instructed
about literacy techniques. As a result, their reading progress was significantly impacted by the
intervention application. According to the outcomes of the present and previous studies, it might
be argued that teaching reading skills across many subject areas would benefit students, who
would then be more aware of this topic. In other words, learners would develop into proactive
learners who are able to apply metacognitive techniques. They ought to be capable of choosing

the appropriate method when necessary.

Consequently, it could be asserted that the teaching of reading strategy explicitly has a

beneficial influence on the reading comprehension results of the students. Therefore, it might
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be safe to assume that explicit reading technique instruction has a constructive effect on

learners’ reading comprehension.
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18. Asirdan ki Farkli Babanin Ortak Seslenisi: Nabi'nin Hayriyye’si Cercevesinde
Robinson Crusoe Romanina Bakmak*
The Common Talk of Two Different Fathers from the 18" Century: Looking at the Robinson
Crusoe Novel within the Framework of Nabi's Hayriyye
Derya KILICKAYA!

Oz

Ayni yiizyila ait iki farkli eser olan Nabi’nin Hayriyye’si ile Daniel Defoe’nun Robinson
Crusoe’su, “orta halli” insan olmaya dair nasihatleri ile dikkat ¢ekerler. Hayriyye’de, nasihati
eden dogrudan sairin kendisi iken Robinson Crusoe romaninda 6giit veren kisi, Robinson’un
babasidir. Ayn kiiltlir, millet ve dinden gelmelerine ragmen bu babalar, ortak bir noktada
bulusmuslardir. Her iki babanin dilinden orta halli/mutavassit insanin 6zellikleri dokiiliir. Bu
yazinin amaci ise “orta hallilik” ekseninde babalarin bakis agisini degerlendirmek, aralarindaki
benzer yonlerin yan sira, farkl taraflar1 da ortaya koymaktir. Yazida, Nabi’nin eseri hakkinda
bilgi verilmis, Hayriyye’nin Tiirk edebiyatindaki 6nemine deginilmistir. Daniel Defoe’nun
romaninda Robinson’un babasinin nasil yer aldig: belirtildikten sonra, ogluna tavsiyelerinin
neler oldugu hakkinda bilgiler sunulmustur. Orta halli insanin 6zellikleri, her iki eserden de
ornekler vermek suretiyle degerlendirilmistir. Metinler orta halli insan bakimindan
degerlendirilmeden Once, Tirk okuyucusuna bir fikir verebilmesi adina Robinson Crusoe
hakkinda ayri bir baglikta bilgiler verilmistir. Hasili bu yazida Robinson Crusoe romani,
Ozellikle Nabi'nin eseri ¢ergevesinde ele alinmaya caligilmistir.

Anahtar Kelimeler: Hayriyye, Robinson Crusoe, baba, orta halli insan, 18. asir

* Bu makaleyi, 11 Nisan 2020’de 22 yasinda koronadan kaybettigim iTU Ugak Miihendisligi son siif dgrencisi kardesim
Emircan Kilickaya’ya ithaf ediyorum.
L Ogr. Gor. Dr., Kocaeli Universitesi, Rektorliik, Tiirk Dili Béliimii, derya.kilickaya@kocaeli.edu.tr
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Abstract

Nabi's Hayriyye and Daniel Defoe's Robinson Crusoe, which are two different works from the
same century, draw attention with their advice on being a “middle-class” person. In Hayriyye,
the person giving advice is directly the poet himself, while in Robinson Crusoe the person
giving advice is Robinson’s father. Despite coming from different cultures, nationalities and
religions, these fathers met at a common point. The characteristics of the moderate/moderate
person are poured out from the tongues of both fathers. The aim of this article is to evaluate the
fathers' point of view on the axis of “mildness” and to reveal the different sides as well as the
similar aspects between them. In the article, information about Nabi’s work is given and the
importance of Hayriyye in Turkish literature is mentioned. After mentioning how Robinson's
father takes place in Daniel Defoe’s novel, information about his recommendations to his son
is presented. The characteristics of the average person were evaluated by giving examples from
both works. Before the works are evaluated in terms of middle-class people, information about
Robinson Crusoe will be given in a separate title in order to give an idea to the Turkish reader.
In short, in this article, the Robinson Crusoe novel has been tried to be discussed, especially

within the framework of Nabi’s work.

Keywords: Hayriyye, Robinson Crusoe, father, middle-class man, 18th century
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Giris

Bu yazida, biiylik bir girisim kitab1 olarak kabul edilen ve kendi basinin caresine
bakabilen bagskisisi ile dikkatleri ¢eken Robinson Crusoe romani, Nabi’nin Hayriyye’si
cercevesinde degerlendirilecektir. Robinson Crusoe’nun babasi ile sair Nabi arasindaki
benzerligi cesitli sdylesilerinde vurgulayan ilk kisi ise edebiyatla yakindan ilgilenen bir iktisatg1
olan Mustafa Ozel’dir. Mustafa Ozel’in soylesilerinde dile getirdigi bu miinasebet, yazinin

yazilmasi noktasinda fikir vermistir.

Mahmut Kaplan’in hazirladigr Hayriyye, Kiiltiir ve Turizm Bakanligi tarafindan 2019°da
yayimlanmistir. Nabi’nin, oglu Ebu’l-Hayr Mehmet Celebi i¢in 1701°de yazdigi eser,
nasihatname tiiriiniin Tiirk edebiyatindaki en bilinen 6rneklerindendir. Osmanli Devleti’nin
biitiin kurumlariyla ¢okiise dogru hizla gitmesinden 1stirap duyan Nabi, kendisine diisen gorevi
yerine getirmek amaciyla, oglu Ebulhayr’in sahsinda devrinin genglerini uyarmak i¢in bu eseri
kaleme almistir. Metnin beyit sayis1 1660’ tir. Fe‘ilatiin/Fe‘ilatiin/Fe‘iliin vezniyle yazilmig olan
eserin konu bagliklart da manzum olup ayni vezinledir. Hayriyye, otuz bes béliimden meydana
gelir. Eser, ¢aginin olumsuz sartlar1 dolayisiyla pasif ve rahat bir sehir hayatini segmek zorunda
kalan insan tipini anlatir. Nabi’nin nasihati, ¢aginin sartlarindan etkilenen bir nasihattir.
Hayriyye’de politik, idari ve toplumsal bozukluklar karsisinda insana, huzurlu bir hayat i¢in
neler yapmasit gerektigi anlatilir. Mahmut Kaplan’a gére 6nerilen bu insan tipi, 18. asrin

basinda Osmanli Devleti’nin ¢okiise dogru gitmis oldugu goz oniine alinarak okunmalidir.

Edebiyatla ¢ok az ilgilenen ve edebiyata dair kale alinabilecek hicbir sey sOylememis
yegane biliylik yazar (Watt, 2022, s. 80) Daniel Defoe’nun babasi, mum imalat¢is1 James
Foe’dur ve onursal (De-) ekini, soyadina 1690’larda kendisi eklemistir. Defoe’nun ailesi,
Protestanligin bir parcasi, Kalvinist bir sistem olan Presbiteryen mezhebine mensup dini
mubhaliflerdir. Defoe’nun, gengliginde bu tiirden dini muhaliflerin 6nde gelen temsilcisi Samuel
Annesley’in siki bir hayrani ve siirekli dinleyicisi oldugu bilinmektedir (Watt, 2016, s. 202).
Boyle bir bakis agisina sahip yazar Daniel Defoe’nun Robinson Crusoe romani, 1719°da
yayimlanmis bir eserdir. Eser, aslinda ii¢ kitaptan olusur. Ilk kitap Yorklu Denizci Robinson
Crusoe 'nun Yasami ve Olaganiistii Sasirtici Sertivenleri adini tasir. Defoe, ayn1 y1l i¢cinde ikinci
kitap olan Robinson Crusoe’nun Yeni Seriivenleri ni yayimlar. Ertesi yil ise {igiincii kitap olan
Robinson Crusoe 'nun Yasami ve Olaganiistii Seriivenleri Boyunca Ciddi Diisiinceleri adl1 eseri
cikar. Roman, Defoe’nun eserleri arasinda 412 numarada yer alir. Ingiliz edebiyat elestirmeni

Ian Watt’a gore Defoe, piyasa yazari olmamakla beraber bol bol yazan bir kimsedir. Robinson
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Crusoe, onun 1719 yilinda ¢ikardigi on alti yayindan sadece bir tanesidir: “Defoe’nun
eserleriyle ilgili John Robert Moore un kaynakgasinda 548 farkli cilt listelenmistir; Robinson
Crusoe’nun ilk cildi 412 numaradadir” (Watt, 2016, s. 190). Robinson Crusoe, denize ve
yabanc1 diyarlara derin tutkusu olan maceraci bir genctir. Buna karsilik, babasi ona dengesi
olan bir hayat1 ve her zaman toplumsal siniflarin ortasinda olmayi 6nerir. Crusoe’nun babasina

gore, rahat olabilmek i¢in en iyi yol, orta yoldur:

Robinson Crusoe denize ve yabanci diyarlara derin tutkusu olan bir maceraperest genctir.
Buna karsilik babasi ona dengeli bir hayati ve hep toplumsal siniflarin en ortasinda
konumlanmay1 6nerir. Babasina gore krallik da yoksulluk da iyi degildir, orta konumda
olmak (middle station of life) idealdir. Crusoe, basta babasini iizmemek icin arzularini
bastirsa da sonunda yiireginin sesini dinleyerek denizlere agilir. Babasi ona, soziine itaat
etmemesi durumunda yeryiiziindeki gelmis gegmis en sefil varliga [the miserablest wretch
that was ever born] doéniisecegini sdylemistir. Crusoe bunun aslinda bir nevi kehanet
oldugunu, basina gelen sayisiz trajedi sonucunda ac1 bir bigimde, aheste aheste kavrayacaktir.
(Giiven, 2018, ss. 141-142)

13 2

Her iki eserde de babalar, ogullarina hayata dair nasihat verirken bu “orta” yoldan
bahsetmislerdir. Her iki babanin 6giitleri degerlendirildiginde nasihatlerinde, orta halli insanin
ozelliklerini acikladiklar1 goriiliir. Bu agiklamalar benzer olmakla birlikte, iki bagka kiiltiir,
millet ve dinden gelen bu babalarin bakis agilarinda farkliliklar da vardir. Yazida, her iki
babanin goziinden orta halli insanin 6zellikleri ve dolayisiyla babalarin diisiince benzerlikleri
ortaya konmaya calisilacaktir. Bu yapilirken eserlerin edebi/kurmaca oldugu goz Oniinde

bulundurulmakla beraber, konu gercek hayatla da bagdastirilarak islenecektir.

Metinler orta halli insan bakimindan degerlendirilmeden 6nce, Tiirk okuyucusuna bir
fikir verebilmesi adina Robinson Crusoe hakkinda genis bilgi verilecektir. Bilhassa, Daniel
Defoe ve Robinson Crusoe soz konusu oldugunda 20. yiizyilin akla gelen ilk edebiyat

elestirmeni olan lan Watt’1in incelemelerinden faydalanilacaktir.
Robinson Crusoe Hakkinda

Eserde olaylar, 17. asirda geger. Romanin baskisisi olan ve diinyay1 gezme hayalleri olan
Robinson’a, kitabin basinda babasiin ettigi nasihatler dikkat ¢ekmektedir. Yapitta anlatici,
babas1 hakkinda su bilgileri verir: “Babam, ilkin Hull’da yerlesmis Bremenli bir yabanciydi.
Alim satimla biiyiik bir kazang saglamis, sonra isini birakarak York’ta yerlesmis, o ¢cevrenin en
iyi ailelerinden Robinsonlarin kiz1 olan annemle evlenmisti” (Defoe, 2021, s. 19). Baba, ¢aginin
olumsuz kosullarinin farkindadir. Bu yiizden, o da Nabi gibi ogluna pasif ve rahat bir hayati
onerir. Ingiltere’de yasayan baba, etraftaki tehlikelerden endiselenmektedir. Bir tarafta, asag
tabaka diye nitelendirdigi insanlarin giicliiklerle, sikintilarla ve yorgunluklarla gecen, biiyiik

yiikler altinda ezilen hayatlar1 vardir. Oglu boyle bir hayati segmemelidir. Diger tarafta ise
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yiiksek tabaka diye ifade ettigi insanlarin kibri, tantanasi ve a¢gozliiliigii vardir. Baba, oglunun

bu kesimden de olmasini arzulamaz.

Eserde baba, her ne kadar ogluna kibirli olmamay 6giitlese de Ian Watt’a gore popiiler
bir mit olan Robinson Crusoe karakteri, kibrin viicut bulmus bir hali olarak okuyucunun
Karsisina ¢ikar (Watt, 2016, s. Xii). Oyle ki 1ss1z adada tek basina yasarken Crusoe, bir taraftan

kibirli olmadigini sdylerken diger taraftan da farkinda olmadan kibirlenmektedir:

En basta, burada diinyanin biitiin bayagiliklarindan uzak bulunuyordum. Ne ten tutkusu
duyuyordum ne goéz tutkusu; yasayisimla kibirlenecek durumum da yoktu. Istek
duyabilecegim higbir sey yoktu; ¢iinkii su durumumda beni hognut edebilecek her seyim
vardi. Kocaman bir yerim yurdum vardi; gonliim dilese kendime sahibi oldugum biitiin bu
yerlerin krali ya da imparatoru diyebilirdim. Karsimda benimle boy &lglismeye yeltenecek
hi¢ kimse yoktu. (Defoe, 2021, s. 149)

Ayn1 zamanda Robinson Crusoe, ekonomik bireyci bir kisilik arz eder. Defoe, bir anlamda

ekonomik bireyciligin kahramanini edebiyat sahnesine stirmiistiir:

Felsefi acidan on yedinci yiizy1l ingiliz ampiristleriyle birgok ortak yone sahip olan Defoe,
bireyciligin ¢esitli yonlerini kendisinden Onceki yazarlarin hepsinden daha eksiksiz bir
bicimde dile getirmistir ve onun eserleri bireyciligin ¢esitli bigimleri ile romanin yiikselisi
arasindaki baglantiy egsiz bir sekilde ortaya koyar. Bu baglantinin en agik ve ayrintili olarak
gosterildigi eser, yazarin ilk romani olan Robinson Crusoe’dur. (Watt, 2022, s. 71)
Romandaki epeyce ayrintili betimlemeler su sekilde agiklanabilir: O zamanin okurlarnin
ilgisini ayrintili tasvirler cekmektedir. Mesela, ekmek yapmanin betimlemesinin bile sayfalarca
stirdligli eser, o donemde ¢ogu kadinin artik ekmek pisirmedigi, firinlardan faydalandig goz
oniine alinirsa anlamli hale gelir. Insanlar yapmadiklari, ugrasmadiklari bir seyin ayrintisi ile
karsilastiklarinda haliyle onunla ilgilenir ve onu merak ederler. Bu yiizden Robinson Crusoe
siradan insanin giinliik faaliyetlerinin, edebi ilginin merkezine kondugu ilk kurmaca anlati
olmast dolayisiyla ilk roman olarak da kabul edilir (Watt, 2022, s. 84). Ekonomik olmayan tiim
bireysel basarilar ve zevkler Robinson Crusoe igin ikinci plandadir. Ekonomi dig1 faktorler
degersizdir. Evini ve ailesini terk etmesinin altinda da onun bir “ekonomik insan” olmasi yatar.
Kapitalizmin beraberinde getirdigi ekonomik alandaki uzmanlagma da o donemde eseri okurun
goziinde gekici kilmigtir (Watt, 2022, s. 81). Crusoe’nun yalnizligi, rekabet yoklugu anlamina
gelir. Bu ise bireycilik ve benlikle es degerlidir. Crusoe’nun kisiligi, benlik sevgisi iizerine
kuruludur ve bu sevgi, eserin her yerine sirayet etmistir. Onun bahtinin giizelligi, okuyucuyu
sasirtacak derecededir. Ne olursa olsun kendi ¢ikari i¢in, yine kendisine hizmet edecek insanlari
bulan Crusoe, Watt’a goére Defoe’nun bir yansimasidir. Defoe, kendi benmerkezciligi
yiiziinden, kahramanini da bu kadar bahthi kilar (2016, s. 218). Eserde, benmerkezci bir

sogukkanlilik vardir.
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Nabi’nin eserinin gergek hayatla baglantisi ortadadir. Anlatisinin biitlinlinii sanki gercek
bir fiziki ¢evrede geciyormus gibi tasarlayan ilk ingiliz yazar Defoe ise (Watt, 2022, s. 29), bu
anlamda iki arada kalmistir. Esasen Defoe’nun kendisine gore eser, kesinlikle tarihsel bakimdan
bir gergek diye kabul edilmelidir. Defoe, bu konu {izerinde durmus ve eseri kurmaca degilmis
gibi davranmustir (Watt, 2016, s. 192). Eserin ilham kaynag1 oldugu diisiiniilen kisi, Iskogyali
denizci Alexander Selkirk’tiir. O, bir anlamda Crusoe’nun ete kemige biirinmis hali yani
gercegidir. Bu denizci, hakikaten 1ss1z bir adada dort yil yasadiktan sonra 1709°da kurtarilir.
Hikayesi, o donemde genis kesimlerce bilinmektedir. Buna ragmen Defoe, eserde ona atifta

bulunmaz. Eserin uydurma olmadigini ise 6n sézde soyle belirtir:

Yayimci bu dykiinii diipediiz gergekleri aktardigi inancindadir. Uydurma izlenimi verecek
higbir sey yoktur burada: Uydurmadir diyen varsa- boyle seyler sdyleniyor ¢iinkii-, okurun
eglendirilmesi ya da egitilmesi yoniinden, bununla yitirilen higbir sey olmayacaktir. Bundan
dolayt yayimci, bu Oykilyii yayimlamakla diinyaya biiyiikk bir hizmette bulundugu
kanisindadir. (Defoe, 2021, s. 15)

Defoe, tiglincii kitap olan Ciddi Diisiinceler’de 6n s6zii Robinson Crusoe’ya yazdirmistir. Bu
on sozde Crusoe, bu kitaplara konu olan adamin sag ve gayet taninan biri oldugunu sdyler. Bu
climleden yola ¢ikan Watt, degerlendirmede bir gergeklik payr oldugunu disiiniir: “Defoe
diistincelerimizi kesinlikle bulandirir; fakat ‘o adam sag ve gayet taniniyor’ diyen Crusoe’nun
bu degerlendirmesinde bir gerceklik pay1 oldugunu varsaymak hakkimiz; o adam Defoe’dur ve
Defoe da bir bakima Robinson Crusoe’nun kendisidir” (Watt, 2016, s. 193). Goriildiigi gibi
eserin 6n soziinde, Robinson Crusoe’nun simgeledigi bu kisinin aslen Defoe oldugu, alegorik
olarak onun yagsaminin resmedildigi ima edilir (Watt, 2022, s. 103). Robinson Crusoe karakteri,
gercek bir tarihi kisilik olarak goriilemese bile, ona sadece bir kurmaca kisiden ibaretmis gibi
yaklagsmak da yine yanlis olacaktir. Hasili Robinson Crusoe, bu yoniiyle gergek ile kurmaca
arasinda kalmis mitsel bir masal gibidir. Biitiiniiyle gercek, tarihi bir kisilik olmasa da okur, bu

kisiye hakiki bir varolus bahseder.

Anne ve babasi Robinson’un evden ayrilmamasi, bir igse girmesi i¢in ¢ok ¢aba sarf ederler.
O, biitiin bunlara direngle karsi koyar. Kisacasi o, hayata babaya isyanla atilmistir. Baba,
kendisine geleneksel orta halli, risksiz bir hayati1 onerir, alt ve iist tabakalarin genelde yikima
ugradiklarina isaret eder. Babasina kulak vermeyen Crusoe, bir giin ugursuz bir saatte yola ¢ikar
(Ozel, 2020, s. 55). 1 Eyliil 1651°de, evden bir gemiye binmek suretiyle kagtig1 ilk giin,
babasinin bahsini ettigi “ugursuzluklar” ile karsilagir ve hemen pisman olur. Gemi, bir firtinaya
yakalanir. Robinson, 6liim korkusu ile bas basa kalir. Watt’a gére Robinson’un hali, nedamet

getiren gercek bir mirasyedinin haline benzemektedir (2016, s. 185). Hayatta kalirsa dogruca

babasinin evine donmeye karar verir:
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Babamin evini, iistime diisen 6devleri birakip kacisimin Tanri’nin giiciine gitmis oldugunu
kara kara diisiinmeye bagladim; ailemin biitiin o giizel dgiitleri, babamin gézyaslari, annemin
yalvarip yakarmalar1 kafamda, daha simdiki gibi katilasmis olan gonliimde, birer birer
canlanarak hem Tanri’’ya hem de babama karsi Odevlerini yapmadigim ic¢in beni
suclandirtyor, eziyordu. (...) Oliim korkusuyla dolu bu diisiinceler i¢inde, Tanr1 bana acir da
bir kez olsun canimi bagislar, ayagimi karaya basarsam dogru babamin evine doniip
yasadigim siirece bir daha hi¢ gemiye binmeyecegime; babamin &giitlerini tutarak kendimi
boyle tehlikelere atmayacagima soz veriyor, yeminler ediyordum. Simdi babamin orta bir
yasayis konusundaki gézlemlerinin dogrulugunu agikga goriiyor; onun ne kolay ne de rahat
yasamig oldugunu ne denizin firtinalariyla ne karanin cgetinlikleriyle karsilagmadigini
diigiiniiyor; ettigine pigsman olan ger¢ek bir hayirsiz ogul gibi babamin yanina dénmeyi
tasarliyordum. (Defoe, 2021, ss. 24- 25)

Ustelik ¢iktig1 bu yolculukta kendisine &giit veren babasi gibi, bir arkadasinin pederi de

Robinson’a ayni dogrultuda nasihatler etmistir:

Bununla birlikte, sonradan benimle biiyiik bir agirbaslilikla konustu, hemen babamin yanina
donmemi, Tanri’nin 6fkesini {izerime cekerek kendi yikimima yol agmamami 6giitledi;
Tanr1’nin benden yana olmadigini apagik gérmem gerektigini sdyledi. ‘Delikanli’ dedi, ‘sunu
bilesin ki, geri donmezsen babanin sozleri en sonunda gergeklesecek, gittigin her yerde
ugursuzluktan, umut kirikligindan baska bir sey bulamayacaksin. (Defoe, 2021, s. 32)

Sonug olarak babasi, onu tehlikelere atilmama konusunda uyardigi halde Robinson, onun
sOziinli dinlememistir. Robinson, yasadigi tim maceralarin nihayetinde, bir Portekiz gemisine
biner ve bu gemiyle Brezilya’ya gider. Crusoe orada elinde ne varsa satarak seker ve tiitiin
yetistirmek i¢in toprak satin alir. Ancak Watt’a gore o, babasinin 6vdiigii “orta yasayis” a ancak
ulagabilmis olmaktan hi¢ memnun degildir. Ciinkii fazlasiyla yalmzdir (Watt, 2016, s. 185).
I¢inde bulundugu duruma baktik¢a kara kara diisiinmeye baslar: “Yeni komsumdan baska, ara
sira bir ¢ift s6z edecek hi¢ kimse yoktu; biitiin isimi kendi ellerimle yapmak zorundaydim; 1ss1z
bir adaya atilmig, herkesten uzak bir adam gibi yasadigimi diisiiniiyordum™ (Defoe, 2021, s.
54). Robinson’un, romanin girig kisminda (ilk 45-50 sayfa) yasadiklari gbz Oniine alinirsa
babasiin gozlem ve diislincelerinde hakli ve gerceke¢i oldugu ortaya c¢ikar. Romanin giris
kismindaki ana vurgu, Crusoe’nun “sagma sapan” egilimleri ile Tanri’ya ve babasina karsi
isledigi giinahlarin cezasini ¢ekmesi iizerinedir (Watt, 2016, s. 186). Romanin ileriki
sayfalarinda Crusoe, bu sefer hakikaten 1ss1z bir adaya diistiiglinde ve sitma ndbeti gecirdiginde

ayn1 pismanlig1 bir daha yasayacak ve babasinin 6giitlerini hatirlayacaktir:

Bu sirada, babamin bu seriivenin basinda anlattigim giizel dgiitleri, bu ¢ilginca adim atacak
olursam Tanr1’nin benden yiiz gevirecegini, ilerde de dgiitlerini hatirlayacagim durumlarla
karsilasacagimi, ama o zaman is isten gegmis olacagini, beni hi¢ kimsenin kurtaramayacagini
cok dnceden belirten sdzleri aklima geldi. ‘Iste’ dedim yiiksek sesle, ‘babacigimin dedikleri
dogru ¢iktr; Tanri’nin cezasina ugradim, ne sesimi isitecek ne de yardimima gelecek bir
kimse var. Beni gozeten, mutlu olabilecegim kolay bir yasam diizeni i¢ine koyan Tanr1’nin
buyrugunu dinlemedim; bu yasamin degerini ne kendim gordiim ne de anamin babamin
sozlerinden 6grendim. Cilgimligimla onlar1 gézyaslari icinde biraktim, simdi de bu ¢ilginligin
sonuglarindan dolay: kendim gézyas1 dokiiyorum. (Defoe, 2021, s. 110)

Melius: Journal of Narrative and Language Studies 40



Derya Kilickaya

Ancak zaman gecip de kole olarak kullandigi Cuma ile adada yasamaya baslayinca mutluluk
denen seyi tam anlamiyla yasadigini fark eder. Higbir sey babasinin diistindiigii gibi olmamastir.
Crusoe, mutlu oldugunu soyle iddia eder: “Geri kalan biitiin giinlerimi de boyle seving iginde
gecirdim; Cuma ile aramizda saatlerce siiren konusmalar, ayin altindaki evrende tam bir
mutluluk diye bir sey varsa, birlikte yasadigimiz {i¢ yilin tam bir mutluluk i¢cinde ge¢gmesine
yardim etti” (Defoe, 2021, s. 243). Cuma’nin ortaya ¢ikisi, Crusoe’yu sevindirir. Ancak o, artik

dinlenebilecegi i¢in degil, liretimi genisletebilecegi i¢in sevinglidir.

Crusoe adaya diistiigii ilk aylarda, bilhassa sitma hastalig1 ile miicadele ederken Tanri’ya
dua etme ihtiyaci duyar ve biitiin yasayis1 boyunca Tanr1’ya gercek anlamiyla ilk yakarisinin
bu oldugunu sdyler. Ancak Watt, Crusoe’nun bu sdéylemine siipheyle yaklasir. Robinson Crusoe
eserinin dini yoniinii anlatirken onun sadece pazardan pazara dindar oldugunu vurgular.
Crusoe’nun dini inancinin davranislari lizerindeki etkisi, sasirtici derecede azdir. Defoe,
romant yazdigi donemde diisiincelerinde gerceklesen biiylik orandaki sekiilerlesmeyi, eserine
de yansitmistir (Watt, 2016, s. 202). Hasili elestirmene gére Crusoe’nun dini, Protestanliktaki
merkezl anlayis uyarinca bireycidir. Protestanlikta, bir varlik olan bireyin “benlik™ bilincini
yiikseltme egilimi vardir. Zaten Defoe’nun kendisi, bir Protestanlik 6gretisi olan Piiritenlige de
mensuptur. Watt, eser ve yazarinin Protestanligin 6zel bir kolu olan Kalvenizm ile de ilgili
oldugunu belirtir: “Kurmaca edebiyat tarihinde ilk kez, zihinsel ve manevi yagsamin1 giinbegiin
okurla paylasan bir kahramanin ortaya ¢ikmasinda Kalvenci igebakis dgretisi kalintilarinin rol
oynadig1 goriilmektedir” (2022, s. 87). Bu yiizden Defoe’nun Robinson Crusoe’yu evrensel

temsilci olarak sunmasi, Piiritenligin esitlik egilimiyle ilgilidir.

Crusoe, ayn1 zamanda maddecidir. Ciinkii o, en makul buldugu din diisiincelerini bile en
Oonemsiz maddi ayrintilardan bahsedermis gibi ele alir. Karl Marx’a gore de Crusoe, dua etmeyi
bir tlir dinlenme etkinligi olarak gérmektedir (Watt, 2016, s. 229). Nabi’nin eserinde ise
modernizmin ortaya ¢ikardigi bireycilige tepkinin olmadigi goriliir. Bu, tabii bir seydir.
Nabi’nin i¢inde bulundugu zihniyet diinyasi, boyle bir sey yapmasina elverisli degildir.
Robinson Crusoe’da ise bireycilige tepki degil, bireyciligin kendisi vardir. Ustelik Crusoe nun
evi terk etmesini bir ihlal olarak degerlendiren fazla okur da yoktur (Watt, 2016, s. 211). Ciinkii
o donemde baslayan bireycilik, artik tiim diinyaya sirayet etmistir. Bugiin, kisinin baba evini

terk etmesi, normal bir sey olarak kabul edilmektedir.

Robinson Crusoe, tiim yaptiklarinin karsiliginda bir ceza gormez. Her ne kadar babasi,

onu Tanr1’nin cezalandiracagini ve ¢ok cefa ¢ekecegini sdylese de Watt’mn belirttigi gibi okur,
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bu konuda ikna olmaz (2016, s. 212). Gergek bir ceza almadig gibi, bu olaydan da epey karli
¢ikar. Sonug olarak Crusoe, 0zenilecek bir hayat elde etmek i¢in ¢ok calisir ve sonunda da
diledigi gibi zengin bir adam olur. Crusoe’nun tek gayesi kar, mintikasi da tiim diinyadir (Watt,
2022, s. 76). O, ticaret isindeki karin biyiikligiinii anladig: igin, bir baska kazangli yolculuga
daha yelken agacak ve boylelikle Robinson Crusoe nun Yeni Sertivenleri adl1 ikinci kitap ortaya

cikacaktir.

Nabi ve Robinson Crusoe’nun Babasina Gore Orta Halli/Mutavassit insanin Ozellikleri

Hayriyye’de baba; bilge bir kisi, tecriibeli bir {ist diizey yonetici kimligi ile sairin
kendisidir. Ogluna hitap ederken kullandig1 sevgi ve sefkat dolu sozler dikkat ¢eker (Kaplan,
2012, s. 32). Robinson Crusoe’da ise baba, sadece romanin basinda goriiniir. O da oglu
tarafindan bilgili ve o6lc¢iilii bir kimse olarak tamitilir: “Bilgili, 6l¢iilii bir adam olan babam,
benim bu tasarimi sezerek cok giizel, agirbash uyarmalar yapti. Bir sabah, ¢ekmekte oldugu
damla hastaligindan dolay1 hi¢ ¢ikamadig1 odasina ¢agirarak bu konuda candan 6giitler verdi”
(Defoe, 2021, s. 20). Mehmet Kaplan, Nabi’nin eserinde ogluna 6rnek olarak sundugu insana
“orta insan” tipi adim1 vermistir (1961, ss. 25-44). Kaplan, makalesinde Nabi’nin ortaya
koydugu bu tipi olumsuz anlamda elestirir. Baska aragtirmacilarin da yapilan bu yoruma ve
olumsuz elestiriye katildiklar1 goriiliir.> Ancak, zaman igerisinde Mehmet Kaplan ve onun gibi
diisiinenlerin ortaya koydugu bu tenkidin, dogru olmadigi sonucuna varilmigtir. Mahmut

Kaplan, bu hususta soyle der:

Hayriyye ve mesnevide Ozellikleri belirtilen insan tipi hakkinda yapilan elestirilerde
gdriildiigii iizere bu 6rnegin 6nde gelen dzelligi, dindar, islam ahlakini hayat prensibi yapmis
bir insan olmasinin yaninda ¢aginin olumsuz sartlarindan etkilenerek pasif ve rahat bir sehir
hayatini segmis bulunmasidir. Yukariya alinan elestirilerde Nabi’nin ogluna gosterdigi 6rnek
tip hakkinda isabetsiz ve abartilmis degerlendirmeler bulunmaktadir. (Kaplan, 2019, s. 12)

Nabi'nin eserinde tartismali konulardan kaginan, kisisel rahatina diiskiin seklinde yanlis
algilanan orta insan tipini ideallestirdigi, toplumsal olaylar karsisinda edilgin, kotiimser ve
ilgisiz kaldig1 iddia edilmisse de son yillarda yapilan arastirmalar, onun devrindeki bozukluklar
goriip elestirdigini, bunlarin sebepleri ve ¢dziim yollar lizerinde hassasiyetle durdugunu ortaya
koymustur (Kurnaz, 2009, s. 67). Kisacasi, eserde agiklanan orta halli insan tipi, yanlis

anlasiimistir.® Esasen Nabi ogluna, orta sinif adi verilen tabakaya ait olmasini 6giitlemektedir.

2 Genis bilgi icin bk. Hasan Fahri Dural, “Hayriyye-i Nabi Uzerine Yapilan Caligmalar”, Tiirk Dili ve Edebiyat1 Dergisi, 1,
Aralik 2020.

3 “Hayriyye'de ortaya koyulan orta halli insan tipinin baz1 makalelerde elestirildigi gériilmektedir. Onun rahatina diiskiin, pasif
ve nemeldzimei bir insan tipini arzuladigi sdylenmektedir. Nabi'nin i¢inde bulundugu zihniyet diinyasinin ona ¢izdigi diisiince
ufkunu yok sayarak, modernizmin ortaya ¢ikardigi birey tepkisini ondan beklemek haksizliktir. O, ogluna i¢inde bulundugu
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Orta sinif, bir toplumda memur, esnaf ve benzerinin olusturdugu, zenginle fakir arasindaki
kesime yani toplumun orta halli tabakasina denir. Bu siniftakiler, durup dururken baglarini
derde sokmayan, vali ve kadi gibi iist tabakadan kimselerle de diisiip kalkmayan orta halli
insanlardir. Bu ylizden, Nabi’nin niteliklerini belirttigi tip, “orta insan tipi” diye
isimlendirilmistir (Kaplan, 2009, s. 294). Robinson Crusoe’nun babasi, {i¢ ogul sahibidir ve
bunlardan birini Ispanyollara kars1 verilen Dunkirk Savasi’nda kaybetmistir. Zamaninda, bu
savasta hayatin1 kaybeden ogluna da dgiitler vermis, ancak kendisinin belirtti§ine gore o, bu
nasihatleri dinlemedigi i¢in vefat etmistir. Baba, Robinson’a nasihat verirken kardesinin
hatasint hatirlatma ihtiyaci duyar: . . . biiyiik kardesimi goz oniine getirmemi, zamaninda ona
da Felemenk savaslarina gitmemesi i¢in ayn1 dgiitleri verdigini” sdyler (Defoe, 2021, s. 22). O
da Nabi gibi, ¢aginin olumsuz sartlarini géz 6niine alarak ve artik elinde kalan iki oglundan biri
olan Robinson’a, rahat ve mutlu bir yasayisi onermistir. Bu yasayisa sahip olabilmenin en
onemli sart1 ise “orta”da olmaktir. Robinson Crusoe’nun babasinin ogluna ettigi nasihatlerin
icerisinde pek ¢ok yerde, bu “orta” kelimesini ¢esitli sekillerde kullandig1 goriiliir: “‘orta
durum’, ‘ortasinda’, ‘orta yasayis’, ‘orta tabaka’, ‘orta bir yasayis siiren insanlar’” (Defoe,
2021, ss. 20-21). Robinson Crusoe’nun babasinin “orta” kelimesiyle kastettigi, Nabi’ninki ile
aynidir. O da ogluna, asagi tabaka ile tist tabaka arasinda kalan, orta halli insanlardan olmay1

oglitlemistir.

Radikal ve geleneksel bir anlayisa sahip evin reisi baba, ogluna kendi evinde bir devlet
okulunun verebilecegi kadar nitelikli bir egitim verir. Oglunun hukuk¢u olmasini tasarlar: “Cok
yasli olan babam, beni evde elinden geldigince yetistirmis, bolgemizdeki okullarin verebilecegi
olgtlide bir bilgiyle donatmis, hukuk¢u olmamu tasarlamisti” (Defoe, 2021, ss. 19-20). Ancak
Robinson Crusoe, denizlerde dolagsmay1 istemektedir. Baba, oglunun bu istegine bir anlam
veremez: “Kolayca is alanina atilarak daha da varlikli bir kimse olabilecek, rahat, mutlu bir
yasayisa erisebilecek durumdayken baba evini, 6z yurdumu birakmamin, basibos dolasma
isteginden bagka ne gibi bir nedeni olabilecegini” sorar (Defoe, 2021, s. 20). Crusoe’nun babasi,
oglunun basibos dolasma isteginin felaketle sonuglanacagini belagatle ve goniilden inanarak
soyler (Watt, 2016, s. 183). Nabi ise eserinde bir¢ok meslegin sakincalarini belirtirken “divan
hocaligi”n1 6n plana ¢ikarir. Islam hukuku anlamina gelen fikhi ise ogluna tavsiye etmez,
bilmesini ancak uygulamamasini diler. Oglunun, bu ilmin sadece ibadet bahsiyle ilgilenmesini

ister, mahkeme ve dava kismina ilgi gostermesini istemez. Haksizlik ederek gilinaha

toplumun zihniyeti ¢ercevesinde nasihat etmektedir. Aksine, kendinden Onceki nasihatndmelerde olmayan tespitler ve
elestirileri, onun yanlisa karst duyarsiz olmadigini, pasif ve nemeldzimei bir anlayista bulunmadigini ispatlamaktadir” (Dural,
2020, s. 154).
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girmesinden korkar (Nabi, 2017, s. 75). Hakimlik yapmamasim1 ve fetva makamina talip
olmamasini diler:

Fikhdan eyle ‘ibadata nazar
Eyleme semt-i da‘aviye giizer (b. 325)*

Olma Allah’1 severseii kat‘a
Talib-i rah-1 kaza vii fetva (b. 1240)

Incizab iizre ise mansiba can

Hak vire olasin ehl-i divan. (b. 1385)
Divan hocaligini tavsiye ederken dyanliga ise olumsuz baktigini belirtir. Ayan oldugu takdirde
iist tabaka ile goriismek durumunda kalacaktir. Bu yiizden Nabi, oglunun “evsatu’n-nas”
olmasim ister. “Evsat”, orta derecede olan demekken “evsatu’n-nas”, insanlarin orta halde

bulunani anlamina gelir. Oglundan, orta halli bir vatandas olmasini diler:

[tme a‘yaAnliga zinhar heves

Evsatu’n-nas ol o devlet safia bes (b. 745).

Yiiksek tabakanin hayatini, ahlaka aykiri ve tehlikeli, halk tabakasinin hayatini ise emniyetsiz
ve zahmetli bulan Nabi, “orta tabaka”da kalmay1 tercih eder. Ona gore, gercekte tagra ve kenar
halkinin ne oldugunu, ancak Istanbul’u gdrmiis olanlar anlar. Oglunun dmriiniin laklak ile

gecmemesini, halktan kendini korumasini ve gizlemesini ister (Nabi, 2017, s. 171).

Oldugin halk-1 kenarin algak

Goren Istanbul’1 afilar ancak (b. 433)

[tmesiin ‘6mr giizer laklak ile

Halkdan kendiii ugurla sakla (b. 839)

Nabi’nin, oglunu neden halk tabakasindan uzak tutmak istedigi, Savas S. Bark¢in’in yaptigi su
tesbih vasitasiyla anlagilabilir: Insanlar, sevdiklerine dogru gekilirler. insan, giizel 6z sulara
dogru ucan bal arilar1 gibi bir araya gelen varliklardir. Sevdiklerinin, kiymetli ve parlak
gordiiklerinin etrafina toplanirlar. Ama genelde halk, yani cogunluk ¢ok giizel seylerin etrafinda
toplanmaz. Toplumun azinlig1 giizel seylerin basina {isiisiir. Bu anlamda, insanlarin bir kismi

ise sineklere benzer. Sinegin basina toplandig1 sey ise baskadir. Sinegin disinda, bir de temiz

4 Makaledeki tiim beyitler, Kiiltiir ve Turizm Bakanhg: tarafindan 2019°da yayimlanan, Mahmut Kaplan’in hazirladig
Hayriyye’den alinmigtir.
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0z sularina gidip bal ikram eden bal arilar1 vardir. Onlar da bir seyin basina toplanirlar, ama
onlarin Ustistlikleri ile sineklerinki ayn1 seyler degildir. Bu yiizden, kalabalig: takip etmek veya
bir seyin moda olmasi tehlikeli bir seydir (Bark¢in, 2022). Boyle diisiiniildiiglinde, Nabi’nin
neden ogluna halk tabakasindan uzak kalmasini 6giitledigi daha iyi anlasilir. Nabi’nin oglu,

mertebesi yiiksek olsa dahi etegini ptiirmekten uzak durmalidir:

Ne kadar cahui olursa “ali
Dameniini biseden olsun hali” (b. 580)
Robinson Crusoe’nun babasi da Nabi gibi, yiiksek tabakanin yasam seklinden uzak kalinmasi
gerektigini diisiinenlerdendir. Ona gore orta durumda kalmak, insan mutluluguna en elverisli
haldir:
Krallarin bile, biiylik isler i¢in diinyaya gelmis olmaktan dolayr cogunlukla aci aci
yakindiklarini; bu iki durumun, Asagilik ile Biiyiikliik’iin ortasinda bulunmay1 6zlediklerini;
orta durumun herkesin imrendigi bir sey oldugunu diisiiniirsem, bdyle bir yasayistaki
mutlulugu anlayabilecegimi; yoksulluktan da zenginlikten de korunmak i¢in yakaran bilge

kisilerin de bunun sagmaz bir mutluluk 6l¢iisti olduguna inandiklarim sdyledi. (Defoe, 2021,
s. 20)

Bu durumda kalindig: takdirde kisi, biitiin giigliiklerden, sikintilardan, ezici bir yorgunluktan
kurtulacag1 gibi, yliksek tabakanin tiim olumsuz 6zelliklerinden de emin olur. Nabi’ye gore de
orta hallilik en iyisidir. Oglunun kullandig1 esyalarda dahi orta halli olmas1 gerektigini dgiitler

(Nabi, 2017, s. 151). Biitiin islerin orta halli olabilmesi i¢in ise akil terazisinin iglemesi gerekir:
Mu‘tedil olmag igiin climle umir
Lazim a‘mal-i terazi-y1 su‘ar (b. 1115)
Befizesiin halka bisat u atufi

[“tidal iizre gerek alatufi” (b. 705)

Asagida da goriilecegi lizere Robinson’un babasina gore yiiksek tabaka, Kibir sahibidir (Defoe,
2021, s. 20). Yiiksek tabakanin kibrinden sikayet eden bu baba gibi Nabi de ogluna kibirlilerden
uzak durmasini 6giitlemistir. Ona gore, kibirli olmak seytanin sifatidir. Bu yiizden, biiyiiklenen

kisilerle oturup konusmasini istemez:

Girre olmak sifat-1 seytandur

Rénde-i bargeh-i Rahmandur

[tme erbab-1 tekebbiirle suhan

Ol giirizan miitekebbirlerden

Hem-nisin olmak olursa na-¢ar
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Sen afia eyle tevazu® izhar” (b. 567-569)

Asagida yer alan uzun alintida goriilecegi iizere yiiksek tabaka, Robinson’un babasina gore
tantanalidir, aggdzliidiir (Defoe, 2021, s.21). Orta bir yasayis siiren insanlarin tantanadan uzak
yasadiklarini ifade eden bu baba gibi, Nabi de ogluna gozii tok olmay1 dgiitlemistir. Ona gore,
hirs sahibi olan kisi rezildir, serefliligin 6zii tokgozliiliiktiir. A¢gozliiliikten ele gegen sadece

yiizsuyu dokmektir, yani onuru sarsacak kadar ¢cok yalvarmaktir:

Sahib-1 hirs u tama‘ risvadur

Kimya-y1 seref istignadur

Rizk-1 maksim olur elbet vasil

Ab-1 1t dSkmediir ancak hasil (b. 488-489)

Nabi’ye gore zenginler hem yer iger hem de kiskanglik edip insani ¢ekistirirler ve bir noksan

var ise onu anlatirlar (Nabi, 2017, s. 65). Bu yiizden onlardan da uzak kalmak en iyisidir:

Hem yiyiip hem seni zemm eylerler

Varsa noksanufi ani sdylerler (b. 278)

Yiiksek tabakaya yakin olmak kadar, asagi tabaka yasayisi da Robinson’un babasina gore
tehlikelidir. Nasihatlerinde, orta durumun meziyetlerini siralarken bu halin asagi tabaka
yasayisinin en Ustlinde yer aldigmi, kisinin asagilik ile biiyiikliikk ortasinda bulunmasi
gerektigini belirtir. Robinson’un babasinin asagida sdyledigi seyler, Nabi’nin yukarida

beyitlerle parga parca soylediklerinin birlestirilmis hali gibidir:

Yagamanin sikintilarmin  da  asagi tabakadakilerle yiiksek tabakadakiler arasinda
bulundugunu, en az sikintiya orta yasayista rastlanacagini, orta tabakanin hem asagidakiler
hem de yukaridakiler arasinda goze carpan bir siirii kotiiliikten uzak oldugunu; orta bir
yasayls siiren insanlarin, hem soysuz bir yasayistaki tantanadan, asiriliklardan, hem ezici
yorgunluktan, darliktan hem de giicliiklere yol acan, dogru diizgiin ya da yeter 6l¢iide yiyecek
bulma sikintisindan uzak yasadiklarini; biitiin bunlarin, bu iki tabakanin siirdiigii yasayisin
dogal bir sonucu oldugunu; orta yasayisin, her tiirli erdemi her tiirlii sevinci saglayabilecek
bir nitelik tasidigini; barig ile bollugun ilimhiligin, dl¢iiliiliigiin, erincin, sagligin, toplum
baglarinin, biitiin giizel eglencelerin, 6zlenen sevinglerin orta tabaka yasayisina bagislanmis
seyler oldugunu; boyle bir yasayisla insanin, kafaca ya da govdece, biiylik yiikler altinda
ezilmeden, bir lokma ekmek ugruna koéle gibi satilmadan, ruhunu esenlikten govdesini de
rahatliktan yoksun kilan dolambagl olaylarin agina diigmeden, diinyadan sessizce, basi bile
agrimadan gelip gecebilecegini; boylece kendini, kiskanglik duygusuyla biiyiik seyler elde
etmek i¢in, gizli, yakict tutkularla yiyip tiiketmeyecegini, tam tersine diinyanin biitiin
tatlarindan payini alarak higbir ac1 duymadan, mutluluk duygusu iginde, her gecen giiniin
yagantisiyla bu mutlulugu biraz daha anlayarak giil gibi yasayip gidecegini, sdyledi. (Defoe,
2021, s. 21)
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Robinson Crusoe’nun babasi tarafindan, orta bir yasayis siliren insanlarin yiyecek bulma
sikintisindan uzak yasadiklarinin belirtilmesi ve bunun i¢in orta yasayisin tercih edilmesi
gerektiginin sdylenmesi, bosuna degildir. 1780’lerin sonuna dek Ingiltere’de elbise ya da
yiyecek ¢alan ¢ocuklarin asildigi, bilinen bir gergektir (Celik, 2014, s. 195). Baba, bir anlamda
oglunun bu duruma diismesini istememektedir. Yasadig1 ¢agin kosullar1 onu, Nabi gibi boyle
bir 6giit vermeye iter. Nabi de ogluna benzer dogrultuda 6giitler vermistir. Hakikatte Nabi, ¢cok
defa oglunu toplum i¢indeki ¢esitli hareketlerden uzak durma, baskalari i¢in kendisini tehlikeye

atma konusunda ikaz eder. O kadar ki kendisine “bi-himmet” demelerini bile Snemsemez:

Kani‘ ol dagdagaya olma karin

Nan-1 hiisk ile gecin tek ol emin

Ademe 1azim olan rahatdur
Ko distinler sana bi-himmetdiir (b. 840-841)

Giirtilti, patirti, telas anlamina gelen ve Robinson’un babasinin yiiksek tabaka i¢in kullandig1
“tantana” kelimesini cagristiran “dagdaga”y1 kullanan Nabi, oglunun kanaatkdr olmasini,
giiriiltiiye patirtiya yaklagsmamasini, 6nemli olanin onun tehlikelerden uzak yani emniyette
olmas1 gerektigini vurgulamistir. Yukarida goriildiigii gibi, benzer seyleri Robinson’un babasi

da dile getirmistir.

Nabi, “asagilik” kavrami s6z konusu oldugunda ise cahilleri hatirlar: “Cahilin belli bash
ozelliklerini soyle siralamak miimkiindiir: Diinyadan habersizdir, kor gibidir; yiiksek
makamlara gelse bile o0 agagilik bir varliktir” (Kaplan, 2012, s. 36). Cahiller, alimlere nispetle
esektir, belki esekten daha asagidir. Nabi’ye gore, “asagilik” denen kavrami davet eden
cahillikten bagka bir sey degildir (Nabi, 2017, ss. 71-73). Ogluna ag¢gozlii ve asagilik
olmamasini 6giitler. Asagiliklara kars1 ise siper olarak yiize giilme kullanilmalidir (Nabi, 2017,
s. 127).

Ciihela ‘alime nisbet hardur
Belki hardan da bile bedterdur

Kandediir bi-haber 1 kande habir

Miitesavi degiil a‘ma vii basir

Ne kadar bulsa da ferr i sevket

Cahile cah ile gelmez rif*at

Cehldiir maye-i serm ii haclet
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Cehldiir maris-zill i nahbet (b. 305-308)

Cesmiifii hatirufi1 eyle gani

Kerem it olma geda-cesm ii deni (b. 511)
Bi-sebeb halk ile gavga itme

Terk-i bar-y1 miidara itme (b. 601)

Cahillerin disinda riyakarlar da asagilik denen smiftandir. Riyakar olanlar fenaliklari

yagmalamaktan bagka sonug elde edemezler (Nabi, 2017, s. 131).

Hem riya meclise hem siklet olur

Ecri garet-zede-i afet olur (b. 625)

Oglunun, basibos dolasma istegini bir tiirlii anlayamayan Robinson Crusoe’nun babasi ise onun
tutmak istedigi yolu, birtakim islere giriserek zengin olmak isteyen insanlarin izledigi yola

benzetir. Bunu yapmamas1 gerektigini sdyler:

Boyle bir seyin ya higbir ¢ikar yolu olmayan umutsuz kimselere ya da herkesge tutulan yol
disinda, birtakim islere giriserek yiikselmek, zengin olmak, {in kazanmak i¢in yabanct
lilkelerde seriiven arayan, alin yazisi ardinda siiriiklenen kimselere yarasabilecegini; benim
durumumun bambagka oldugunu, gercekte bu iki durumun ortasinda bulundugumu; asagi
tabaka yasayisinin en iistiinde yer alan bu orta durumun, kendi uzun deneyimlerine gore,
insan mutluluguna en elverisli biitiin giigliiklerden, gévdece ¢ekilecek sikintilardan, ezici
yorgunluktan, yiiksek tabakanin kibrinden, tantanasindan, aggdzliiliigiinden uzak bir durum
oldugunu, kiskanglik da uyandirmayacagini sdyledi. (Defoe, 2021, s. 20)

Nabi de ogluna ayn1 dogrultuda ogiitler verir. Eger oglu idarecilige heves ederse ve orta halli
bir insan olmazsa onu hem sehirliler hem de diger beldelerin idarecileri kiskanacaklardir (Nabi,

2017, s. 157).

Hem vilayetlii ider resk ii hased

Hem diiser kasduna hiikkkam-1 beled (b. 747)
Ogluna, paraya ¢ok onem vermemesi gerektigini sdyleyen Nabi’nin, olumsuz bir 6rnek olarak
dile getirdigi tip ise tasralidir. “Tasra”, o donemde Istanbul disindaki her yer anlaminda
kullanilsa da Mahmut Kaplan’a gore, Nabi’nin yasamis oldugu devirde, sehir hayati ¢oktan
tesekkiil etmis oldugundan o, eserinde “tasra, tasrali” derken daha ¢ok sehir ve sehirliyi
kasteder. Tagrali i¢in ilim, irfan ve insanlik degil, gecerli olan paradir (Kaplan, 2012, s. 35).
Nabi’ye gore para, yenilebilen bir sey degildir, sadece rizki aramada bir vasitadir. Sonug olarak

yenilecek tek sey, Allah’in yarattigi nimettir (Nabi, 2017, s. 109).

Akgediir tasranufi ancak hiineri
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Hakk olinmis hiineriifl sanki yiri (b.415)

Akce me’kil degiil aletdiir
Yine ahir yinecek ni‘metdiir (b. 506)

Robinson Crusoe’nun babasinin ise oglunun daha da varlikli biri olma istegine bir diyecegi
yoktur. Ancak onun kars1 ¢iktigi, oglunun ¢ikar yolu olmayan kimselere has bir yoldan gitmek
istemesidir. Bu noktada, herkes¢e tutulan yolun disina ¢ikmak ve bu yolla zengin olmaya
calismak, dogru bir sey degildir. Babaya gore, oglunun is hayatina kolayca atilmak dururken
boyle bir yolu segmesi anlamsizdir. Ancak Robinson’un amaci, esasen ¢ok para kazanmaktir.
Bu seriivene bunun i¢in ¢iktigini1 soyle itiraf eder: “Beni ilkin babamin evinden uzaklara
stiriikleyerek ¢ok para kazanmak gibi yirtici, kaba bir diisiince ardinda kosturan, goéziimii
karartarak biitiin giizel 6giitleri, babamin yalvarmalarini, buyruklarini hige saydiran o ugursuz
etki ...” (Defoe, 2021, s. 33). Babaya gore, para kazanmak i¢in yabanci iilkelerde seriiven
aramak, ancak alin yazis1 ardinda siiriiklenen, iradesini kullanmayan kimselere yarasir. Eserde
ilging bir sekilde ebeveynler arasindaki tartismanin konusu, aileye karsi1 vazifeler yahut din
degildir: “Gitmesinin mi yoksa kalmasimin mi1 maddi agidan yeg oldugudur; iki taraf i¢in de
ekonomik argliman ilk sirada gelir. Ve elbette Crusoe fiilen ‘ilk giinah’ sayesinde kazanir ve
babasindan daha zengin olur (Watt, 2022, s. 74). Babaya gore, Robinson’un durumu
bambagkadir. O, farklidir. Baska bir insandir. Bulundugu yeri iyi bilmelidir. Nabi de eserinde
ogluna, bir anlamda “Sen baskasin” demektedir: “Sen alim bir ailenin ¢ocugusun. Sende kétii
huylardan eser yoktur. Bende olan biitiin 6zellikler, giizellikler sende de vardir. Sende edep ve
gorgii yaratiligtandir. Babanin nefesi evlat lizerinde etkilidir. Kulagina kiipe olsun diye goniil

madeninden ¢ikardigim incileri nazim ipligine dizdim” (Nabi, 2019, s. 2).

Iy gerag-1 tarab-efriiz-1 emel

Hibe-i Hazret-i Hak ‘azze ve cell

Hamdi 11°11ah nesebuii “alidir

‘IIm ile cedd i ebiif “alidiir

Gergi balasi bilinmez amma

Bilinen mertebediir hep ‘ulema

Lik yokdur eb ii cedden safia std

Kenduii it mertebe-i fazla su‘td

Asli memdiihsin iy sun‘-1 Huda
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Asl olan eylemez elbet de hata

Her ne var cevher-i zati bende

Ciimle mevcid u mitheyya sende (b.83-87)

Nabi, boylelikle cocugun yetistirilmesinde soyun énemini ele alirken ailenin bulundugu sosyal
gevre ve konumun 6nemini de vurgulamis olur (Aytas ve Karakus Aktan, 2012, s. 543).
Robinson’un babasina gore sikint1 denen sey, sadece asagi tabaka ile yiiksek tabakaya mahsus
bir seydir. En az sikinti, orta tabakada goriiliir. Nabi i¢in de bdyledir. Sikinti, pasalar arasinda
dahi goriilebilir. O; parasiz, sikint1 i¢inde olan pasalar1 da “nakd-1 keder” kelimesiyle yaptigi

kelime oyunuyla alaya alir:

Hatir1 nakd-1 kederle mali

Kisesi genc-1 ‘ademden ‘hali (b. 1187)

Sikint1, yiikksek tabakada goriildiigii gibi, asagi tabakada da gortilebilir. Nice ikbali ile asagilik
olmus kisiler vardir. Bunlar, kendi felaketlerinin ayaklar1 altina diismiislerdir (Nabi, 2017, s.

65).

Nice tiftade-i devlet vardur

Nice pa-mal-i felaket vardur (b. 272)

Robinson Crusoe’nun babasi, orta tabakanin emniyetli bir yer oldugunu anlatirken goze carpan
bir siirii kotiiliiglin, asagidakiler ile yukaridakilere mahsus oldugunu, oglu orta tabakada kalirsa
haliyle, bu kotiiliiklerden uzak kalacagini belirtir. Nabi ise ogluna -bir Miisliiman olarak tiim
katiiliiklerden uzak durulamayacaginin, diinyada sikint1 ve kotiiliiklerle imtihan olunacaginin
bilincinde olmakla birlikte- basina bdyle bir sey gelirse emniyetsiz olan yiiksek tabakaya
miiracaat etmemesini, bunun yerine Allah’a dayanmasini 6giitler. Sikayet i¢in padisah (devlet
veya idareci) kapisina varmamasini, kendisine kotiiliik yapani Allah’a havale etmesini soyler.

Ayn1 zamanda, idareci olmamasini da dgiitler:

Varma sekva ile bab-1 saha

Sana cevr ideni sal Allah’a

Sende zahir olicak ‘acz u futar

IntikAmufi komaz Allah-1 gay(r

Dest-ber-sine-ver i dervis ol
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Yiiri var bi-gam u bi-tegvis ol (b. 555-557)

Kendiife ‘ucbi tasavvur itme

Kadir oldik¢a tasaddur itme (b. 582)
Gorkem, giiriilti patirti, anlamina gelen “tantana” kelimesini ozellikle yiiksek tabakay1
anlatirken kullanan Robinson Crusoe’nun babasi gibi, Nabi de eserinde bu kelimeyi pasalari

anlatirken kullanmastir:

Baglama tantana-i tabla goiitil

Diirdan hos geliir avaz-1 diihiil (b. 1135)

Robinson Crusoe’nun babasi, oglunu biraz daha tembihleme ihtiyaci duyar ve ona sunlari

sOyler:

Sonra beni, agirbasli, sevgi dolu bir yolda daha da sikigtirarak ¢ocukluk etmememi, iginde
bulundugum yasayisin 6zelligi ile durumu geregi gibi karsilayabilecegim sikintilara kendimi
atmamami; ekmegimi aramak zorunda olmadigimi; benim i¢in bir¢ok sey yapabilecegini, az
Once Ogitledigi yasayisa uygun bir bigimde baslayabilmem igin, elinden geleni
esirgemeyecegini; biitiin bunlardan sonra da mutluluga rahata erisemezsem, bunda ancak alin
yazimin ya da kendi yanlis davramiglarimimn payr olacagini, kendisinin sorumlu
sayilamayacagini; bana kotiiliigli dokunacak seylere karsi beni uyarmakla gorevini yapmis
oldugunu; kisacasi, soziinii dinler de evde kalirsam, benim i¢in ¢ok iyi seyler yapacagini,
yabanci tilkelere gidis kararimi olumlu karsilayarak ya da destekleyerek sonradan bagima
gelecek ugursuzluktan sorumlu olmak istemedigini séyledi. (Defoe, 2021, ss. 21-22)

Oglunun yabanci iilkelere gitmemesi i¢in ¢irpinan, orada bagina ugursuzluklar gelecegini
sOyleyen Robinson’un babasinin yaninda, Nabi’nin durumu ise su sekildedir: Nabi, her ne kadar
oglunun diger iilkelere gidip bir serliven yasamasini sdylemeyerek onun evde kalmasini
arzulasa da satir aralarinda diger iilkelerin giizelliginden bahsetmistir. Ciinkii Gerileme
Doénemi’ne giren Osmanli Devleti’nin hali, Nabi’nin anlattiklarindan anlasildig kadariyla, 18.
asrin basinda pek de i¢ acic1 degildir. Ulkedeki olumsuzluklari tek tek siraladiktan sonra “Higbir
tilkede boyle bir sey yok™ diyen Nabi, hirsizlik ve yagmanin bu memlekete 6zgii oldugunu

vurgular:

Buna befizer dah1 ¢ok cevr ii sitem
Cak olur yazsa giriban-1 kalem
Hig bir milke degiildiir mahsts

Bundadur ciimle bu tarac u lusis

Ozbek i Hind i Nasara vii ‘Acem

Biri milkinde komaz gerd-i sitem
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Hep biziim milkdediir zulm i siirGr

Eylesiin def* Hudavend (i) Gaytr (b. 1208-1211)

Sair ve edipler, nasihat kitaplarinin pek ¢ok yerinde okuyucularina; “sézlerimi dinle”,
“soylediklerime kulak ver”, “sozlerimi kendine siar eyle”, “bu dediklerim kulagina kiipe olsun”
gibi ifadelerle seslenerek dinleyicilerinden bu s6zleri tatbik etmelerini isterler (Sonmez, 2021,
S. 112). Nabi de Robinson’un babasinin yukarida soziiniin dinlenmesini istemesinde oldugu

gibi, ogluna tesir etmek ister. Soylediklerinin oglunun kulagina kiipe olmasin1 arzular:

Lik o ma‘naya ki enfés-1 peder

Ider evladna te’sir-i diger

Itmek iciin safia avize-i giis

Olmag igiin safia sermaye-i his (b. 93-94)

Diisme ol kaydlara difile beni

Saklasun Hazret-i Allah seni (b. 662)

Nabi, ogluna “Allah seni korusun” diye dua ederek eserinde hayir duanin gerekliligine dair bir
bahis acarken Robinson’un babasi ise kendisinin, 6giit vermek suretiyle sorumlulugunu yerini
getirdigini, eger nasihatlerine uymazsa Tanr1’nin onu cezalandiracagini sdyleyerek bir anlamda

tehditte bulunur:

... ama bu ¢ilginca adimi atarsam, Tanr1’nin benden bagis esirgeyecegini sdylemek zorunda
oldugunu, ilerde hi¢ kimsenin bana yardim elini uzatamayacag bir zamanda, kendisinin bu
Ogiitlerini animsayarak yakinacagimi soyleyerek sozlerini bitirdi. Konugmasinin bu son
boliimiinde gelecegi oldugu gibi yansitan bir nitelik gérdiim; ama bunun bdyle oldugunu
belki kendisi bile bilmiyordu. Bu sozleri sdylerken, 6zellikle 6len agabeyimden sz ederken
gozlerinden bosanan yaslarin yiiziinden asag siiziildiigiinii gordiim. Ogiitlerini bir giin
animsayarak yakinacagimi, hi¢ kimsenin bana yardim elini uzatamayacagini sdylerken dyle
duyguland1 ki sozlerini kesmek zorunda kaldi, yiireginin ¢ok dolu oldugunu, daha fazla
konusmaya giicli kalmadigini séyleyerek sustu. (Defoe, 2021, s. 22)

Baba, ogluna so6zlerini dinlemezse Tanri’nin kendisinden bagisi/liitfu esirgeyecegini soyler.

Nabi de benzer bir sekilde oglunun Allah’1 kizdirmamasi gerektigini sdylemistir:

Olmayup Hakk’a vii halka magdib
Seni Allah ide mahbib-1 kultb (b. 1607)

Bunun disinda Robinson’un babasi, orta tabaka yasayisindan bahsederken baris ile bollugun,
tlimliligin, 6l¢iiliiliiglin, erincin, sagligin, toplum baglarinin, biitiin gilizel eglencelerin, 6zlenen

sevinglerin yalniz orta yasayistaki insanlara “bagislanmig/litfedilmis” seyler oldugunu da
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belirtir. Yani edilgen bir fiil kullanarak tiim bunlarin arkasinda bir kudret oldugunu ima eder.
Nabi de kulun, Allah’a muhtag oldugunu, onun Allah’in bagisina/liitfuna baglanip kaldigini

ifade etmistir:

O da muhtac-1 ‘ata-y1 Hak’dur

Beste-i mevhibe-i mutlakdur

‘Aciziifi lutf idecek hali mi var

Safa bahs eyleyecek mali m1 var

Lutf-1 Hak herkese bi-minnetdiir

Dest heman arada bir aletdiir” (b. 494-496)

Robinson Crusoe, annesinin ve babasinin tiim nasihatlerine ragmen, artik on sekiz yasinda
oldugunu da g6z oniine alarak bir ise baslamak istemedigini, bunun yerine disarilara gitmeyi
arzuladigini dile getirmeye devam eder. Annesinin bu hususta kendisine yardim etmesini talep
eder. Ancak anne, baba ile ogul arasinda araci olmay1 reddederek babasinin istemedigi bir seyi
kendisinin de isteyemeyecegini belirtir. Bu sozleri babaya iletmeyecegini sdylese de anne, esine
tiim sozleri aktarir. Babanin evden ayrilmak isteyen ogul i¢in sdyledikleri ise su sekildedir: “Bu
cocuk evde kalsaydi, mutlu olabilirdi; ama basini alir giderse simdiye dek esi goriilmemis
kurtulmaz bir diiskiin olacak, boyle bir seye nasil evet diyebilirim?” (Defoe, 2021, s. 23). Bu
climleleri kuran babanin, “ev”’1 ne kadar 6nemsedigi, oglunu herhangi bir okula géndermeyip
kendi evinde yetistirmesinden de anlasilabilir. Robinson Crusoe, tiim bu hareket ve tavirlara
ragmen, tembihlerin iizerinden daha bir y1l gegmeden, Tanri'nin kutsamasini dilemeksizin ve
babasinin hayir duasin1 almaksizin bagini alip evden kagar. Tanr1’ya ihtiyact yokmus gibi bir
tavir sergiler. Zaten daha sonra, yirmi bes yil boyunca insan sesi duymadan yasadig1 o 1ssiz

adadaki on besinci yilinda, Tanri’nin varligina dair giivenini timden kaybeder.

Nabi’de de evde oturmayi, ilim ve ibadetle ugrasip etliye siitliiye karismamay1 tavsiye
eden ferdi bir saadetin arzulandig1 goze carpar (Samsakei, 2008, s. 1375). Kisinin Robinson’un
istedigi sekilde, riizgar gibi her yere girip ¢ikmasi, gilines gibi her kapiy1 dolagsmasi ise Nabi’ye
gore dogru degildir:

Bad-ves eyleme her bezme sitab

Mihr-ves eyleme devr-i ebvab” (b. 603)

Ona gore, Allah’in verdigi ile yetinip evin kosesinde rahat yagamak kadar giizel bir sey yoktur

(Nabi, 2017, s. 109). Oglu, evinden digar1 ¢ikmazsa, evinin bir zaviyesinde yalniz kalirsa burasi
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kendisi icin bir cennete doniisebilir. Idarecilere bagimli olmaktansa gerekirse aylarca evin
kapisindan disar1 ¢ikmamak daha iyidir. Bu yiizden, ogluna kendi huzurlu evinden disariya
meyli olmamasini 6giitler. Kapinin disindan haberi olmasa da olur (Nabi, 2017, s. 169). Hasili,

mecbur kalmadikc¢a evinden ¢ikmamalidir:

Da‘vete gitmeyesin bi-‘izzet

Haneden ¢ikmayasin bi-ragbet (b. 1651)

Kiinc-i kaganede rahat hosdur

Dade-i1 Hakla kana“‘at hosdur (b. 501)

Haneden ¢ikma ki oldur cennet

Kuse-i hanede genc-i ‘uzlet (b. 604)

Cikma aylarca der-i hanenden

Tasra meyl eyleme kdsanenden

Al kitabui ele sedd eyle deriifi
Olmasun haric-i derden haberiin (b. 833-834)

Anne ve babasi, Robinson’u evden ayrilmamasi igin ikna etmeye ¢alismistir. Ancak o, evinden
ayrilacak ve ileride “Tanr1’nin bile terki diyar eyledigi adasini bir cennete” (Watt, 2022, s. 101)
doniistiirecektir. Robinson i¢in ailesinin evi bir cennet degildir, bunun yerine tek basina

yasadig1 ve sahibi oldugunu diisiindiigii ada, onun cenneti olmustur.
Sonuc¢

Toplumsal tabakalagma ve sinif kavramlarinin 18. asirda da var oldugunu gosteren bu iki
eserden hareketle, orta halli insanin 6zellikleri s0yle siralanabilir: O, alt/asagi tabakadan ve iist
/ yiiksek katmandan olan insanlardan farklidir/baskadir. Bu yiizden, her ikisinden de uzak durur.
Bilhassa kibirlilere yaklasmaz. Gozii tok olur. Idarecilige heves etmez. Gérkem, giiriiltii, patirti

ve tantanadan uzak durur. Kendisini tehlikeye atmaz.

Nabi, ogluna nasihatlerini iceren Hayriyye’yi yazdiginda Ebulhayr yedi yasindadir.
Daniel Defoe’nun romanindaki babanin nasihat ettigi ve muhatap aldigi ogul ise on
sekizindedir. Her ne kadar kendisi i¢in yazilmis olsa da yedi yasindaki Ebulhayr’in o tarihte,
yasi itibartyla mesneviyi okuma ihtimali diisiiktiir. Okusa bile anlama ve tatbik etme durumu,

eserin yazildig tarih icin pek s6z konusu degildir. Bu anlamda, Nab1’nin eserinde esas hitap
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ettigi kisinin oglu olmadig1, onun sahsinda o donemin gengligine 6giit verdigi gercegi bir daha

ortaya ¢ikar.

Hayriyye, bir mesnevi oldugundan ve tek tarafli yazildigindan, muhatabin bu nasihatler
karsisindaki tavri da bilinememektedir. Halbuki Daniel Defoe’nun eseri, bir romandir ve bu
tirtin gerektirdigi sekilde, anlatic1 sayesinde diger kisilerin diisiincelerinden de haberdar
olunabilmektedir. Romanin anlaticisi, aynt zamanda eserin baskisi de olan Robinson
Crusoe’dur ve o, babasinin kendisine ettigi nasihatleri aktarmak suretiyle okuyucuyu bunlardan
haberdar eder. Roman tiiriiniin bu 6zelligi sayesinde okuyucu, ogulun bu nasihatleri tutup
tutmama noktasinda nasil davrandigina sahit olabilmektedir. Ancak, ayn1 durum Hayriyye’de
s0z konusu degildir. Tek kisinin konustugu eserden, ogulun nasihatler karsisindaki tavri
anlagilamadigi gibi, zaten Ebulhayr’in yast miinasebetiyle okuyucu bdyle bir beklenti icine de
girmemektedir. Bu anlamda, her iki eserde babalarin ogullarina 6giitleri s6z konusu olsa da
sadece Robinson Crusoe’da, okuyucu olan biteni gorebilmektedir. Dolayisiyla baba-gocuk

catigmasi denen sey, Robinson Crusoe adli eserde goriiliirken Hayriyye’de gorillememektedir.
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Abstract

One of the recent concerns in English language teaching (ELT) is collaborating with other
stakeholders to facilitate the language teaching process. With this in mind, this systematic
review attempted to uncover the most recent national and international research focusing on the
issue of collaboration in the area of ELT. A total of 40 studies on this issue were reviewed in
terms of design, setting and population, sample, type of collaboration, data collection
instruments, findings, and implications. Most of the studies, 26 of them, were qualitative-based
studies, while eight were quantitative, and six were mixed. The majority of the research was
done in English as a foreign language (EFL) context and primarily focused on EFL teachers
and students as the population and sample, respectively. Collaboration was regarded as joint
work in which various stakeholders, including language teachers, content teachers, other school
staff, and researchers, tried to promote the ELT process. This joint initiative was seen in
different forms, such as coaching, co-teaching, and team teaching. At the end of the content
analysis made via MaxQda (2022) software, the review concluded that collaboration can
influence the nature and scope of ELT in a wide range of positive ways, including extending
perspectives, reaching more knowledge, functioning as a social and interactive mediator, and
getting support to devise, practice, and revise language-related processes. However, lack of
administrative support and preparation, time and material limits, and unwillingness to

participate were identified as the major ELT collaboration problems. Finally, the review
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included further implications, especially focusing on the growing impact of technology on

collaborative ELT practices to foster future research.

Keywords: Collaboration, ELT, Systematic review, professional development, teacher
collaboration, English language

0z

Ingilizce dil 6gretiminde (ELT) son zamanlarda éne ¢ikan konulardan biri, dil 6gretim siirecini
kolaylastirmak icin diger paydaslarla is birligi yapmaktir. Bu kapsamda bu sistematik derlem,
ELT alaninda is birligi konusuna odaklanan en son ulusal ve uluslararasi arastirmalar1 ortaya
cikarmaya calismistir. Bu konudaki toplam 40 calisma, arastirma deseni, ortam ve evren,
orneklem grubu, is birligi tiirli, veri toplama aracglari, bulgular ve c¢ikarimlar agisindan
incelenmistir. Caligmalarin 26's1 nitel, sekizi nicel ve altis1 karma ¢alismalardir. Arastirmalarin
cogunlugu yabanci dil olarak Ingilizce (EFL) baglaminda yapilmis ve sirasiyla evren ve
orneklem olarak EFL dgretmenleri ve dgrencilerine odaklanmistir. Is birligi, dil gretmenleri,
icerik Ogretmenleri, diger okul personeli ve arastirmacilar da dahil olmak {izere ¢esitli
paydaslarin dil 6gretim siirecini tesvik etmeye calistig ortak ¢alisma olarak degerlendirilmistir.
Bu ortak girisim, ¢calismalarda kogluk, birlikte 6gretim ve takim 6gretimi gibi farkli sekillerde
goriilmistlir. MaxQda (2022) yazilimi araciligiyla yapilan igerik analizi sonucunda is birliginin,
perspektifleri genisletmek, daha fazla bilgiye ulagsmak, sosyal ve etkilesimli bir arabulucu
olarak islev gormek ve dille ilgili siirecleri tasarlamak, uygulamak ve gézden gegirmek i¢in
destek almak gibi ¢ok cesitli olumlu agilardan Ingilizce dil dgretim siirecinin dogasini ve
kapsamini etkileyebilecegi sonucuna varilmistir. Bununla birlikte, idari destek ve hazirlik
eksikligi, zaman ve maddi sinirlamalar ve is birligine katilim konusundaki isteksizlik, ingilizce
dil 6gretiminde is birliginin baslica sorunlar1 olarak belirlenmistir. Son olarak bu derlem
caligmasi, sonraki ¢aligmalar1 desteklemek amaciyla 6zellikle teknolojinin is birligine dayali dil

Ogretim siireclerine olan etkisini de igeren ¢ikarimlara yer vermistir.

Anahtar Kelimeler: Is birligi, Ingilizce dil 6gretimi, sistematik derleme, mesleki gelisim,

ogretmen is birligi, Ingilizce
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1. Introduction

Since learning, teaching, and working in a collaborative environment offer alternative
answers to practical problems and pave the path for better academic results, collaboration has
caught greater attention from educational research (Shoffner & Watcher Morris, 2010).
Especially for teaching, this environment functions as a social and collaborative setting where
“joint work” appears as a clear indicator for professional development inside learning
communities (Weedle, 2022, p.12). Teachers’ incorporation into this “collaborative community
of practice” also boosts their traits including the self, reflectivity, and collective thinking
(Asaoka et al., 2020, p.3805). Besides these personal and professional gains, participation in
collaborative actions causes teachers to extend their mindfulness, deepen their knowledge, and
share their viewpoints with other teachers (Wu &Yu, 2017, p.99). Further, since it is one of the
current global skills that each member of the educational community should have, collaboration
now is realized beyond geographical borders thanks to technology and strengthens intercultural
awareness (Garcia-Martinez et al. (2022). Hence, it plays a pivotal role in the construction and

acceleration of mutual and communal relations in educational contexts.

Recent studies have reached a consensus on the positive impacts of collaborative actions
in teaching contexts. To illustrate, Vangrieken and her colleagues (2015) conducted a review
study focusing on the studies of collaboration and found that collaboration has several pros for
educational contexts. Student-based (higher academic accomplishments), teacher-based (raised
professional and individual advancements), and school-based aspects (a more productive and
tranquil working culture) were considered positive sides of teacher collaboration. Far more
importantly, the study shed light on two major concerns of the issue of collaboration, namely
its multi-terminological and challenging nature. First, “learning team,” “professional
community,” “learning community,” and “friend group” were revealed as interchangeably used
terms to describe the collaboration between teachers (p.26). One might argue that this diversity
not only shows the different descriptive perspectives towards the nature of collaboration but
also signals the practical discrepancies occurring as a result of this diversity. Moreover,
conflicts and tensions, workload, and organizational problems were revealed in the process of
collaboration, which requires trying to construct a well-organized format to reach collaborative
goals. Given that the study also shows how different interactional and hierarchical positions
affect the scope of collaboration in educational contexts, teacher collaboration seems to be
highly influenced by specific individual and contextual factors. Vo and Allen’s (2022) recent

review study also supports this view by emphasizing that those factors have the potential to
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change the attributes of teacher collaboration. Likewise, De Jong et al.’s review (2022)
emphasizes the significance of further research on widening the comprehension of collaboration
in different contextual atmospheres and with diverse teacher groups from different cultures.

More specifically, teacher collaboration has gained recent significance in the field of
second language teaching. The rising concern of sociocultural, contextual, and interactional
aspects of this field has also accelerated the question of how collaboration can enhance
language-related abilities (Cogmin, 2013; Fang, 2010; Loewen & Sato, 2018). Supporting this
attention, recent studies have demonstrated that collaboration between language and content
teachers improved students’ both language and content knowledge; and more significantly
positively influenced their conversational skills (Giles & Yazan, 2019; Martin-Beltran &
Madigan, 2014; Shoffner & Watcher Morris, 2010). Additionally, Torshizi (2018) emphasized
that action research-based studies covering researcher-teacher collaboration, which is still a
broad area to investigate in classroom-based TESOL research, might offer practical solutions
by revealing specific classroom elements. The related literature has also revealed that
collaborative language teaching can positively impact teachers’ social and relational outcomes
(Shoffner & Watcher Morris, 2010). Besides the societal attributes, this collaborative process
can also influence linguistic, contextual, and purposeful actions in language classrooms (Park,
2014). Those language-oriented actions may extend from discussing how to encounter students’
common language learning needs to building appropriate course materials and teaching
currently-designed courses in teams (Trent, 2010). With this in mind, the study assumes that
the issue of collaboration, in addition to the recent foci, will also take paramount importance,
especially in the field of ELT, as it covers both a multifaceted nature and an extensive scope
covering distinctive practical and pedagogical features.

In light of the above-mentioned points, two key interpretations related to teacher
collaboration surface. First, teacher collaboration is one of the educational research's major and
current concerns; however, as the earlier study established a consensus, more research is
necessary to fully understand collaboration's multidimensional and particular elements of the
social and contextual characteristics of each community. The revision of the collaboration,
especially in the area of ELT (English Language Teaching), is the second premise, which serves
as the fundamental motivation for the justification of this review research. By utilizing the
strength of intra- and inter-collaboration, teachers may address any possible challenges that
may arise while teaching and learning English and improve the effectiveness of ELT. On the
other hand, according to the author’s best knowledge, there is no specific review covering how
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the nature and scope of teacher collaboration in ELT research have been shaped in light of
recent educational perspectives. With this in mind, the present study aimed to review the most
recent research on how collaboration works in ELT settings to achieve two main goals: to bring
awareness again to the importance of collaborative actions in English language learning and to

encourage further research by revealing the current trend in this area.

1.1. Research questions

The goal of this systematic review is to examine the topic of collaboration in ELT research
by locating the studies carried out during the previous five years. The main motivation behind
this goal is to show the power and significance of collaboration in teaching and learning English
inside and outside the classroom context, which is expected to be the basis for further research
in terms of its nature and scope in the field. At this point, the study attempted to answer the

research questions listed below.

a) What are the main concerns of collaboration in ELT regarding the years 2018-2022?

b) What are the methodological aspects (research design, sample, and data collection and
analysis tools) in the research articles focused on ELT teacher collaboration and
published between the years of 2018 and 2022?

c) What are the general findings and implications of those studies?

2. Methodology
2.1. Research Design

The study has a systematic review design. The rationale of a systematic review stems
from its “replicable, scientific, and transparent” process, which reveals prior works on a given
study topic clearly and methodically (Bryman, 2012, p.102). This sort of review allows
researchers to reduce the danger of bias and maximize the probability of delivering a broad
overview of the literature to interested researchers since it has a defined design, from
establishing themes and questions to assessing and analyzing relevant studies. In this study, the
researcher tried to adhere to the highest norms of transparency and systematicity of methodical
reviews by explicitly describing each stage of the review procedure. As a result, the successive

steps revealed in Figure 1 were considered to shape the systematic procedure.

62
Melius: Journal of Narrative and Language Studies



ibrahim Sahin

Creating a review : S
protocol regarding FOIIowm?:l?ilteeﬂae“glbmty S
PRISMA

Presenting the searching 5 Using the MaxQda for the Extracting and presenting
results on a flow diagram content analysis data via tables

Receiving feedback from
an ELT professor for each |eme
subpart

Figure 1: The steps of the systematic procedure
3. Data Collection and Analysis

Before gathering data by searching research papers via three databases, the researcher
received feedback from the ELT professor to set certain qualifying criteria. Moreover, he
looked at prior review studies to clarify the steps and lay the groundwork for discussions. After
the search, the collected data were analyzed using the content analysis technique, which was
used to analyze documents or texts in a systematic and replicable manner in terms of categories
(Bryman, 2012, p. 209). The MaxQda (2022) software program was used to define theme-
related data and find out more accurate classifications through deep screen reading. To raise
reliability and validity, the data collection procedure and findings were presented and discussed
in light of the previous review studies. Finally, to make sure of the themes’ accuracy, feedback
was taken from both the ELT professor and two colleagues of the researcher.

3.1. Eligibility criteria

The first eligibility requirement for the study was to concentrate on searching the studies
of the recent five years, namely the years between 2018 and 2022 since it intended to analyze
current research connected to teacher cooperation in the field of ELT. The second criterion was

related to study quality; the study attempted to discover research publications that were indexed
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in three famous databases, namely Web of Science (WOS), Education and Research
Information Center (ERIC), and Scopus. The book covers and chapters, reviews, conference
articles, and unpublished research (Master's and Doctoral Thesis studies) were not included in
this review. Because research in the field of ELT was given priority, the review only covered
studies related to the English language. The last inclusive criterion was about the province of

open access to research articles in the databases.

Records identified from Records after excluding

three databases through criteria:

search strings (n): » - Mo open access (n:15481)

WoS:2 962 - Older than last five vears

Scopus: 3,066 i(n: 4306)

ERIC: 15,880 -other languages except for

Total: 21_908 Englizh (n:65)
-other publizhing tvpes

except for article (n:233)

¥

Records screened: Duplicates removed:
1323(n) > G6(n)
Records screened: Records extracted
1257(n) > regarding abstracts:
1217(n)

Records included:
40(n)
Quantitative (n:3)
Qualitative (n:2&)
Mlixed (n:&)

Figure 2: Flowchart diagram of the database search adapted from PRISMA guidelines

The search string consisted of 14 word combinations covering “teacher collaboration”
OR “teacher collaboration in ELT research” OR “teacher groups” OR “teacher teams” OR
“lecturer teams” OR “cooperation teachers” OR “cooperation lecturers” OR “EFL teacher

collaboration” OR “teacher collaboration in professional development” OR “English teacher
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communication” OR “co-teaching” OR “teacher-student collaboration” OR “teacher-teacher
collaboration” and OR “researcher-teacher collaboration.” At the end of the “title” search string
and other selection criteria, 40 research articles were involved in this study. There were 26
qualitative studies, eight quantitative studies, and six mixed-method studies in the articles.
Figure 2 on the previous page shows the steps of how the last digit was reached. During this
process, PRISMA guidelines were taken into consideration to minimize the risk of bias and
maximize eligibility (Harris et al., 2019).

3.2. Data extraction

The data gathered from the selected studies presented in Table 1, Table 2, and Table 3 in
the Appendix part were categorized according to the study methodology. In addition, the
author's name and year of publication, research design, context and population, sample, data
collection instruments, collaboration type focused on the studies, key findings, and implications

for future research were revealed in these tables to improve clarity and comprehension.
4. Results
4.1. Research Design

There were 26 qualitative, eight quantitative, and six mixed-method studies concentrating
on teacher cooperation in ELT research among the 40 research papers included. Because of the
nature of their research, quantitative studies attempted to investigate the impact of cooperation
on students' academic outcomes (Boland et al., 2019; Ramankulov et al., 2019; Yan, 2019;
Yeganehpour & Zarfsaz, 2019) and teachers' personal and professional lives (Tarwiyah et al.,
2018; Wexler et al., 2019). Two of them (Goktiirk-Salam & Dikilitas, 2020; Tuttle et al., 2021)
also used the quantitative format to reveal teachers’ beliefs and attitudes toward collaboration.
On the other hand, qualitative studies mostly aimed to investigate teachers' and students'
experiences of collaboration, and specifically to understand interactive roles (Greer & Leyland,
2018; King, 2018) and actions (Bauler et al., 2019; Giles & Yazan, 2021; Wu et al., 2021), and
see the school- and context-based collaborative discrepancies (Alvarez, 2020; Nguyen & Ng,
2018; Villavicencio et al., 2021). As a joint concern, the mixed-method studies sought to
examine and explore the nature of collaboration (De Jong et al., 2019; Zadorozhna et al., 2020),
reveal beliefs and attitudes toward it (Chaovanapricha & Chaturongakul, 2020; Naylor & Gibbs,
2018), and show positive and problematic aspects of it (Chaovanapricha& Chaturongakul,
2020; Farahian & Parhamnia, 2021).
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4.2. Context and Population

Most of the studies (n: 29) focused on collaboration in EFL settings such as Indonesia,
Korea, Spain, Tiirkiye, and Kazakhstan. Four of these studies were conducted in the Turkish
context (Acar & Peker, 2021; Aktekin, 2019; Canaran & Mirici, 2020; Karabuga, 2021). Iran,
China, and Korea were the other contexts studied, each with three studies. On the other hand,
nine studies had an ESL context, namely the US and the UK. Three of the studies had an
international context (Naylor & Gibbs, 2018; Goktiirk-Saglam & Dikilitas, 2020; Barahona &
Davin, 2021). The studies' target populations mostly comprised EFL teachers and their students;
however, some also included various content teachers and other school professionals, such as
school managers and counselors. The other populations were related to international teachers
(Goktiirk-Saglam & Dikilitag, 2020; Howlett & Nguyen, 2020; Hsieh et al., 2022) and
undergraduate and graduate students (Durley & Ge, 2019; Piyumi Udeshinee et al., 2022; Yan,
2019).

4.3. Sample

Similar to the contextual and populational features, most of the studies included EFL
teachers as samples; in addition, ESL teachers, national (Wu et al., 2021) and international
teachers of project-based studies (Howlett & Nguyen, 2020), and content teachers (Giles &
Yazan, 2020; 2021) also constituted the basis of those samples. On the other hand, the two
studies investigated the issue of collaboration between school managers and English teachers
(Nguyen & Ng, 2018) and counseling teachers and English teachers (Tuttle et al., 2021).

4.4. Data Collection Tools

The quantitative studies primarily used survey-based tools to collect data, such as surveys
(Goktiirk-Salam & Dikilitas, 2020), questionnaires (Ramankulov et al., 2019; Yan, 2019), and
scales (Tuttle et al., 2021). Additionally, tests (Boland et al., 2019; Goktiirk-Salam & Dikilitas,
2020; Yan, 2019; Yeganehpour & Zarfsaz, 2020), observations (Tarwiyah et al., 2018; Wexler
et al., 2018), optical forms (Ramankulov et al., 2019), rubrics (Boland et al., 2019), and course
materials (Tarwiyah et al., 2018) were the other tools for quantitative data collection. When it
comes to qualitative studies, more than half of the studies (n: 19) used interviews to collect data.
The majority of the interviews were conducted in a semi-structured format. Nine of the
qualitative studies included field notes as part of their data-gathering procedure. Likewise,

video- and audio-recorded classroom and meeting sessions and reflective teacher and student
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papers were other common tools used in those studies. Furthermore, some distinctive tools
including e-mail reports (Giles & Yazan, 2021), timeline posts (Kent, 2018), and a corpus
(Durley & Ge, 2019) were used to obtain qualitative data. The mixed-method studies also
utilized similar data collection tools; however different from the common tools, coded logs of
an e-collaborative discussion forum were used to collect data related to reflective and

collaborative actions and debates in Mohamadi Zenouzagh’s study (2022, p.473).
4.5. Type of Collaboration

The review of the included studies has shown that teacher collaboration appeared in
several formats including coaching, co-teaching, online collaboration, and team and group
collaboration. To put it clearly, three studies (Barahona & Davin, 2021; Boland et al., 2019;
Lucero, & Roncancio-Castellanos, 2019) focused on how other teachers’ mentoring actions
could enhance teachers’ professional and pedagogical improvements. Likewise, eight were
associated with co-teaching practices that occurred in English language teaching and learning
(e.g., Greer &Leyland, 2018; King, 2018; Howlett & Nguyen, 2020). Specifically, Buckingham
et al.’s study (2021) dealt with collaboration between university scholars studying second
language learning in the Spanish context. On the other hand, the most common collaboration
type found was the one between English language teachers and teachers from other contents.
Nine of the studies involved a wide range of content like Physics (Ramakulov et al., 2019),
special education (Wexler et al., 2018), business (Alhassan et al., 2022), and STEAM teachers
(Wu et al., 2021). Furthermore, collaboration in four studies was made with counselors (Tuttle
etal., 2021; Villavicencio et al., 2021), school managers (Nguyen & Ng, 2018), and researchers
(Piyumi Udeshinee et al., 2022). For the nature of collaboration, seven studies (e.g., Aktekin,
2019; Alvarez, 2020) involved group-based teaching while there was team teaching in two
studies (Canaran & Mirici, 2020; Wu et al., 2021). In the context of collaboration, with the
technology-integrated platforms, collaboration began to evolve into e-format. To illustrate,
TESOL- based EVO (Electronic Village Online) platform (Goktiirk-Saglam & Dikilitas, 2020),
E-twinning (Acar & Peker, 2021), ERT&L (Emergency remote teaching and learning) (Hajar
& Manan, 2022), online exchange program (Hsieh et al., 2022), Facebook (Kent, 2018) and
WeChat (Yan, 2019), iPad (Naylor & Gibbs, 2018), and e-collaborative forum (Mohamadi
Zenouzagh (2022) served to obtain instantaneous interaction and collaboration among member

teachers and students as well.
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4.6. Key Findings

Several notable findings emerged from the selected research demonstrating the different
effects of cooperation on student success, teacher professional and personal development, social
and cultural concerns, and digital literacy. Collaboration in the area of ELT enabled students to
raise their academic English achievement (Boland et al., 2019; Yan, 2019; Yeganehpour &
Zarfsaz, 2020). As a social and interactive mediator (Aktekin, 2019; Mohamadi Zenouzagh,
2022), it provided teachers, both English, and other content, with gaining reciprocal
understandings (Greer &Leyland, 2018), enhancing their negotiation (Giles & Yazan, 2020),
and discovering their social discourse (King, 2018). Aside from the internal social effects,
collaboration was viewed as advantageous for developing a global perspective (Ramankulov et
al., 2019), improving interactional skills (Alvarez, 2020), and learning about the cultures of
other instructors and students (Hsieh et al., 2022). More crucially, the studies agreed on the
favorable effects of cooperation on the professional development of English and other content
instructors (Barahona & Davin, 2021; Goktiirk-Saglam & Dikilitas, 2020; Howlett & Nguyen,
2020; Tarwiyah et al., 2018) and personal development (Acar & Peker, 2021; Bauler et al.,
2019). Besides reinforcing English teachers’ self-awareness (Canaran & Mirici, 2020), critical
thinking, and problem-solving abilities (Durley & Ge, 2019), collaborating with other teachers
via digital platforms also strengthened their digital skills such as effective use of Web 2.0 tools
(Hsieh et al., 2022) and synchronous and asynchronous teaching (Wu et al., 2021). However,
various problems emerged during the collaborative procedures. Lack of teachers’ instructional
knowledge (Wang, 2020; Wexler et al., 2018), ineffective planning and unwillingness to
participate (Giles & Yazan, 2021), lack of administrative support and mutual interactive
communication (Alhassan et al., 2022; Farahian & Parhamnia, 2021), time constraints and
differences in terms of content and materials (Chaovanapricha& Chaturongakul, 2020), and
digital-based problems (Hajar &Manan, 2022) were reported as the main problems influencing

the nature of collaborative actions in ELT-oriented practices.
4.7. Implications

The foremost implication was the incorporation of collaboration into EFL and ESL
teacher and student education. By doing so, as the studies agreed, teaching and learning English
could be more efficient and richer in terms of practical and pedagogical aspects (Canaran &
Mirici, 2020; Giles & Yazan, 2021; Yeganehpour & Zarfsaz, 2020). In addition, most of the

studies foresaw that technological tools could support both language learning and teaching and
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collaboration with others around the world (Goktiirk-Saglam & Dikilitas, 2020; Hsieh et al.,
2022). Another implication was that collaboration between teachers and researchers could fill
in the gap between theory and practice in ELT research (Barahona & Davin, 2021; Lucero, &
Roncancio-Castellanos, 2019). Furthermore, CA-designed further studies could help
researchers discover the secrets of interactional aspects of teacher collaboration (Greer &
Leyland, 2018; Lee, 2021). Last, school administrators could reinforce teacher collaboration in
light of leadership and mentoring (Nguyen & Ng, 2018; Farahian & Parhamnia, 2021).

5. Discussion

The primary goal of this systematic review was to present current studies concentrating
on collaboration in EFL and ESL contexts to develop implications for future research. With this
in mind, it analyzed 40 research studies that were conducted over the last five years. The study

reached some significant points that can be seen as lightning points for further studies.

First, in recent years, cooperation has grown in importance in the field of ELT,
particularly in EFL settings such as Korea, Iran, and Turkey. One major motive behind this
rising attention may stem from the challenging nature of EFL. Given that learning English in
foreign contexts where natural exposure is limited requires a lot of effort and time, collaborating
with teachers, students, researchers, school staff, and parents may provide support and insight
for EFL learning and teaching. Another possible reason may be the rising popularity of
sociocultural views in SLA research (Compernolle & Williams, 2013) as they mainly regard
language learning and teaching as a social and interactive process (Aimin, 2013). Scaffolding
and ZPD (Zone of Proximal Development)-oriented practices stress and support the critical
significance of collaborative language teaching and learning and even collaborative teacher
professional development (Newman & Latifi, 2021). At this point, collaborative actions might
generate interactional and mediational aspects of ELT contexts (Poehner & Leontjev, 2022).
This study also found that there was consensus on the positive impact of collaborative teaching

and learning, specifically in EFL and ESL contexts.

The second point is about the two-sided influence of collaboration, specifically the good
and bad elements highlighted by the studies analyzed. The above-mentioned aspects
highlighted that collaboration as a social phenomenon could be incorporated into ELT contexts
to promote not only students’ language learning but also English teachers’ personal and
professional development. However, this does not always imply that collaborating with others

is always ideal; ranging from time management and reluctance to a lack of school support and
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planning, a variety of difficulties may hinder teachers’ cooperation. One may argue that
collaboration is also connected to contextual factors; that is, where and with whom it occurs
may influence its quality and duration. In this regard, the review results are in the same position
as Weedle’s review (2022), which highlighted both the lack of investigation of contextual
aspects of collaboration and the insufficient social support. Although current research including
this study clearly shows that cooperation may benefit English instructors and students in a
variety of ways, there is still a significant need for collective support from school
administrators, governments, and policymakers (Weedle, 2022). Vo and Allen’s review (2022)
also revealed that teachers’ psychological positions could be highly impacted by the school
administration’s support. From this viewpoint, most of the problematic issues, specifically time,
planning, and interactional soft climate, might be solved with contextual regulations made by

social administrative agents.

The usage of technical tools such as social networking sites and educational platforms is
another important aspect impacting the type of collaboration. Consistent with Garcia-Martinez
et al.’s review (2020) focusing on ICT-based networking for teacher collaboration, this review
concluded that most of the recent studies of ELT collaboration integrated a digital tool to sustain
collaboration. Similarly, Godwin-Jones’ argumentative paper on the place of technology in
language learning pointed out that the future of language learning and teaching will be more on
CALL-based technologies covering VR (Virtual Reality) and AR (Augmented Reality) (2021).
Considering the high importance of digital literacy as one of the major skills of the 21% century,
integrating digital tools into ELT and being engaged with them to promote professional
development seems quite logical. However, as Hajar and Manan (2022) stressed, incorporating

into the digital educational world requires capacities of knowledge and device.

Besides technology-integrated practices, further research specifically focusing on
teacher-researcher collaboration in ELT research is still of urgent importance. Given the
multifunctional and multifaceted nature and scope of collaboration, teamwork between ELT
researchers and teachers will fill the gap between theoretical and practical issues (Barahona &
Davin, 2021; Lucero & Roncancio-Castellanos, 2019). Regarding De Jong et al.’s study (2022)
concluding that the original terminology related to collaboration is not consistent with real
practices, this togetherness might function as a valuable way of comprehending, analyzing, and
reshaping pedagogical and professional practices of real social contexts. Likewise, Torshizi
(2018) and Tian and Shepard-Grey (2020) suggested that teacher-researcher collaboration,
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specifically in TESOL contexts, might extend pedagogical understandings of English language
learning and teaching.

Finally, this study has several limitations that suggest additional research in the field of
ELT cooperation. Besides the limited inclusive criteria covering only research articles
published in the last five years and the limited database search, it only focused on teacher and
teacher-focused collaboration studies. Further studies may investigate teacher-parent, parent-
school, teacher-student, and or student-student collaborations in EFL or ESL contexts. Or,

contextual differences may be the main focus for filling the above-mentioned gap.

6. Conclusion

This systematic review study concluded that the issue of collaboration is worth
investigating, as the current studies show its high potential to impact students’ and teachers’
language experiences. Furthermore, technological tools and platforms paved the way for EFL
and ESL teachers’ extensive practices. Different collaboration types and their impacts
reinforced the basic motivation to conduct further research within different contexts. However,
the most striking point was related to the two-sided nature of collaboration. All in all, it seems
that collaboration in ELT research as a current trend will catch more attention from researchers
and teachers, specifically in Computer-Assisted Language Learning (CALL) and Mobile-

Assisted Language Learning (MALL) and their teaching concerns.
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Appendix A: Summary of Studies Included in Review

This appendix part functions as both supplemental material and data extract summarizing
each included study. The studies were presented in the related themes included in Table 1, Table
2, and Table 3 in the following section. The table relatively was designed in accordance with
the three research designs, namely quantitative, qualitative, and mixed. The themes revealed in
the tables were the author's name and year of publication, research design, context and
population, sample, data collection instruments, collaboration type focused on the studies, key
findings, and implications for future research. The alphabetical order of the studies was
considered according to the first letter of the first authors’ names.
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Table 1. Characteristics of Quantitative Studies

Author Research Design  Context and Sample Data Collection Type of Key Findings Implications
Population Instruments Collaboration
Boland etal., 2019  An experimental EFL college students 24 female A t-test for measuring  Collaboration among  Enhancement in Co-teaching with its

Goktiirk-Saglam &
Dikilitas, 2020

Ramankulov et al.,
2019

study

A survey study

Experimental
case study

International
teachers attending
professional
development online
sessions

University students
taking CLIL (content
language integrated
learning) courses

students in two
groups attending
the course
“Academic
English”

27 teachers as the
participants in the
EVO session

73 Physics
students from
International
Kazakh-Turkish
University and
South Kazakhstan
State University
in two groups of
experiment and
control

reading and writing
skills with a rubric

A Col (Community of
Inquiry) survey

Field Optics activities,
tests and
questionnaires

measuring proficiency,

and statistical tools

teachers in the form
of co-teaching

Online teacher
collaboration for
social, cognitive, and
teaching concerns

Teacher
collaboration,
specifically
department
collaboration
between Physics and
English

Melius: Journal of Narrative and Language Studies

experimental group
students’ writing
scores was
revealed.

The interrelated
nature of Col
sustained
interactive and
collaborative
actions to promote
professional
development.

Positive impacts of
the
interdisciplinary
approach were
associated with the
enrichment of
student viewpoints
covering
globalization.

different strategies can be
used to support student
language outcomes.

Web-based organizations
and programs can sustain
collaboration and thus
professional development
for teachers.

ICT (information and
communication
technologies)- and content-
oriented practices can be
integrated into the
language.
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Tarwiyah et al.,
2018

Tuttle et al., 2021

Wexler et al., 2018

Comparative
study

A survey study

Observation-
based study

EFL teachers in
Indonesia

School counselors
and ESOL (English

as a Second or Other
Languages) teachers

in K-12 settings

ELA (English
language arts)
classroom teachers

of middle schools in

different states of
America

Six high school
EFL teachers
attending the
coaching system
used to train them
to apply student-
centered practices

28 ESOL teachers
and 54 school
counselors from
the American
context

16 pair ELA
teachers who
teach English to
SWD (students’
individualized
reading
education)
specifically
through literary
works
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Observations, course
plans and their
reviewed formats, and
focus-group interviews

A semantic differential
scale

Recorded classroom
observations from
different four school
contexts in the form of
ELA co-teaching

Collaboration in the
form of coaching

Collaboration
between teachers and
school counselors

Collaboration in the
form of co-teaching
between content-area
and special
education teachers
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Before- and after
scores of coachee
teachers’ practices
of planning and
implementing
student-based
practices showed
that the coaching
program improved
their pedagogical
and professional
development.

The study found a
high level of
collaboration,
positive attitudes
toward
collaboration, and
geographical and
district-based
differences in
attitudes.

Co-teaching
process between
the two groups of
teachers was seen
as beneficial but
lack of required
instruction for
students a variety
of strategies for
working together,
and of interaction
between special
education teachers
and students.

The coaching process can
feed teaching pedagogy and
student academic
outcomes.

Collaboration among
different educational
positions can feed the
quality of education.

More effective and well-
planned practices for
reading in the collaborative
context are highly
recommended. Further,
experimental studies for co-
teaching can enhance a
more comprehension of the
impact of co-teaching in
ELA classes.
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Yan, 2019 Pre-test and post-  Undergraduate 88 undergraduate  Pre-test and post-test Mostly student- Interaction in and The use of technology-
test design students taking students from the  questionnaires student and partly between-group integrated and mobile-
English courses Department of student-teacher students while assisted practices for
Human collaboration viathe  engaging with English language learning
Geography and WecChat platform English writing and teaching can be
Planning at increased, and the beneficial.
Leshan Normal platform enhanced
University, China efficiency in the
design and
practices of the
course and
improved in
writing English.
Yeganehpour & A quasi- EFL Iranian students 41 Iranian Qxford Quick Collaboration among  The treatment Integration of co-teaching
Zarfsaz, 2020 experimental of higher education students taking Replacement Testand  teachers in the form  group’s writing practices into EFL learning
study English courses at  Pre-test and post-test of co-teaching performance and teacher training
a language designed TOEFL improved. programs is highly
institution writing exams recommended.
Table 2. Characteristics of Qualitative Studies
Author Research Context and Sample Data Collection Type of Key Findings Implications
Design Population Instruments Collaboration
Acar & Peker, Case study Turkish 15 teachers from A semi-structured Collaboration E-twinning project-based practices  ICT- and
2021 teachers various branches in interview among teachersina  enhanced collaboration, self- technology-

the city of Tiirkiye

project-based study
group
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confidence, interaction, and

productivity among the teachers.

These practices also reinforced
foreign language learning.

integrated platforms
like E-twinning can
support teachers’
professional and
personal
development.
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Aktekin, 2019 Case study Turkish EFL
teachers
Alhassan et Case study Teachers in
al.,2022 EMI (English-
medium
instruction)
contexts
Alvarez, 2020 An exploratory In-service EFL
collective case teachers in
study Colombia

A group of six EFL
teachers and the
researcher taking the
role of coach

10 business subject
teachers in the
Department of
Master of Business
Administration
(MBA) ina
Sudanese state
university

Three Colombian in-
service EFL teachers
at a language center

Interviews,
participant diaries,
and the
researcher’s field
notes

Semi-structured
interviews

Semi-structured
interviews before
and after study
group conduction,
and reflective logs
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Teacher
collaboration
through Critical
Friend Group (CFG)

Collaboration
between content and
EAP (English for
Academic Purposes)
teachers

Teacher
collaboration in the
form of the study

group
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CFG took the role of a social
mediator feeding reflective and
debating nature, which supported
dialogic and collaborative aspects
of teacher meetings.

The study found that even if it was
crucial and desired, the
collaboration between the two
groups was at a low level, generally
due to a lack of administrative
support, mutual interactive
communication, and content
teachers’ excessive expectations.

The study group improved the
teachers’ ICC (intercultural
communicative competence)
together with their cross-cultural
awareness. Sharing teaching
experiences in a collaborative
nature extended their viewpoint of
the place of culture in language
learning.

CFG-like communal
contexts can deeply
reveal the nature and
scope of EFL
teaching and
learning with a
collaborative
perspective.

Building a
collaborative,
coordinative, and
interactive nature for
EAP and Content
teachers’
collaboration will
fertilize the EMI
nature. Plus, a well-
integrated EMI
curriculum is of a
pivotal role in
English teaching and
learning.

Study groups can
function as a key for
enhancing
professional and
personal
development in the
field of ELT.
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Barahona &
Davin, 2021

Bauler et al.,
2019

Buckingham et
al., 2021

Case study

Case study

Case study
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EFL Pre-
service teachers
from two
different
contexts,
namely Chile
and the US

K-12 School
content and
ESOL (English
to Speakers of
Other
Languages)
teachers in the
us

University
teachers of
second
language
learning
contexts in
Spain
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20 Pre-service
teachers taking
foreign language
teaching programs in
Chile and 5
Graduate teachers
taking hybrid
certificate program
courses in the US,
and researchers in
the role of program
implementer

Two teachers (third
and fourth authors),
one content teacher,
and one ESOL
teacher from a
suburban elementary
school context in
New York where
Spanish students
have the majority

A group of seven
professors
(including the
researchers of this
study) having the
experience of co-
teaching at a private
university in
Madrid, Spain

Course materials
(assignments,
rubrics, and
teaching
materials),
teachers’ reflective
papers, video-
based applications,
and oral and
written
communication
between teachers
and the researchers

Multiple
interviews,
classroom video
recordings, the
researchers’ field,
and observation
notes

Teacher diaries
and interviews

Teacher
collaboration in the
form of pair
coaching within the
practice-based
approach

Collaboration
between ESOL and
content teachers in
the form of co-
teaching

Collaboration
among university
academics in the
form of co-teaching
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The practice-based cycle for
reflective and collaborative
practices widened the whole
participants’ engagement with
language, which improved their
perspectives. Plus, the reflective
nature helped both the teachers and
the researcher teachers to question
their implications critically.

A higher sensitivity to child and
professional development appeared
during the collaboration.
Combining the experiences and
practical concerns constructed a
valuable model for the students.
Likewise, this collaborative context
fertilized the nature of the
discussion, conversation, and
information sharing.

Information transfers, reflective
practices, close interactions among
the participants, diversity in
practices, and learning in a
comparative format were found to
be the positive outcomes of co-
teaching in a bilingual teaching
context. The content richness
revealed in this process was also
displayed.

The integration of a
practice-based
framework into the
curriculum of the
Department of EFL
teacher education
can be beneficial for
filling the gap
between theory and
practice.

Co-teaching can
enhance students’
English language
learning by
providing teachers
with a wide range of
collaborative
activities.

Students’
perspectives toward
co-teaching need
investigating. Co-
teaching processes
can become a good
tool for improving
teacher educators’
pedagogical and
personal aspects.
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Canaran & Case study
Mirici, 2020

Durley & Ge, Case study
2019

Giles & Yazan, Case study
2020

Giles & Yazan, Case study
2021

Turkish EFL in-
service teachers

Teachers
experiencing an
Open-ended PD
(professional
development)
program

ESL and
content teachers

ESL and
content teachers

Three EFL female
teachers working at
a foundation
university in Tirkiye

Six elementary
teachers (Five
Caucasian and one
Hispanic)

who teach different
subjects to ESL
learners in a school
district in a state in
the US

One ESL teacher
and one language
arts teacher both of
whom work in a
middle school in the
uU.s.

One ESL teacher
and one science
teacher in a middle
school in the U.S.

Semi-structured
interviews and
archival records
(lesson reports,
reflective papers,
and the teachers’
research report

Video-recorded
teacher meetings,
interviews, and PD
artifacts

Audio-recorded
interviews, video-
recorded
collaborative
sessions for lesson
planning, reflective
journals, lesson
plans, and field
notes

Three audio-
recorded
interviews, two
video-recorded
collaborative
planning sessions,
two reflective
journals, e-mail
responses, and
field notes
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Collaboration
among teachers in
the form of team-
teaching

Teacher group
collaboration within
the social and
collective discourse-
based context

Collaboration
between ESL and
content teachers

Collaboration
between ESL and
content teachers
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The team-teaching model
reinforced the teachers’ self-
awareness and efficacy, their
collective actions for problems to
EFL teaching and learning in the
classroom context, and their
personal and professional
development.

Open-ended PD supported the
teachers’ critical thinking, problem-
solving, and decision-making skills.
Further, their awareness of ESL
teaching and the learning process is
gradually raised through reflective
actions.

Collaboration for the literary course
increased negotiations, widened
teachers’ reciprocal understandings,
and reinforced their mutual sharing
of experience, knowledge, and
teaching and learning strategies.

The collaboration did not occur at
the desired level due to a lack of
time, planning, and of willingness
to share the roles during the
practices.

The model can
support EFL
teachers’ reflective,
critical, and
collaborative skills
and their CPD
(continuous
professional
development).

Exploration and use
of social discourse-
based Open-ended
PD practices can
come up with more
effective teaching
and learning.

Stakeholders should
consider the
integration of
collaborative models
into ESL learning
and the teaching
process to promote
professional teacher
development.

Collaborative
classroom nature
can sustain ESL
teaching and
learning even
though it may reveal
some difficulties for
the members.
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Greer &L eyland,
2018

Hajar & Manan,
2022

Han, 2021

Howlett &
Nguyen, 2020

Case study

Qualitative

Case study

Autoethnography
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EFL teachers
with different
language
backgrounds

EFL students
and teachers
involved in
ERT&L
(Emergency
Remote
Teaching and
Learning

EFL teachers

International
graduate
teaching
assistants
(IGTA)
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Five non-Japanese
Assistant Language
Teachers and nine
Japanese teachers
from primary and
middle schools

38 fifth-grade EFL
students and six
English teachers
from four state
schools

in Almaty,
Kazakhstan

Two Korean EFL
teachers who
collaboratively used
their P1 (professional
identity) in solving
pedagogical
problems

Two IGTAs co-
teaching a
compulsory course
to undergraduate
studentsina U.S.
state university

A corpus of seven
video-recorded
lesson-planning
sessions extracted
from a total of 65
recordings

Semi-structured
interviews

Narrative tools
including diaries,
memos and
summaries, and
semi-structured
interviews

Reflective notes
and reflective
journals

Collaboration
among EFL teachers
with different
language
backgrounds

Student-teacher and
student-student
collaboration

Teacher
collaboration

Teacher
collaboration in the
form of co-teaching
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CA-based (Conversation Analysis)
analysis of the recognitional
formulations, specifically for
understanding the name of the
activity revealed that discussion
collaborations could extend mutual
understandings and reshape EFL
planning and implementation
sessions.

ERT&L-based EFL learning
reinforced the students’ reflective
notions and reshaped the
interactions via technological tools,
however, collaboration was not at
the desired level among teachers,
students, and parents as well.

Building the Pl was reshaped by
negotiating and interactive aspects
revealed in the collaborative nature.
In the group collaboration, meaning
and opinion-sharing were revealed.

Co-teaching was found beneficial
for professional development,
constructing joint responsibilities,
and ongoing and reflective
discussions that extended and
reshaped the viewpoints.

CA- oriented
collaborative
contexts can ease
the exploration of
distinctive aspects of
the interaction
between teachers.

Designing language
learning contexts,
online or face-to-
face, should
consider the
participant features,
more collaboration,
and more
interactional
practices.

Spontaneous
collaboration and
interaction are great
tools for teacher
education programs.

Co-teaching can
serve non-native
English-speaking
faculties to build
international links in
the form of a cross-
cultural context.
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Hsieh et al., 2022

Karabuga, 2021

Kent, 2018

King, 2018

Lee, 2021

Multiple case
study

Qualitative

Qualitative

CA
(Conversation
Analysis)-based
design

CA
(Conversation
Analysis)-based
case design

ELF (English as
a lingua franca)
students and
teachers
attending cross-
cultural
exchange
projects

Preparatory
school EFL
teachers

EFL teachers in
the Korean
context

EFL teachers

EFL teachers in
South Korea

One English teacher
with experience in
EMI- and content-
integrated teaching
and his 35 students
attending the EMI-
Cross-cultural
Online Exchange
Program in Taiwan

Five prep school
EFL teachers
experiencing Lesson
Study (LS) groups in
the Turkish context

A Facebook group
with a total of 3,197
member teachers
and 7 administrators

Two co-teachers and
their 24 graduate
students in a US
university

Two teacher pairs
(one Korean and one
English teacher for
each pair) working
at the same private
elementary school in
Gyeonggi, South
Korea

Researchers’ notes
and observations,
project artefacts,
reflective student
journals, and
protocol-based
interviews

Semi-structured
pre- and post-
interviews, teacher
reflective journals,
and the
researcher’s field
notes

Timeline posts
revealed in the
Facebook group

Video-recorded
class sessions

Video-recorded
and corpus-
designed extracts

[brahim Sahin

Teacher-student and
student-student
collaboration

Teacher
collaboration in the
form of Lesson
Study

Teacher
collaboration via
social networking
sites

Teacher
collaboration in the
form of co-teaching

Teacher
collaboration in the
form of co-teaching

Melius: Journal of Narrative and Language Studies

The virtual exchange nature gave
the participants the chance to
collaboratively share views and
cultural aspects with other students,
further, their agency showed
valuable changes like being more
open to using English. The teacher
also facilitated them in using Web
2.0 tools in a collaborative format.

The LS format was seen as a tool
for collaboration opening the door
to social and professional
improvement. Plus, the participants
found it as contributing to the
quality of EFL teaching and
learning as well. Peer and group
reflective practices were seen as
critical.

The group involved various types
of sharing from social to research-
based concerns, which extended the
teachers’ engagement and
information sharing in terms of
professional and personal
improvement.

Joint initiation and feedback
aspects in the collaborative
classroom discourse appeared in
different IRF (initiation response
feedback) sequences.

Different versions of using
directive language were revealed
during the co-teaching procedure in
the form of asymmetry of taking
roles in paired interaction.

Virtual-enhanced
exchange programs
can feed student
agencies and teacher
agencies as well. At
this point, CALL-
assisted practices
can reinforce ELF
learning.

The LS practices
can be effective
when compared with
the traditional
conference- or
seminar-based
professional and
personal
development,
especially in EFL
contexts.

The role of Social
Networking
Services like
Facebook in EFL
teaching and
learning needs more
attention.

The collaborative
nature of discourse
can reveal various
interactional aspects
in EFL contexts.

Collaborative
teaching can open
door to gaining a
critical perspective
for EFL teachers.
CA-based practice
can be used for this
purpose.
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Lucero, &
Roncancio-
Castellanos, 2019

Nguyen & Ng,
2018

Piyumi
Udeshinee et al.,
2022
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Narration EFL pre-service
teachers
experiencing
the practicum

Grounded School leaders

theory-based and teachers in

qualitative Singapore

Design-based University

qualitative teachers and
undergraduate
students

Ingilizce Dil Ogretiminde Ogretmen Is Birligi: Bir Sistematik Derlem

34 pre-service EFL
teachers studying at
a private university
in Colombia

24 teachers and
school leaders from
four primary schools
in Singapore

Four university
teachers and eight
undergraduate
students attending an
English certificate
course froma
university in Sri
Lanka and

Teacher journals
and group talks

Interviews and
school visits
conducted by the
first researcher and
three volunteer
educators from the
Department of
English

Audio-recorded
conversations,
teachers’ reflective
papers, and
interviews

Teacher
collaboration in the
form of mentoring

Collaboration
between teachers
from different
subjects and school
leaders

Teacher
(researcher)-student
collaboration

Melius: Journal of Narrative and Language Studies

The interaction co-constructed
between mentors and their mentees
was regarded as a beneficial tool
for professional development.

The collaborative context
reinforced their integration of
English and music into Math
teaching. In this process, the
leaders contributed their
professional and personal
improvements in terms of
“sharing”, “improving”, and
“spreading” the practices.

The joint construction and
implementation of a regulatory
scale in a CALL-based context
facilitated the students’ language
learning, especially for anxiety.
Plus, it gave the researcher teachers
the chance to design- and practice-
based research for current teaching
concerns.

The collaborative
nature of the
practicum needs to
be considered to fill
the gap relations
between practice
and theory.

School leadership in
collaboration and
cooperation with
teachers can
enhance academic
outcomes and
teacher professional
development,
especially within a
larger sampled EFL
context.

Collaborative
actions and practices
in CALL-like
contexts can
contribute to the
improvement and
understanding of
social aspects of
language learning
and teaching.
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Villavicencio et
al., 2021

Wang, 2020

Wu et al., 2021

Ethnographic
case study

Qualitative

Case study

Immigrant
students and
teachers in
international
network
schools in the
us

Chinese EFL
learners

STEAM
(Science,
Technology,
Engineering,
Language Arts,
and
Mathematics)
team teachers in
the US

EL

(English learners)
immigrant students,
teachers, and
counselors from two
different school
types, namely
national and
international

Six EFL Chinese
students
experiencing group
activities

Eight 8t-grade
teachers (2 males
and 6 females)
participating in a
STEAM team
teaching group in
New York

Focus group
interviews,
classroom and
meeting

observations, field

notes, and
curriculum and
school documents

Semi-structured
interviews

Field observation
and recorded
informal
interviews
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Teacher
collaboration in
different school
contexts

Student-student
collaboration in the
form of friendship
groups

STEAM-based
teacher collaboration
in the form of co-
teaching

The level and quality of
collaboration showed differences in
terms of school type and climate. In
addition, the need for leader
teachers in constructing a
collaborative nature was stressed.
Collaboration was higher in the
international school contrary to the
national one due to having
immigrant students’ needs.

The study revealed that the group
activities positively influenced the
students’ language and emotional
learning in a collaborative nature.
However, lack of effective teacher
instructions, demotivation to
integrate into cultural dialogues,
and problems of group design was
stated as the negative aspects of
this collaboration.

The transdisciplinary nature of the
team worked but not in all teaching
times due to a lack of practical
information, but it enabled a time
and place flexibility to work
together both in the form of
synchronous and asynchronous
formats.

Contexts including
immigrant EL
students need further
research in terms of
teacher, school, and
society
collaborations.
Collaborative
actions can also be a
key to EL teachers’
professional
development.
Regarding the
cultural and
contextual concerns,
further studies and
practices are
suggested to benefit
from the power of
Collaborative
Learning, especially
in EFL contexts.

STEM- and
STEAM-based
teaching practices
will be a major focal
point for curriculum
designs, professional
development, and
co-teaching
practices.

Melius: Journal of Narrative and Language Studies
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Table 3. Characteristics of Mixed-method Studies
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Author Research
Design

Chaovanapricha&  Mixed-

Chaturongakul, methods

2020

De Jong et al., Multiple case

2019 study

Farahian & Mixed-method

Parhamnia, 2021

Context and
Population

ESP (English for
specific purposes)
university teachers
and students
studying Business
English in
Bangkok

Teachers working
at vocational

secondary schools
in the Netherlands

EFL Iranian pre-
service teachers

Sample

Three English
teachers of Business
English and three
subject teachers of
ESP, and their
students

20 teachers within
five groups from
different school
disciplines

11 EFL teachers (nine
females and two
males) who attended
an MA program

Data Instruments

Classroom
observations and
group interviews, and
student questionnaire

Questionnaires and
interviews

A reflective scale and
semi-structured
interviews

Type of Collaboration

Teacher collaboration
regarding the
interdisciplinary format

Teacher collaboration
regarding the
interdisciplinary format

Teacher collaboration
through reflection

Melius: Journal of Narrative and Language Studies

Key findings

The collaboration
enabled the teachers to
mutually learn,
produce, and get
reflective feedback
while time, content, and
material-related
differences were seen
as the limitations of this
collaboration.

Collaboration was
affected by contextual,
student- and teacher-
related, and cultural
aspects where it was
used.

Reflective practices
conducted with peer
and collaborative
sessions were regarded
as beneficial for
information and
experience sharing, and
professional training.
However, inadequate
external support for
discussion and
collaboration sessions,
workload, competitive
teaching contexts, and
negative beliefs about
collaboration were
among the most
significant barriers.

Implications

The collaboration
between content and
subject teachers can
help teachers and their
students to improve
their ESP skills and
extend their
professional
experiences.

Opportunities to ease
the practical concerns
of collaboration are the
responsibility of all
stakeholders.

Reflective activities for
teacher collaboration in
EFL contexts,
specifically in graduate
education will enhance
and sustain teacher
professional
development.
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Mohamadi
Zenouzagh, 2022

Naylor & Gibbs,
2018

Zadorozhna et al.
(2020)

Mixed-method

Mixed-method

Pre-service
EFL teachers
in Ukraine

EFL Iranian
Teachers

Pre-service
teachers Science
and English
teachers using
technology-
integrated
practices

EFL Pre-service
teachers

Six groups of five
Iranian teachers (eight
males and twenty-two
females) and three
supervisor assistant
professors from the
EFL department

24 Science and 13
English pre-service
teachers studying in a
UK university and
collaborating with a
Norwegian College
for an international
project

60 student teachers
taking the course on
ELT methodology

Teacher
questionnaire, E-
collaborative
discussion forum
(ECDF), educational
videos, and non-
participant
observation

Survey and semi-
structured interviews

Student reflective
papers, focus group
discussions, and a
survey

[brahim Sahin

Teacher collaboration
via e-platforms

Collaboration between
Science and English
teachers, and between
teachers and students

Collaboration between
teachers in the form of
co-teaching

The ECDF platform
functioned as a social
mediator regulating
collaborative and
interactional actions by
providing the teachers
with a flexible and
comfortable context for
freely expressing
experiences and ideas.

Pre-service teachers
had positive attitudes
toward the use of
technology for
collaborative teaching
and learning. The
collaborative process
enhanced knowledge
and experience sharing
for both teachers and
students. Further, the
use of the iPad to build
e-books revealed more
autonomy.

Both student and
teacher professional
outcomes were
positively influenced
by co-teaching.

ICT-integrated
practices can help EFL
teachers improve their
psychological, social,
and professional skills,
however, further
research should
consider possible
external factors
influencing the nature
of interaction and
online collaboration.

Mobile-assisted
language learning and
teaching can become a
beneficial tool for the
professional and
pedagogical
development of
teachers.

Integration of co-
teaching practices into
EFL teacher education
can sustain efficiency
in language learning
and teaching.

Melius: Journal of Narrative and Language Studies
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Prof. Dr. Ahmet BESE Anmisina (1961-2023)
In the Memory of Prof. Dr. Ahmet BESE

Kamil CiVELEK*

“Her nakista o mana; Olecegiz ne ¢are?
Hayattan canli 6liim, giinahtan baskin rahmet;

Beyoglu tepinirken aglar Karacaahmet ...”

Nereden baslamali, nasil yazmali diye ¢ok¢a diisiindiim, editorlerimiz Dr. Alper
TULGAR ve Meryem ODABASI'nin derginin bu ilk sayisinda seninle ilgili bir anma yazisini
yazip yazamayacagimi sordugu o ilk giinden beri. Insanin bir baba, bir agabey gibi sevdigi, bir

dostunun, bir can yoldasinin, sirdaginin erken gidisinin ardindan yazmasi1 meger ne zor imis!

1 Dog. Dr., Atatiirk Universitesi, Edebiyat Fakiiltesi, Amerikan Kiiltiirii ve Edebiyat: Boliimii, ckamil @atauni.edu.tr




Prof. Dr. Ahmet BESE Amisina (1961-2023)

In the Memory of Prof. Dr. Ahmet BESE

Oyle bir gidis ki bigaklanmus dal gibi ayr1 diistiik sairin dedigi gibi. Ne sozciikler yetiyor
ne de yliregim el veriyor duygu ve dislinceleri yaziya dokmeye. Belki de ka¢ gece
sabahlayacagim seninle sensizliginde tipki akademik kariyerlerimiz igin beraberce
sabahladigimiz zamanlardaki gibi. “Gorev beklemez, 6nce is!” derdin hep, o nedenle yazilacak

bu yaz1 ne kadar zor olsa da!

Tanimayan canlar i¢in kisa bir 6zgecmisle baslayacagim. Ancak bdylesi dolu dolu bir
omrii kisa bir yaziya sigdirmak olanakli olmadigindan Prof. Dr. Ahmet Bese’nin akademik

calismalarini igeren ayrintili dzgegmisini? yazinin sonuna ekleyecegim.

Erzincan/Kemaliye Boylu kdyii niifusuna kayitl Ahmet Bese, 1961 yilinda Istanbul’da
dogdu. Ik, orta ve lise egitimini Istanbul’da tamamladi. 1981 yilinda lisans egitimiyle baslayan
Atatiirk Universitesi maceras1 benim de 28 yilina tanik oldugum tam 42 yil boyunca siirdii.
Yiiksek Lisans programini 1989’da tamamlayan Bese, 1995°te Edebiyat Doktoru oldu. 1994—
1996 yillar1 arasinda Ege Universitesi, Edebiyat Fakiiltesi, Amerikan Kiiltiirii ve Edebiyat:
Béliimiinde calisti. 1996°da Atatiirk Universitesi Ingiliz Dili ve Edebiyat: Boliimiinde goreve
baslayan Bese, Atatiirk Universitesi, Iletisim Fakiiltesi Dekan Yardimciligi, Turizm
Isletmeciligi ve Otelcilik Yiiksekokulu kurucu Miidiirliigii ve iki donem Yabanci Diller
Yiiksekokulu Midiirliigli, Sosyal Bilimler Enstitiisii Yonetim Kurulu iiyeligini iceren ¢esitli
idari gorevlerde bulundu. Londra Universitesi ve Toronto Universitesi’nde burslu olarak
arastirmalar yapan Bese, 2006-2007 yillar1 arasinda Fulbright Bilimsel Arastirma bursu ile New
York Universitesi’nde calisti. 2009°da dogentlige ve 2014’te profesorliige atanan Bese,
Edebiyat Fakiiltesi, Ingiliz Dili ve Edebiyati ile Amerikan Kiiltiirii ve Edebiyati Boliimii
Bagkanlig1 gorevlerini yerine getirdi. 2021-2023 yillar1 arasinda Kirgizistan-Tiirkiye Manas
Universitesi Rektor Basdanismanligi ve Edebiyat Fakiiltesi dekanligi gorevlerinde bulundu.
Pek ¢ok ulusal ve uluslararasi kongre, sempozyum ve calistayin diizenleme ve bilim
kurullarinda bulunan Bese, ulusal ve uluslararasi bir¢ok dergide bilim kurulu {iyeligi ve ¢ok

sayida hakemlik yapmuistir.

“Bir ac1, sonuna kadar yasanmadik¢a gecmez, insanin yarim acidan talihi yok; ya hep
ya hig. Ta ki hissizlesene dek acisin1 gekmek zorunda. Peki, gecgti mi? Hayir, aslinda gegmedi;
senin bir parcan oluverdi” derken Samuel Beckett, sanki i¢inde bulundugum durumu tanimlar

gibi. Oyle bir parga ki sol yanimda olacak hep bu can bu tende durduk¢a! Oysa ne ¢ok ani

2 Ayrintili 6zgegmis, Atatiirk Universitesi, Edebiyat Fakiiltesi, Amerikan Kiiltiirii ve Edebiyat: Béliimii Dr. Ogr. Uyesi Deniz
ARAS tarafindan hazirlanmistir.
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biriktirmistik ve biriktirecektik nicelerini seninle sevgili hocam, agabeyim, can dostum!
Olmadi, olamadi, izin vermedi bu amansiz hastalik, ne de ¢abuk kopardi seni bizden! Ama
merak etme isyan yok sdzlerimde, senden 6grendim -ilk ¢ocugumun 6liimiinde bana verdigin
teselliden- tevekkiili. Bir de tedavi siirecindeki durusundan, asaletinden ve metanetinden;

sOylerdi gozlerin zira konugsmadan da dertlesirdi bakislarimiz.

Meger yokluguna alistirmak i¢inmis Kirgizistan’a gidisin. Heyhat! Gel gor ki kolay
degildi alismak gbdzden 1rak olusuna, simdi de yokluguna! Mevlana’nin dedigi gibi “goniile
giren gozden 1rak olsa ne olur”. Goniillere girmeyi hep bilirdin, cocugundan yaslisina hemhal
olurdun. Maddi-manevi comertliginle en giizel 6rnek hep sendin (bana ve ornek almasini

bilenlere)!

Bu diinyadan bir Ahmet Bese gecti. Hem de ne gecis! Pek az insana nasip olacak bir
sekilde de ugurlandin akademiden. Canindan ¢ok sevdigi bayrak, yakalardaki resmiyle birlikte
tabutunda da yerini almisti, tekbir seslerine kar ve tipi eslik ediyordu -sanki ¢ok sevdigi
Erzurum’u onu boyle gonderiyordu son yolculuguna- yaslara bogulmus gozlerin caresizliginde.
“Herkes kendine yakisani yapar” derdin, yine kendine yakisani yaptin, bdylesi bir gidisten

baskas1 da yakigsmazdi sana!

Sayfalarca yazdim can dostum, agabeyim Ahmet Bese anisina, ancak burada sizlerle
sadece bu satirlar1 paylasilabiliyorum affiniza siginarak; daha ¢ok siz okurlara degil de Ahmet
Bese’ye seslendim zira. Yazmak bir nebze teselli oldu belki de sizlayan, aligmaya galisan sol
yanima... Ama “alistilmadi!” tipki destanin dedigi gibi “Alisilir 6liimlere de demistin/siyahlara

bile alisilir/giiniin birinde demistin/alisilmadi!” Alisilmayacak da!

Akademi, Ingiliz Dili, Amerikan Kiiltiirii ve Edebiyat1 camiasi, sosyal bilimlere ve isine
tutkuyla bagh ¢ok degerli bir bilim insanini ve idareciyi; 6grencileri, adil, sevecen, 6zenli ve
sabirli bir hocay1; Bese Ailesi Sinan’1, bir oglu, bir kardesi, bir esi, bir babay1, bense sevgili
agabeyimi, asil, nazik, disiinceli, vefal, igten, merhametli, comert, her anlamda bir yol

gosterici can dostumu, AGAM yitirdim, ¢ok erken, apansiz...
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30. Bese A. (2004). Yabancilasma Diis Gergeklik Yanilsama. Atatiirk Universitesi Fen-Edebiyat
Fakiiltesi Sosyal Bilimler Dergisi (33), 205-213. (Kontrol No: 1256804)

31. Bese A. (2003). Post War American Domestic Drama from Ethical Difficulties to Ethical
Nihilism. Interactions: Ege ingiliz ve Amerikan Incelemeleri Dergisi (33), 1-8. (Kontrol No:
1256806)

32. Bese A., Tilbe Y. (2001). The Image of Woman in The Sound and The Fury a Feminist
Approach. Atatiirk Universitesi, Fen-Edebiyat Fakiiltesi, Sosyal Bilimler Dergisi (27), 7-15.
(Kontrol No: 1256811)

33. Bese A. (2001). Antiquity and the Making of American Myth: The Oresteia and Mourning
Becomes Electra. JAST: Journal of American Studies of Turkey (13), 13-22.

34. Bese A. (2008). Gokdelenin Golgesinden Bakarken. Hiirriyet Gosteri: Sanat Edebiyat Dergisi
(293), 66-74. (Ulusal/Hakemsiz) (Yayin No: 1256836)

35. Bese A. (2006). Tahsin Yiicel in Kumru ile Kumru Romaninda Anadolu imgeleri. Hiirriyet
Gosteri: Sanat Edebiyat Dergisi (278), 12-16. (Ulusal/Hakemsiz) (Yayin No: 1256841)

36. Bese A. (2003). Modern Toplumlarda Genglik ve Sorunlari. Cumhuriyetimizin 80. Kurulus
Yildoniimiine Armagan, 61-64. (Ulusal/Hakemsiz) (Yayin No: 1257197)

ULUSLARARASI BIiLIMSEL TOPLANTILARDA SUNULAN VE BiLDiRi
KiTAPLARINDA (PROCEEDINGS) BASILAN BILDIRILER:

1. Bese A. (2021). Tirk Diinyasi ve Covid-19: Pandemi Golgesinde Tiirk Diinyasinda
Dayanigsma. Tiirk Diinyasinin Diinii, Bugiinii ve Gelecegi Sempozyumu, 133-139 (Tam Metin
Bildiri/S6z1li Sunum) (Yaym No: 7395611)

2. Bese A. (2021). End of Dialogue: Monologue as an Expression in the 21st Century.
International Scientific Online Conference “Society, Language and Culture of the 21st Century”
(Ozet Bildiri/Sézlii Sunum) (Yaymn No: 7395804)
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3. Bese A. (2021). The Black Arts Movement and Its Reflections. The 1st International
Scientific Online Conference “Contemporary Prospects and Tendencies in Language,

Literature and Culture” (Ozet Bildiri/S6zlii Sunum) (Yaym No: 7396028)

4. Bese A. (2003) American Democracy with Regard to Cultural Diversity. Proceedings of the
6th Annual Ege University Cultural Studies Symposium: Globalization and Transcultural
Issues in the New World Order, 174-184. (Tam Metin Bildiri) (Yaym No: 1257190)

5. Bese A. (2018). Diinden Bugiine Amerika’da Edebiyat vee Hayat (Literature and Life in
America from Past to Present). 4. Uluslararasi Tiirk Soleni Tirk Kiiltiiri Sempozyumu. (Tam

Metin Bildiri/S6z1lii Sunum) (Yayin No: 4713777).

6. Bese A. (2016). Turkish Academics Views of English Grammar Teaching Explicit or
Implicit. Uluslararas1 Cagdas Egitim Arastirmalari Kongresi, (Ozet Bildiri/Sézlii Sunum)
(Yaym No: 2947986)

7. Bese A. (2016). Middle Eastern Migration to and Re-Movement from the United States,
Syrians and Lebanese. 4™ Turkish Migration Conference (Tam Metin Bildiri/Sozlii Sunum)
(Yaym No: 2947982)

8. Bese A. (2016). Kiiresellesmenin Kiiltlirel Etkileri. 4. Uluslararasi Tiirk S6leni (Tam Metin
Bildiri/S6zlii Sunum) (Yayin No: 2947973)

9. Bese A. (2016). Presentation of Culture in Language Teaching Through Drama. The First

International Teachers in Collaboration Conference (Ozet Bildiri/Sézlii Sunum) (Yaym No:

2947968)

10. Bese A. (2016). 19. Yiizyilda Amerikan Misyonerlerinin Anadolu’daki Faaliyetleri. 3.
Uluslararast Tirk So6leni: Tirk Kiiltirii Sempozyumu Bildirileri (Tam Metin Bildiri/Sozli
Sunum) (Yayin No: 2947943)

11. Bese A. (2013). The Reflection of Chicano Culture in Luis Valdez Dramas Autos Actos
and Mitos. XVI. Congress of the International Federation for Latin American and Caribbean
Studies (Ozet Bildiri/Sézlii Sunum) (Yayin No:1257343)

12. Bese A. (2013). Censorship in Media and the Arts in Turkey in View of Western Examples.

2" International Symposium on Language and Communication: Exploring Novelties (Ozet

Bildiri/S6zlii Sunum) (Yayin No:1257330)
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13. Bese, A. (2012). Monologic Narrative as a Creative Mode of Communication in Western
Drama. International Symposium on Language and Communication: Research Trends and
Challenges (Tam Metin Bildiri/S6zlii Sunum) (Yayin No: 1257196)

14. Bese, A. (2012). Storytelling and Subjectivity in the Dramas of August Wilson and David
Rabe. 4™ International Conference on American Drama and Theater, (Ozet Bildiri/Sozlii
Sunum) (Yayin No: 1257214)

15. Bese, A. (2012). 19. Yiizyilda Amerikan Misyoner ve Diplomatlarin Anadolu’daki
Faaliyetleri. III. Uluslararas: Tiirk Soleni, Giines Vakfi (Ozet Bildiri/S6zlii Sunum) (Yaym No:
1257211)

16. Bese, A. (2011). Racial Memory Evoked by Conjurer Characters in August Wilson’s Plays.
Facing the Past, Facing the Future: History, Memory, Literature Uluslararas1 Konferansi, 46-
66. (Tam Metin Bildiri/S6zlii Sunum) (Yaym No: 1257193)

17. Bese, A. (2010). The Significance of the Blues as a Cultural Expression in Ma Rainey’s
Black Bottom. The Art of Language: Cultural Expressions in American Studies, 34™"

International American Studies Conference (Ozet Bildiri/S6zlii Sunum) (Yayim No: 1257205)

18. Bese, A. (2009). Racial Memory Evoked by Conjurer Characters in August Wilson’s Plays
Bynum Walker Archangel Gabriel Aunt Ester and Stoolpigeon. Facing the Past, Facing the
Future: History, Memory, Literature Uluslararasi Konferans1 (Ozet Bildiri/Sézlii Sunum)
(Yayin No: 125720

19. Bese, A. (2007). Freedom of Speech in Performative Arts in the US and in Turkey. The
International/Intercultural Program, The Institute of Intercultural Education, Florida

International University (Tam Metin Bildiri/S6zlii Sunum) (Yayin No: 1257172)

20.Bese, A. (2006). The Creative Arts in Turkey Freedom of Expression and Censorship.
Multinational Institute of American Studies Colloquia Series, Steinhardt School of Culture,

Education and Human Development (Tam Metin Bildiri/S6zlii Sunum) (Yaym No: 1257171)

21.Bese, A. (1998). Post War American Domestic Drama From Ethical Difficulties to Ethical
Nihilism. PAAS’98 International Conference (Ozet Bildiri/S6zlii Sunum) (Yaym No:
1257202)
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ULUSAL BIiLIMSEL TOPLANTILARDA SUNULAN VE BiLDIiRI KITAPLARINDA
BASILAN BiLDIiRIiLER:

1. Bese, A. (2016). Kiiresellesme ve Yansimalar1. Atatiirk Universitesi Kiiltiir Merkezi (S6zlii
Sunum) (Yayin No: 2947996)

2. Bese, A. (2015). Edebiyatta ve Sanatta Sansiir. Edebiyat Fakiiltesi Geleneksel Konferanslar
Dizisi (Ozet Bildiri) (Yaymn No: 1387224)

3. Bese, A. (2015). Kizilderili Kabilesi Navajolar. Seminer Giines Vakfi (Yayin No: 2022310)

4. Bese, A. (2010). Sosyo Kiiltiirel Degisimin Amerikan Sanat ve Edebiyatina Yansimasi.
Atatiirk Universitesi, Edebiyat Fakiiltesi, Pazartesi Konferanslar1 Dizisi (Ozet Bildiri/Sozlii
Sunum) (Yayin No: 1257226)

5. Bese, A. (2009). Cagdas Amerikan Tiyatrosunda Konusan Ozne ve Postmodern Soylem
Omekleri. M. Ruhi Esengiin Anma Toplantis1: Edebiyatta Dil, Zaman, Mekan, Atatiirk
Universitesi (Ozet Bildiri/Sézlii Sunum) (Yayin No: 1257224)

6. Bese, A. (2002). Antiquity and the Making of American Myth The Oresteia and Mourning
Becomes Electra. 27" Annual American Studies Seminar: Myths and Legends in America:
America in Myths and Legends (Ozet Bildiri/S6zlii Sunum) (Yaym No: 1257222)

7. Ergin, S., Bese, A. (2001). Messiahs For and Against the Dominant Culture, 26" Annual
American Studies Seminar: Speaking from the Margins: Multiple Identities in Contemporary
America (Ozet Bildiri/) (Yaym No: 1257221)

8. Bese, A. (1995). Women in Society: A Sceneric Presentation of Women in Modern American
Drama. 20" Annual American Studies Seminar: 1975-1995: Looking Backward (Ozet Bildiri)
(Yaym No: 1257216)

ULUSAL/ULUSLARARASI KIiTAPLAR VEYA KiTAPLARDAKI BOLUMLER:

1. Bese, A. (2009). Introduction to American Dramatic Literature. Fenomen Yayinlari, Basim
sayist: 1, Sayfa Sayis1 113, ISBN: 978-605-60932-1-0, Tiirk¢e (Ders Kitab1), (Yayin No:
57935)

2. Bese, A. (2007). Monologue in Contemporary US Drama Exposing American Voices.

Atatiirk Universitesi, Basim sayist: 1, Sayfa Sayis1 148, Ingilizce (Bilimsel Kitap), (Yaymn No:
57940)
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3. Bese, A (2007). Amerikan Tiyatrosunda Aile ve Basar: Diigii: Arthur Miller & Edward Albee.
De Ki Basim Yayim Ltd. Sti., Basim sayisi: 1, Sayfa Sayist 159, ISBN: 978-9944-492-16-4,
Tiirkge (Bilimsel Kitap), (Yaymn No: 57941)

4. Bese, A. (2015). Old Stories New Readings The Transforming Power of American Drama,
Boliim adi: Storytelling and Subjectivity in the Selected Dramas of August Wilson and David
Rabe, Cambridge Scholars Publishing, Editorler: Lopez-Rodriguez, Miriam, Pineda-
Hernandez, Inmaculada, Munoz, Alfonso Ceballos, Basim sayisi: 1, ISBN: 978-1-4438-7224-
9, Ingilizce (Bilimsel Kitap), (Yayin No: 1387215)

5. Bese, A. (2014). New Research into Culture Media and Communication, Bolim adi: A
Monologic Narrative as a Creative Mode of Communication in Western Drama (Chapter One),
MacroWorld, Basim sayisi: 1, Ingilizce (Bilimsel Kitap), (Yaymn No: 1257351)

6. Bese, A. (2014). El Viejo Mundo Y EIl Nuevo Mundo En La Era Del Dialogo, Boliim adi: The
Reflection of Chicano Culture in Lois Valdez’s Dramas: Autos, Actos and Mitos, Universidad
de Ankara, Editér: Oznur Seckin, Basim sayisi: 1, ISBN: 978-605-136-169-7, ingilizce
(Bilimsel Kitap), (Yayin No: 1257388)

7. Bese, A. (2012). The Transnational Turn in American Studies Turkey and the United States,
Boliim adi: Thoughts on Censorship in Turkey and the West, Peter Lang, Editor: Tanfer Emin
Tung, Bahar Giirsel, Basim sayisi: 1, ISBN: 978-3-0343-0552-5, Ingilizce (Bilimsel Kitap),
(Yaym No: 1257170)

8. Bese, A. (1991). Avrupa Toplulugu Ulkelerinde Aile Politikasi, Boliim ad1: Biiyiik Britanya
(Birlesik Krallik), Bagbakanlik Aile Arastirma Kurumu Baskanligi, Editorler: Wicks, M. ve R.
Chester, Basim sayisi: 1, Tiirkge (Kitap Terciimesi), (Yayin No: 1257231)
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Ahmet’e
To Ahmet
Mukadder Erkan!

Mektup, uzakta bulunan bir dosta haberlesmek amaciyla gonderilen yazi tiirii. Sana bir
mektup yazmak istedim kadim dostum. Biliyorum, bu mektubu hi¢ okumayacaksin.
Okuyamayacaksin. Cok uzak bir diyardasin kimsenin bilmedigi, geri donmedigi. Belki bir

sekilde haberdar olacaksin, kim bilir.

Akademik hayata hemen hemen ayni yillarda bagladik. Y1l 1982. Ihtilalin gélgesi altinda
ben birinci sinifta sen de ikide. Oyle gecip gitti iiniversite dgrenciligi. Yillar ve yillar. Arastirma
gorevlisi oldun, bir yil sonra da ben. Birlikte doktora egitimi. Glines Hoca’nin Amerikan
Tiyatrosu dersleri, Giilden Hoca’nin Psikanalitik elestiri dersleri. Yildiz Hoca’nin Diinya
Tiyatro Tarihi dersleri. Erdal Hoca’nin 19. Yiizyil, 20. Yiizy1l ingiliz Edebiyat: dersleri. Daha
bdyle nice dersler. Birlikte yuttuk siralardaki tozu. Toz derken metaforik anlamin yam sira
gercekten de tozdan bahsediyorum, bilirsin. Tozluydu siralar. Hele dil laboratuvarinda bir karig
toz tutmus masada Erdal Hoca’nin karsisinda kah yaptigi bir espriye giiliip kah cevap
veremedigimiz sorularin karsisinda iiziintliyle az zaman harcamadik o siralarda. Doktor olduk,
0 zamanki unvanla yardimer dogent olduk, dogent ve profesor olduk. Ama her seyden 6nemlisi

sen kadim dost oldun. En dar zamanimda, kar kis, yagmur ¢amur demeden kostun geldin.

Harika bir esle evliligine, harika ¢ocuklarinin dogumuna, biiytimelerine taniklik ettim.
Cocuklarimiz1 birlikte biiyiittiik. Hi¢ saymamistim ama simdi idrakine vardim da tam 41 yillik
dostumdun Ahmet. 41 yil sonra kardessiz biraktin. Telefonu her actiginda bana ablam deyisin
hala kulaklarimda yankilanir. Bana sabrettin. Yalnizca bana degil, etrafindaki herkese sabrettin.
En olmadik taleplerle gelenlere bile giiler yiiziinii eksik etmedin. Kirmadan génderdin. Darda

olan herkese yardim ettin. Ben sahitim iyi bir insandmn. Iyi bir hocaydin. Ogrencilerin senin

1 Prof. Dr., Atatiirk Universitesi, Edebiyat Fakiiltesi, Ingiliz Dili ve Edebiyat1 Béliimii, merkan@atauni.edu.tr
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odana kosup gelirdi baslar1 sikisinca ya da akademik bir konuda daralinca. Higbirini geri
cevirmedin. Nereden biliyorsun diye sorma muzip muzip, ¢iinkii onca yil yan odamda oturdun,
ince duvarlarin arkasindan gelen kahkahalarin benim yiiziimii de giildiiriirdii. Moralimin ¢ok
bozuk oldugu zamanlarda bile teatral anlatim yeteneginle bir seyler sdyleyip asik suratimi
aydinlatirdin. Ciinkii sen Ahmet Bese’ydin ya da ¢ok yakinlarmin bildigi isminle sen Sinan

Bese’ydin. Hastaligini bana haber verdiginde bana moral veren yine sen oldun.

Soguk bir kis giinii yogun bir kar yagis1 altinda seni topragin koynuna biraktik. Ikimiz de

gayet iyi biliyoruz ki, 6liim 6biir diinyaya acilan kapidir.

Bilirsin, duygularimi hep orterim. Ama seninle ilgili bir yazi istediklerinde bunca yillik
dostlugu ancak su birkag sozle dile getirebildim. Aslinda seninle paylastigimiz koskoca bir

akademik hayat elbette bu satirlara sigmaz, gerisi seninle benim bellegimde.

Biz senden raziydik. Rabbim de senden razi olsun, rahmet ve merhamet eylesin, mekanin

cennet olsun, kadim dostum.
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Ahmet Hoca Olmak
To Be Professor Ahmet
Tuba BAYKARA?

0Oz

Bu yaz1 Prof. Dr. Ahmet BESE’nin (31.10.1961-31.01.2023) anisina kaleme alinmistir.
Amerikan Edebiyati alanimma o6nemli katkilar saglamis olan Bese’nin aramizdan erken
ayrilisinin hala derin iizlintiisiinii yasamaktayiz. Onun &grencisi olma ayricaligini elde etmis
olmanin hakli gururu ve yoklugunun yarattig1 eksiklik duygusu ile Ahmet Hoca’y1 yiizimiizde

buruk bir tebessiim ve rahmetle aniyoruz.

Ahmet Hoca Olmak

Ahmet BESE, bundan sonra Ahmet Hoca (¢iinkii samimiyeti severdi), benim akademik
kimligimin mihenk tasidir. Kendisinden sadece doktora dersleri ama firsatin1 elde etmis olsam
da onun Ogrencisi olmanmn ayricaligini hep hissettim. Profesorliigiinii algak goniilliigi,
hosgoriisii ve derin merhameti ile taglandiran Ahmet Hoca, 6grencilerinin gonliinde taht
merhameti ile kazandigi nice goniiller vardir. Ahmet Hoca’nin akademik bilgisini anlatmak
haddim olmadigi igin, benim akademisyen kimligimin sekillenmesindeki etkin roliinii dilimin
dondiigii ve hafizamin izin verdigi sinirlar icerisinde anlatmaya calisacagim.

Ben onu babacanligi ve merhameti ile hatirlayacagim her zaman. 2012 yilinin subat
ayinda bes yil siirecek olan doktora egitim siirecim basladi. Ahmet Hoca ile iki y1l ders donemi,
lic y1l da tez yazma siireci olmak iizere bes yillik bir paylasimimiz oldu. Bu mesakkatli siirecte
hep kolaylastiran ve motive eden taraf oldu. Tathh dili ve naifligi, kendisine olan
sorumluluklarim noktasinda hep daha dikkatli davranmaya itti beni. Ciinkii 6grencisine deger

verdigini hem s6zleri hem de davraniglariyla belli ederdi. Ahmet Hoca’ya karsi hata yapmak

! Doktor Ogretim Uyesi, Nevsehir Hac1 Bektas Veli Universitesi, Egitim Fakiiltesi, tubabaykara@nevsehir.edu.tr
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istemezdiniz ¢ilinkii onu lizmek istemezdiniz. Bana nasil bir akademisyen olunmasini
gerektigini, rol model olarak 6gretti. Higbir sorum yanitsiz, hi¢bir sorunum ¢6ziimsiiz kalmadi.
Bilgi paylasimindaki comertligini, akademi disindaki hususlarda da gosterme gayreti
icerisindeydi. Doktora derslerine il disindan gidip gelmeme ragmen, kendimi hi¢ yalniz ve
caresiz hissetmedim Erzurum sogugunda. Odasina ilk girdigimde “karnin a¢ mi, kalacak yerin
ve har¢ligin var mi” sorulari ile beni karsilayarak, destegini her zaman hissettirdi. Doktora
derslerimin ilk donemi hem akademik hem de fiziksel sartlar bakimindan oldukgca zorlu gecti.
Yogun kar yagislarindan dolay1 yolda kaldigim zamanlar oldu. O donemlerde, danismanim
olmamasina ragmen, sag salim varip varmadigimi1 mutlaka sorardi. Yogun kar yagisinin oldugu
bir giin, otobiis beklerken aradi beni. “Buralarda kar ¢ok yogun, orada durumlar nasil” diye
sordu. Ben de benzer bir hava oldugundan bahsedince, “Bu havada yola ¢ikma. Allah korusun,
bir sey olursa ¢ok iiziiliirim sonra” dedi. Otobiis duragindan eve donerken, Ahmet Hoca’ nin
merhametine hayran kalmis ve ne kadar sansli oldugumu bir kez daha anlamistim.

Doktora yeterlilik sinavi i¢in esimle birlikte gittigimizde, odasinda her zamanki
babacanlii ile karsiladi bizi. Temmuz ayina denk gelen bir Ramazan ayi1ydi. Aksamina iftara
davet etti evine. Ogrenci mahcubiyeti ile “son tekrarlarimi yapmam lazim” diyerek tesekkiir
etsem de “benim misafirimsiniz, itiraz istemem?” diyerek evinde agirladi bizi. Kendisi gibi giiler
yiizlii esi ve gocuklariyla o zaman tanigma firsatt buldum ve Ahmet Hoca’ya bir kez daha
hayran oldum. Miitevaziligi ve hos sohbeti ile maneviyatinin birlestigi bir iftar yemegi olarak
anilarimda kaldi. Su an 6grencilerimle kurdugum yakin diyaloglar, samimi sohbetler, ortak
oldugum dertleri ya da sevingleri, mezun olsalar dahi kopmayan bagimizin temelleri Ahmet
Hoca’nin evindeki o samimi iftar sofrasinda atildi. Bana “yaptigin iyiliklerle anilan bir
akademisyen ol” nasihati her zaman kulagimda. “Zorlastiran olmak kolaydir, 6nemli olan
dinimizin de emrettigi gibi kolaylastiran olmak” derdi ve bunu hayatim boyunca hatirlamami
nasihat ederdi. Ders aralarina sikistirilan hayat dersi niteligindeki bu sohbetlerimizin kiymetini
daha iyi anliyorum simdi. Her sohbeti, hem akademik hem de hayat dersi niteligindeydi ve
sadece benim i¢in degil tiim 6grencileri i¢in ¢ok kiymetliydi.

Doktora derslerim ve tez yazma siirecim onun destegi ile en az stresle gecti diyebilirim.
Elindeki kaynaklar1 paylagsmasi, akademik arastirma konusundaki destegi, tikandigim
noktalardaki miidahalesi ve her zaman arkamda durmasi, ona olan saygimi ve sevgimi arttiran
etmenlerdi. Akademik caligmalarimda mutlaka not alarak ¢alisma yontemim, ele alacagim
konularda emin oluncaya kadar okumaya devam etmelerim ve ¢calismalarimda disiplinli ve titiz
bir yol izleme gayretim, Ahmet Hoca’nin bana akademik mirasidir. Ogrencileriyle olan etkili

iletisimi, uyarirken bile 0Odiin vermedigi nazik tavri ve kendimizi akademik agidan
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gelistirmemiz yoOniindeki Onerileri akademik hayatim boyunca minnetle hatirlayacagim
hususlardir. Ayrica empati yaparak 6grencilerle iletisim kurmak ve 6grencilerin akademik
basarilarinin yani sira ahlaki ve insani degerlere onem vermeleri i¢in yol gosterici olmak,
Ahmet Hoca’nin 6grettigi yolun, akademik hayatimda rehberim olmasina vesile olmustur.
Keske lisans ve yiiksek lisans 6grenimim siiresinde de 6grencisi olma sansini elde eden
daha sansl 6grencilerinden biri olsaydim ama hayat doktora dersleri ile sinirl1 tuttu bu siireyi.
Bu kisa siire dahi, akademik kimligimin sekillenmesinde 6nemli rol oynadi. Vefat haberini
aldigimda yasadigim duygularin kelimelerle tarifi yok ama akademide ‘yetim’ kaldigimi
hissettim diyebilirim. Erzurum’a bu kez, Ahmet Hoca’ya son vazifemi yerine getirmek igin
gittim. Ahmet Hoca’yi, ‘Ogrencisini sakindigi’ karli, soguk bir havada topraga verdik.
Gozyaslarim hem paylasabildiklerimizin anisina hem de paylagmaya firsat bulamadiklarimiza
akti. Eksikligini hep hissedecegim. Her zaman dualarimda olacak. Rabbim merhametiyle
muamele etsin, Ahmet Hoca’nin &grencilerine davrandigi gibi. lyi ki tamdim onu, iyi Ki

ogrencisi oldum.
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Giile Giile Ahmet Bese (1961-2023)
Goodbye Ahmet Bese

Gamze SENTURK!

Bu yazi, 31 Ocak 2023 tarihinde amansiz bir hastalik yliziinden aramizdan ayrilan,
biiyiikten kiiciige herkesin sevgisini kazanmis, giiler yiizii ve ictenligi ile hep hatirlayacagimiz
hocamiz sevgili Prof. Dr. Ahmet Bese’nin ardindan onu anmak, onu anla(t)mak ve ona yiirekten
minnettarligimi sunmak icin kaleme alinmistir. Alaninda basarili bir egitmen olan ve tanidigi
herkese insanligiyla ornek teskil eden hocamiz yaptigi calismalar, yetistirdigi 6grencileri ile
meslektasi olarak -her ne kadar bdyle bir yaziy1 yazmak i¢gimde bir burukluk birakmis olsa da-
onunla yan yana gelme firsat1 yakalayip onun tath sesinden Amerikan Tiyatrosu dinlemek ve
bilgilenmek, ayn1 zamanda da onun sevecenliginden payima diiseni almig olmak mutluluk
verici ve insant sansli hissettiren bir durumdur. Calismalar1 ve yetistirdigi piril piril nice
ogrencisi ve meslektasiyla hatirlayacagimiz hocamiz, akademik bilgisi ve tecriibesinin yani sira
samimiyeti ve giiler yiizii ile bizlerde hep hatirasini siirdiirecektir.

Ogrencisine bir babanin sevecenligiyle ve bir dostun ictenligiyle yaklasan Ahmet
Hocamiz, her zaman disiplinli ve planliydi. Calismalarina biiyiik bir 6nem verir ve onlar1 biiyiik
bir titizlikle yapardi. Ondan okul yillarinda “Yazma Becerileri” ve “Amerikan Tiyatrosu”
derslerini alma firsatim olmustu. Amerikan Tarihi, Kiiltiirii ve Edebiyat1 alaninda uzman olan
Hocamiz, derslerini anlatirken jestler ve mimikler kullanarak derslerine d6grencilerinin ilgisini
cekmeyi basarirdi. Amerikan Tiyatrosu derslerini anlatirken onunla heyecanlanir, adeta
tiyatronun gelisim donemlerini o donemdeymis gibi yasardik. Hele de oyunlar1 anlatirken

teatral dilini kullandiginda bizi adeta biiyiilerdi. Ondan Allahin Ayisi’ndaki (Hairy Ape/1922)
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Yank karakterini ve Satici’min Oliimii'ndeki (Death of a Salesman/1949) Willy Loman
karakterini dinlemek miithis heyecan vericiydi.

Ahmet Hocamizin diizenli bir insan oldugunu odasinin tertibinden, masasinin
diizeninden, kitaplarin kitapligina 6zenli dizilisinden ve aldig1 diizenli notlarindan anlamak
hi¢ de zor degildi. Odasinda her sey yerli yerindeydi. itinayla diizenlenmis odasinda o kadar
cok kitap vardi ki hocamiz onlara gozii gibi bakardi. Hepsi tipki odas1 gibi tertemiz ve gicir
gicir dururdu. Ahmet Hocamiz kitaplarina 6zel bir 6zen gosterirdi ve 0grencilere okunmak
iizere verdigi kitaplara onlarin da titiz ve 6zenli davranmasini isterdi. Odasinda duvarina astigi
Amerikan kiiltiirinii yansitan Kizilderili maskesi oldum olas1 hep ilgimi ¢ekmisti. Onun yanina
sohbet etmeye gittigimde ve ayrica ondan ders almak i¢in odasinda bulundugumda o maskenin
karsisina oturur ve ona uzun uzun bakardim. Sanki o maske orada sohbetimize katilirdi. Sanki
onun da Amerikan kiiltiirii ve edebiyati lizerine bize anlatacak ¢ok seyi vardi.

Derslere her zaman zamaninda gelen, biiylik bir dikkatle derslerini anlatip gliniimiiziin
giizel gegmesini saglayan Ahmet Hocamiz, mizahi yonii yiiksek bir insandi. Derslerde kimi
sakalar yaparak bizi ¢ogu kez giildiiriirdii. Mizah1 yoniiniin bu denli gelismis olmasi onun
aslinda ne kadar zeki bir insan oldugunu da bize gosterirdi. Ahmet Hocamiz akademik
donaniminin yani sira siirekli giilen yiiziiyle ve dogallig1 ile 6grencilerinin kisa siirede sevgisini
ve saygisint kazanmay1 basarirdi. Nitekim 6grencileri disinda iiniversitedeki hocalar ile de iyi
anlastigina ve igten davraniglariyla onlar tarafindan sevildigine ben dahil pek ¢ok dgrencisi de
sahit olmustur.

Eminim ki Amerikan Tiyatrosu dersleri istisnasiz tiim Ogrencilerin ilgisini ¢eken bir
dersti. Aslinda bu ders, ders gibi olmanin 6tesinde 6grencilerini eglendiren ve eglendirirken
egiten bir gosteri gibiydi. Sanki biz bir ders dinlemiyor, teatral yetenegini konusturan bir
oyuncuyu sahnede izliyor gibiydik. Bu oyuncu ki jest ve mimiklerini iyi konusturur,
sozcliklerinin biiyiisiiyle seyircisini alip bir oyunun igine bir karakter gibi déhil ederdi. O
yillarda beni en ¢ok etkileyen oyunlar, hi¢ kuskusuz Eugene O’Neill’in Allah’in Ayisi, Arthur
Miller’in Saticinin Oliimii ve Edward Albee nin Kim Korkar Virginia Woolf tan? (Who is Afraid
of Virginia Woolf?/1966) adl1 oyunlartydi. Sanki bu oyunlar Ahmet Hocamizin dilinden ve jest
ve mimiklerinde daha bir giizel goriinlirdii goziimiize. Nitekim Yiiksek Lisans ve Doktora
caligmalarinda Hocamiz son iki oyun iizerine calismisti ve bunun yani sira Amerikan
Tiyatrosu’nda Aile ve Basart Diigii: Arthur Miller ve Edward Albee (2007) {izerine bir de kitap
yazmisti. Ondan “Amerikan Tiyatrosu” dersini alip sonrasinda bu kitab1 okudugumda bu iki
yazar1 daha ¢ok sevmistim sanki. Hocamizin o teatral anlatiminin yan sira akademik anlamda

donanimli oldugunu gosteren bu kitabini okudugumda kafamda ¢ogu sey daha da netlegmisti.
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Amerikan Tiyatrosu derslerini anlatirken Hocamiz, her zaman Ogrencisinin oyunu
gergcekten okuyup okumadigini kolayca anlayabilirdi. Sordugu sorularla 6grencisini adeta bir
smavdan gecirirdi. Oyunu okumamis olsa bile 6grencisini asla incitmez, adeta onu oyunlari
okumaya ve eger alaninda basarili biri olmak ve kendini gelistirmek istiyorsa daha ok
caligmaya tesvik ederdi. Oyunlar1 &grencilerine anlattirirken, “Oyunu karsinizdaki kiginin
anlamasi i¢cin Dudu teyzeye anlatir gibi anlatin” derdi. Bu repligi eminim ki tiim 6grencilerinin
aklinda kalan taze bir anidir.

Ahmet Hocamiz iyi bir insan olmanin yani sira alaninda da hizla basar1 merdivenlerini
tirmanan miithis bir insand1. Ilerde ¢ok biiyiik islere imza atacagini hep hissettirmistir. Oyle ki
hocamiz Ingiliz Dili ve Edebiyat1 Boliimii’nde Boliim Baskanlig1 yapmak, Turizm Isletmeciligi
ve Otelcilik Yiiksekokulu’'nda ve Yabanci Diller Yiiksekokulu’nda miidiirliik goérevinde
bulunmak gibi idari anlamda basaril1 gorevler siirdiirmiistiir. Nitekim Profesorliigiinti aldiktan
sonra da Kirgizistan-Manas Universitesi’nde iist diizey gorevlerde bulunmustur. Bulundugu
idari gorevlerde her zaman tecriibesini konusturan ve kisa siirede kendisini herkese sevdiren
Ahmet Hocamiz 6grencilerinin yani sira pek ¢ok insanin kalplerinde kendine giizel bir kose
yapmay1 da basarmistir. 62 yila sigan yasaminda pek cok insanin sevgisini kazanmis ve
hafizalarda giizel bir yer edinmistir.

Okul yillarinda en giizel gecen derslerden biri olan “Amerikan Tiyatrosu” dersi belki de
Ahmet Hocamizin anlatimindan daha bir giizel goriiniirdii 6grencisinin gdziinde. Oyunlar1 en
ince ayrintisina kadar tahlil eder, adeta oyunun bir karakteri gibi olaylar1 deneyimlerdik.
Bagkarakterlerle giiler, onlarla zorlu deneyimlerden gecer, onlarla aglardik. Bugiin “Amerikan
Tiyatrosu” dersini verirken bu duygular: hala taptaze yasarim. Ahmet Hocamiz 6zenli ve giizel
ders anlatiminin yan1 sira dgrencilerinin faydalanmasi i¢in de Amerikan Tiyatrosu’nu anlatan
Introduction to American Drama (2019) adl1 bir de ders kitab1 da kazandirmistir literatiire. Bu
kitabinda tipki derslerde de anlattigi gibi ayrintili bir sekilde Amerikan Tiyatrosu’nun
gecmisten giiniimiize gelisimini oyun Ornekleri ile birlikte ele almistir. Bugiin verdigim
Amerikan Tiyatrosu dersinde bu kitab1 6grencilerime okuturken hocamdan ders almis olmanin
ve onun akademik basarisinin meyvesini 6grencilerimle paylastyor olmanin hakli gururunu hep
yasarim ve onu her zaman giizel bir sekilde yad ederim.

Ahmet Hocamiz 6grenci dostu bir insand1. Her zaman 6grencisine bir dost sevecenliginde
yaklasip ilerde her bir 6grencisinin kendi meslektas1 olacagini belirtip 6grencilerine saygi
duydugunu her zaman gosterirdi. Her bir 6grencisinin ilerde kendisi gibi bir hoca olarak

donanimli olmas1 gerektigini ogiitler ve caligmanin her zaman insam yiicelteceginin altini
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cizerdi. Giiler yiiziinii higbir zaman sakinmazdi 6grencisinden. Kizdiginda bile tatl bir sertligi
vard1 ve cabucak da gegerdi. Eminim ki onu higbir 6grencisi kizgin biri olarak hatirlamiyordur.
Sanki hep giilimsemesiyle beni hatirlayin der gibiydi ¢linkii. Her zaman bize sinifin kapisindan
girer girmez tim derdimizi tasamizi kapinin disinda birakip sorumluluklarimizi bilerek hareket
etmemiz gerektigini hatirlatirdi. Nitekim kendisi de bunu c¢ok basarili bir sekilde
gerceklestirmistir ki onu hi¢bir zaman tiziiliirken ve kizginken hatirlamayiz.

Ahmet Hocamiz ¢ok dirayetli ve giiclii bir insand1. Her giigliige kars1 durmasini bilen, her
zorlugun {istesinden gelebilen ve miicadeleden asla yilmayan, kendini olumsuzluklara veya
hayal kirikliklarina teslim etmeyen harika bir insandi. Onu disardan gozlemleyen bir insan
kolayca bunu anlayabilirdi. Pes etmeyen ve miicadeleci ruhu onu belki de Ahmet Bese yapan
en onemli 6zelliklerinden biriydi. Bu ylizden belki de o amansiz hastalikla miicadele ederken
hep dimdik durmus, olumsuzluklara kendini hig¢ teslim etmemisti.

1961 yilinda Istanbul’da diinyaya gelen, dmriiniin biiyiik bir ¢ogunlugunu Erzurum’da
geciren Ahmet Hocamiz Kirgizistan-Manas Universitesi’nde basarili grevler siirdiiriirken o
amansiz hastaliga yakalanmis ve 31 Ocak 2023 tarihinde de aramizdan ayrilmistir. 62 yila sigan
omriinde pek cok insanin gonliinde taht kuran hocamiz edebi yolculuguna Erzurum’da
ugurlanmistir. Onu sonsuz saygi, sevgi ve hasretle kucaklar ve bu vesileyle ona siikranlarimi
sunarim.

GULE GULE AHMET HOCAM...
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Sevgili Kardesime
To My Beloved Brother

Muzaffer Barin?!

Ne disiinsem ne sdylesem de tim duygularimi anlatabilsem, Sevgili Kardesim,
Arkadasim, Dostum. Ahmet’imin yeri bir baskaydi gonliimde, elbette dyle de kalacak.

“Yedegi olmayan insanlar ¢ok kiymetlidir, abi” derdi. Gergekten de yedegi olmayan, naif,
sevecen, kibar ruhlu, yiiksek espri yetenegine sahip, milliyetci, biiyliklerine saygisini,
kiiciiklerine sevgisini hi¢ ihmal etmeyen, herkesle iyi gecinen, ayn1 zamanda dort dortliik bir
akademisyendi, Ahmet’imiz. Hepimizin gidecegi yere ¢ok erkenden beklenmedik bir sekilde
gitti, hepimizi yakt1 gitti, yikt1 gitti.

80’li yillarda ingiliz Dili ve Edebiyat1 Béliimiinde, 6grenciliginde tanimistim sevgili
Ahmet’i, asistanlik yillarinda boliim arkadasi olmus ve de ¢ok da iyi anlasmistik, O’nun 1srar1
iizerine, kiramamis, Yabanci Diller Yiiksek Okulu’nda da Miidiir- Midiir Yardimeisi olarak
goreve iyi ki devam etmisim ki; giizel isler yaparak giizel hatiralar biriktirmis olduk.

Egitim Fakiiltesi Ingilizce Boliimiinde de ders veriyorduk. Cok sevdigi kiz1
Aslthan’imizin dogum ani olan- Bir Cumartesi dersinde teneffiis molasi vermistik, yanima
gelip “Abi telefonda Vildan’la goriistiim kendini iyi hissetmiyormus, dersi bitirince gelirim
dedim.” sozlerine karsilik ben de “Hayir, Ahmet sagliktan 6nemli ne var, olmaz sen hemen
git, ben senin siifint dersime alirim” demistim. Vildan Kardesimizi hastaneye gotiirmiis ve
Kizimiz diinyaya gelmisti. Bu olayi ailece hi¢ unutmadilar, bana hep tesekkiir ettiler. Herkese
oldugu gibi bana da vefasini hi¢ eksik etmezdi.

2022 Temmuz basinda fakiiltenin Oniinde karsilasmamiz son goériismemizmis meger.
Emekli olup Erzurum’dan ayrilacagim o giin Edebiyat Fakiiltesi’nin onilinde esimle birlikte
karsilasinca hepimiz ¢ok mutlu olmustuk, Manas Universitesi’nde oldugundan
gorlisemeyecegiz, Antalya’ya vedalasamadan gidecegim diye bayag: diisiinceli idim. Goriince
sartlldik, iyi goriiniiyorsun Ahmet’im dedigimde “Yok abi, belimde bir kitle buldular,
muayenelerim devam ediyor” demisti ve meger son fotografimizi ¢ektirerek ayrilmigiz. Aklim
O’ndaydi, siirekli arayip konusuyordum, ne yazik ki o melun hastalik onu yakalamis,
Ankara’da tedaviye baslamisti, sonra Erzurum’da devam etti. Son haftasina- yogun bakim
anina kadar hep telefonla goriisiiyorduk. Son zamanlarda durumu hakkinda bilgileri sevgili

! Dog. Dr., Emekli Ogretim Uyesi, Erzurum, mbarin@atauni.edu.tr



Sevgili Kardesime
To My Beloved Brother

Kamil Civelek’ten aliyordum. En son aci haberi alinca inanamamistim; ama Ahmet’imizin
vadesi burada noktalanmisti. Ailesine “Arkamdan aglamayin, ben Allah’ima gidiyorum”
demesi O’nun ne kadar inangli biri oldugunun da géstergesiydi.

Seni ailecek ¢ok sevdik, hi¢ unutmadik, unutmayacagiz da! Vildan, Bilgehan ve
Aslihan’in emanetin olarak hep yanlarindayiz.

Dualarimdasin, ruhun sad, mekanin cennet olsun AHMET’im . . .
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